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Preface to the ACTFL Edition 



Since its organization the American Council on the Teaching of Foreign Languages 
(ACTFL) has been interested in and concerned with the education of Americans for 
whom English is not the mother tongue. This interest and concern have led ACTFL 
to study several instructional programs in this area * 

One set of materials which came to our attention is the Michigan Oral Language 
Series produced under the direction of Ralph Robinett and Richard Benjamin with 
funds provided by the Michigan Department of Education (E.S.E.A. Title I-IIigrant) 
and the Foreign Language Innovative Curricula Studies (E.S.E.A. Title III). The 
series consists of structured oral language lessons for use with four, five, and 
six year old children who need to learn English as a second language or standard 
English as a second dialect; the lessons are accompanied by evaluation and teacher 
training materials. 

The series gives the teacher a detailed sequence of oral language activities which 
are not only linguistically controlled but also emphasize and reinforce the concep- 
tual development of the child. 

ACTFL has made these materials available for several reasons: 

1. So that you can see what one project has been able to produce with competent 
staff. 

2. So that you will appreciate — if you do not already — what materials development 
means. 

3. So that you can use these materials for training personnel in your institution. 

4. So that you may consider adapting or adopting them — in whole or in part — for 
your program. 

The series consists of six components: 

1. Bilingual Conceptual Development Guide — Preschool 

2 . English Guide — Kindergarten 

3. Spanish Guide — Kindergarten 

4. Interdisciplinary Oral Language Guide — Primary One 

5. Michigan Oral Language Productive Tests 

6. Developing Language Curricula: Programed Exercises for Teachers 

If you wish to order single or multiple copies of these texts please consult the 
catalogue published by ACTFL. 

This ACTFL P7;oject has been made possible by CONPASS (Consortium of Professional 
Associations for Study of Special Teacher Improvement Programs), under a grant from 
the U.S. Office of Education, and it is intended to extend the work of CONPASS 
initiated at its conference in Grove Park, North Carolina on 10-15 June 1969. ACTFL 
extends its appreciation to CONPASS for the grant which makes the distribution of 
these materials possible and to the staff of FLICS and the Migrant Worker Program 
for their willingness to share the fruits of their work. 
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F. Andre Paquette 
Executive Secretary 
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INTRODUCTION 



The ESOL-SESD Guide was prepared for teachers of language handicapped 
children at the kindergarten level. The lessons are designed to support 
language arts programs In teaching English to speakers of other languages 
(ESOL), and In teaching standard English as a second dialect (SESD). 

A Spanish Interference and a Dialect Interference sheet are Included 
as part of this Guide, to help Identify some areas of language Inter- 
ference. 

Children whose native language Is not English, and children who speak 
nonstandard dialects of English both need ordered. Intensive practice of 
basic sentence patterns and sounds of English. Since a haphazard approach 
to teaching English does not often produce the desired results, the time 
devoted to learning a second language must be efficiently spent In order 
to equip these children to function linguistically In a school situation 
In which standard English Is the medium of Instruction. The Guide can 
be used with mixed groups since the basic sentence structures are pre- 
sented through kindergarten-like activities and geared to their concep- 
tual and physical needs. 

In keeping with the Insights gained through research In the field of 
linguistics, language teaching today emphasizes oral speech development. 
Speech abilities are basic to the subsequent development of reading and 
writing skills. The oral approach recommended by linguists Involves 
listening and speaking. The children hear the language patterns modeled 
by the teacher and then repeat what has been said. When the control of 
the pattern has become automatic through many oral repetitions, the 
children use the language In meaningful situations. 

A Language Learning Practice sheet. Included In this Guide, attempts 
to illustrate the teaching technique of pattern practice, a technique 
generally accepted and used with great success In foreign language 
teaching. Pattern drills are not mere mimicry or repetition. The 
Initial level consists of a teacher-modeled linguistic structure. The 
second level involves conscious choice with the correct response elici- 
ted by a cue which the teacher gives. When the child reaches level three» 
he is then expected to automatically choose an appropriate response to a 
particular situation. 

The ESOL-SESD Guide has been planned to span a year's work. However, 
the time required to complete the Guide may vary depending on the matura- 
tion level of the children and the time devoted to the lessons. 

Each lesson consists of several activities. Each activity Includes a 
heading, a brief descriptive paragraph and usually an example dialogue. 
The number of activities may vary at one "sitting." They may all be 
taught during one language period, or at different times of the same day. 
The activities may need to be spread over two or more days. 
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Since children are introduced to sentence patterns and vocabulary 
systematically and through the use of minimal increments* and one 

lesson is built on the preceding one, the lessons should be taught 
in order. 



Sentence patterns, the primary concern in teaching language, and 
vocabulary to be introduced or reviewed are listed at the top of each 
lesson under th* titles. Linguistic Focus: h ew and Linguistic Focus: 
Review. The section next to It, labeled Materials , lists the audio- 
visuals needed to facilitate teaching. Reference Is made there to 
appropriate pictures, color chips and puppets found in the Peabody 
Language Development Kit, Level #1. However, any suitable pictures, 
puppets and other visual aids you prefer may be used. 



Throughout the Guide, sentence patterns presented without any 
parentheses, for example, "What's your name?" means that the children 
will practice only that form. However, underlined parentheses, for 
example, "The (boy)’s ( work) ing. ," indicate substitutions will be made 
in those slots with other familiar or new vocabulary items, for’example, 
Tne ( girl ) s (play)ing." In some instances, parentheses of two kinds 
will appear in one sentence pattern, for example," (These) are (zoo, 
farm) animals." In the first parentheses, the words ‘'Those" or ‘‘They" 
can be substituted for ( These) . In the second parentheses, only the 
two words "zoo" and "farm" are used . 



The expressions "guide," "help" and "with the teacher's help" Indicate 
the need for the teacher to model the pattern for the children. 

Guide attempts to equip children with a new language 
In addition to their first language. They are not discouraged from 
using their native language and in no way is It implied that it Is 
Inferior. Their second language will simply be another tool, another 
more generally accepted dialect, which will enable them to be mobile 
in any career and segment of society. 

It Is recommended that teachers follow the linguistic sequence 
presented In the Guide. However, as with all materials, adaptations 
are sometimes necessary to meet the needs of particular groups. If 
children already know a sentence pattern, there Is no need to teach 
it. If more relevant or additional vocabulary is required, then by 
all means it should be taught along with the appropriate linguistic 
patterns. Of course, there is ample opportunity and need for teachers 

to motivate and encourage children, and to keep the pace stimulating 
and brisk. 3 
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LANGUAGE LEARNING PRACTICE 



1. LEVEL OF IMITATION 



2. LEVEL OF CONSCIOUS CHOICE 



TEACHES 

PATTERNS 



The chair is big 




Teacher cues 

RESPONSE 




A. CLASS IMITATES 




The chair is big 
A. CLASS RESPONDS 



B. SMALL GROUP IMITATES 




fw T^e chair is big 




B. SMALL GROUP RESPONDS 




3. LEVEL OF AUTOMATIC CHOICE 




What is this? 

V 

A chair." 





This chair is big. 



n 



Is. this chair bi f g? 

80 % / ‘ 
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' oral language mine ' SPANISH IHTEUfEREtreg 

SCHOOL DATE 

NAME GRADE TEACHER __ 



1. PRONUNCIATION (SOUNDS) : Distinguishes between vowel 

sounds such as sheep— ship , cut-cat , cut— cot ,- pool— pull , 
and between consonant sounds such as sink— zinc , vote- 
boat , sink- think , yellow-jello , cheap-jeep . 

>. PRONUNCIATION (CLUSTERS) : Pronounces initial con- 

sonant clusters as in school , speak , study , and Jfinal 
consonant clusters as in land , fast, old , box , ac t , 
desk , pulled , touched . 

3. PRONUNCIATION (SUPRASEGMENTALS) : Pronounces sentences 

with appropriate rhythm, stress, pause, and pitch. 

4. PRONOUNS: Uses appropriate pronoun forms in subject 

position C 1 , he, she , etc.), in object position (me, him , : — : 1 

her, etc.) and possessives ( my , mine ; her , hers ; etc.). 

, **" *. * **’ 1 • • • 

5. NEGATIVE: Uses not to express the negative after forms ! [ | i I | 

of BE ( Bill is not here. ) and between auxiliary and verb 5 1 — * — 1 

in other sequences ( Bill was not talking . B ill did not 

talk. ) ; uses singular rather than double negative. 

i NOUN MODIFIER : Uses adjectives appropriately, as in ! ; j | \ j 

the big dog as opposed to the dog big and Is the dog ' 

big? as opposed to Is big the dog? . 

. CO MPARISON : Uses the correct form of comparison such j j j 

as bigger , biggest , gore beautiful , most beautiful , - » i ... 1 

rather than more bigger , beautlfuller . 

.. PRESENT TENSE : Uses the appropriate present forms of j \ j j J 

regular verbs, with subject— verb agreement when he or * ~ — 1 — : 

she is used as subject, as in He walks , rather than 
He walk . 

>. PLURALS : Distinguishes between singular and plural in j • ! j j 

regular forms such as dog— dogs , boot-boots , horse— horses , 
and in Irregular forms such as foot-feet , knife-knives . 




PAST AND PERFECT TENSES : Uses the past forms of regular 

verbs as in walk-walked , glue-glued , land-landed , and 
of irregular forms as in go-went-gone , dig-dug , cut-cut . 

.. USES OF BE : Uses appropriate forms of BE as an aux- 

iliary and as a verb. 

>. USES OF DO : Uses appropriate forms of DO in questions, 

answers, and in negative statements. 

. FUTURE TENSE : Uses the appropriate future forms of 

regular verbs as in run-vill run . 

V. POSSESSIVE : Uses appropriate possessive forms as in 

John’s wagon . 
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ORAL LANGUAGE RATING - FORM A - DIALECT INTERFERENCE 

UCOL DATE 

GRADE TEACHER 



PRONUNCIATION : Dlst Anguishes between then and den ; they 
and day ; both and boat ; thin and tin; and thin and sin. 



m 


1 4 I A i 


NEVER 


!« j 

! IS i 

:h • w J 

■a sjH 

S3 | 

!iJ tq O ; 
1C a W ! 




COMPARISON : Uses the correct form of comparison such as 
bigger , biggest ; more beautif til , and most beautiful rath- 
er than more bigger ; beautlf uller and beau t If u lies t . 



DOUBLE NEGATIVE : Uses negative expressions, such as 1 I j j i 

don* t have any rather than don't have none. 



PLURALS : Distinguishes between regular and Irregular plu- j j j 

rals (l.e. says feet and not foots ) . Pronounces the 
spending of regular plurals correctly (l.e. boot£ /s/, 
horses /Iz/, dog£ /z/). 



PAST TENSE : Uses the appropriate past forms of Irregular 
verbs rather than participle forms (uses appropriate £ 
ate instead of JL et) . Uses the appropriate past form of 
irregular verb rather than Inappropriate form with the 
regular - ed ending of past form (l.e. _I drank Instead 
of jt drinked my milk) . 




PAST PARTICIPLES : Uses the appropriate participle fcrm 
(l.e. cut rather than cutted, or brought , rather than 
brung ) . 



PRONOUNS : Us o< * appropriate pronoun form. 


i J ! 


r ! i 

i : 




USES OF DO: Uses appropriate forms of DO in questions. 


1 •: j 

! i I 

1 * 


i i ! 

L_J L 



USES OF BE : Uses, rather than omits, 
of BE. 



appropriate forms 



USES OP HAVE : 
of HAVE » 



Uses, rather than omits. 



appropriate forms 



rm 



i i 

SUBJECT— VERB AGREEMENT: Uses correct verb form when he or / i : j 

she Is used as subject. Verb form has appropriate ending 
sound (l.e. He takes /s/. He watches /Iz/, He wears /z/, 
rather than uninflected or simple forms (l.e. He take . 

He watch. He wear) . 



ORAL LANGUAGE RATING 


SPANISH INTERPfekENCE 


1 51* 1.31 


1 2 1 j 


io : 


SCHOOL 


DATE 
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iJAKE GRADE 


•TEACHER 
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I d 
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1. PRONUNCIATION (SOUNDS) : Distinguishes between vowel 

sounds such as sheep-ship , cut-cat , cut-cot , pool-pull , 
and between consonant sounds such as sink-zinc , vote- 
boat , sink- think , yellow- j ello , cheap-jeep . 

1. PRONUNCIATION (CLUSTERS) : Pronounces initial con- 

sonant clusters as in school , speak , study , and final 
consonant clusters as in land , fast , old , box , act , 
desk , pulled , touched . 

3. PRONUNCIATION (SUPRASEGMENTAL S) : Pronounces sentences 

with appropriate rhythm, stress, pause, and pitch. 





T 

1 




5 





1 

! 

i 



4. PRONOUNS : Uses appropriate pronoun forms in subject j 1 : j ! ! j 

position (I, he, she , etc.), in object position (me, him,.. '■ — : ! — : 

her , etc.) and possesslves (my, mine ; her , hers ; etc.). 



5. NEGATIVE ; Uses not to express the negative after forms • J j | { 

of BE ( Bill is not here. ) and between auxiliary and verb — 5 — ' — - 

in other sequences ( Bill was not talking . Bill did not 
talk. ) ; uses singular rather than double negative. 



> NOUN MODIFIER : Uses adjectives appropriately, as in j j j j j 

the big dog as opposed to the dog big and Is the dog — : — = — ■ : — •’ 

big? as opposed to Is big the dog? . 



. COMPARISON : Uses the correct form of comparison such i 

As bigger , biggest , more beautiful , most beautiful , * 

rather than more bigger, beautlfuller . 



■. PRESENT TENSE : Uses the appropriate present forms of j j « j [ 

regular verbs, with subject-verb agreenent when he or « ~£ ' — - — - 

she is used as subject, as in He walks , rather than 
He walk. 



>. PLURALS : Distinguishes between singular and plural in 

regular forms such as dog-dogs , boot-bcots . horse-horses , 
and in irregular forms such as foot-feet, knife-knives . 



PAST AND PERPECT TENSES : Uses the past forms of regular j j * j j 

verbs as in walk-walked , glue-glued , land-landed , and ? .1 \ J L . j 

of irregular forms as in go-went-gone , dig-dug , cut-cut . 



.. USES OF BE : Uses appropriate forms of BE as an aux- 

iliary and as a verb. 




- , USES OF DO : Uses appropriate forms of DO in questions, \ . j j j j < 
answers, and in negative statements. 1 1 L 



. FUTURE TENSE : Uses -the appropriate future forms of 

regular verbs as in run-will run. 



* 

i. 



POSSESSIVE : Uses appropriate possessive forms as in 

John 1 a wagon . 







ISOL-SESD LESSON | 


CURRICULUHjL 


To Support Language Arts Programs in Teaching English 


\ > 


to Speakers of Other Languages 


DEVELOPMENT 
J / 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: NEW 
Good morning. 

Goodbye. 

Hick 

names of pupils and teacher 



MATERIALS 

A hand puppet, such as in the 
Peabody Language Development 
Kit, Level #1 



GETTING ACQUAINTED 
Greet the class, first as a 
whole and then by groups, and 
guide the pupils to return the 
greeting. 

Teacher: Good morning. 

Class: Good morning. 

Teacher: Good morning. 

Group 1 : Good morning. 

Teacher: Good morning. 

Group 2: Good mominq. 

Continue the practice with 
other groups and individuals. 
Then call on pairs of volunteers 
to greet each other. 

MEETING FLICK 

Present a hand puppet to the 
class, greet him, and have him 
return the greeting. Ask the 
puppet his name. He responds 
with a short answer, "Flick." 
Then let him ask you your name. 
Reply with a short answer. 

T: (holding up a hand puppet 

and talking to him) 

Good morning. 

HP: (looking at the teacher) 

Good morning. 

T: What's your name? 

HP: Flick. What's your name? 

T : ( Mrs. Dunn) . 

Tell the class that Flick is 
going to ask individual pupils 
their names. Guide them to 
respond with a short answer. 



FI: (addressing a girl) 

What's your name? 

PI : ( Laura) . 

FI: (addressing a boy) 

What's your name? 

P2: ( Tony) . 

STOP THE CIRCLE 

Have a group join hands and walk 
around in a circle- Choose a 
volunteer to stand inside the 
circle with you and Flick. Ex- 
plain to the group that when the 
pupil in the middle taps one of 
them, they must stop walking. 
THen the person tapped answers 
Flick's question. 

PI: (inside the circle, tapping 

a pupil who is wal k.nq) 

FI: (after the circle stops) 

What's your name? 

P2: ( Jerry) . 

(the circle begins to walk 
again) 

After all of the pupils In the 
circle have been tapped, choose 
other groups, one at a time, to 
form circles and continue the 
activity. 

GO ODBYE, FLICK 

Explain that it is time to put 
Flick, away. Say, "Goodbye" and 
have him respond. Then Flick 
says, "Goodbye" to the class. 
After they reply, "Goodbye, 
Flick," call on Individuals to 
exchanoe goodbyes with him. 
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To Support Language Arts Programs in Teaching English 


\ > 
DEVELOPMENT 
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to Speakers of Other Languages 
and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: REVIEW 
Good morning. 

Goodbye. 

Flick 

names of pupils and teacher 



MATERIALS 

The hand puppet. Flick 
Assorted objects, such as toys, 
crayons, books, etc. 

Chalk 



LINGUISTIC FOCUS: NEW 

My name's ( Barbara) , 
one, two 

One, two, buckle my shoe. 



GREETINGS AND NAMES 
Greet the class and guide them to 
return tiie greetings. Then have 
Flick exchange greetings with the 
class, groups and individuals. 

FI: Good morning. 

C: Good morning. Flick. 

Tell the class that Flick does 
not remember all of their names. 
Have Flick identify himself, then 
ask a pupil his name. Guide the 
pupil to answer with a complete 
statement. Alternate with Flick 
in identifying yourself and then 
asking a pupil, "What's your name?" 

FI: My name's Flick. 

What's your name? 

PI : My name ' s ( Jerry ) . 

T: My name's ( Mrs. Dunn ). 

What's your name? 

P2: My name's ( Barbara) . 

Then have Flick exchange good- 
byes with the class, groups and 
individuals. 



NUMBERS - ONE, TWO 
Introduce the numbers one and 
two. Call a pair of pupils to 
the front. Count them, pointing 
to each as you do so. Guide the 
class to point and count also. 



T: (pointing to each pupil) 

One , two . 

C: (pointing to each pupil) 

One, two. 

Call several pairs of pupils to 
the front. Ask volunteers to 
tap and count one pair at a time. 
As each pair is counted, have 
them take their seats. 



TWO BY TWO 

Place pairs of objects, such as 
toys, bocks, etc., in the middle 
of a seated circle. Pointing to 
one set of objects at a time, ask 
individuals to pick them up and 
count, "One, two" as they hand 
them to you. 



CHALK TALK 

Call on pairs of pupils. As the 
first pupil holds up one or two 
fingers, the second one draws 
lines on the board to represent 
the number of fingers held up. 



RHYME AND PANTOMI ME 
Say and pantomime the rhyme below. 
Guide the class to repeat. Then 
choose groups and individuals to 
repeat the rhyme and action. 

T: One, two, buckle my shoe. 

C: One, tv/o, buckle my shoe. 
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To Support Language Arts Programs in Teaching English 
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to Speakers of Other Languages 


DEVELOPMENT 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: REVIEW 
My name's (Tony). 

One, two, buckle my shoe. 

LINGUISTIC FOCUS: NEW 
What's your name? 
three, four 

Three four, open the door. 



MATERIALS 

Toy vehicles or pictures of 
vehicles, such as, a station 
wagon (U-ll), a helicopter 
(U-12), a bicycle (U-25), a 
motorcycle (U-27), a scooter 
(U-28), a tricycle (U-32), 
and chalk 



STAND A?1D TELL 

Call on volunteers to stand and 
tell their names. 

PI: (standing) 

My name’s (Brenda) . 

P2: (standing) 

■Ay name's (Joey ). 

Elicit names from pupils who have 
not volunteered also. Guide them 
to respond with a statement rather 
than a short answer. If neces- 
sary, have the class respond 
with them. 

T: (to a pupil who has not 

volunteered) 

Uhat's your name? 

P3: (standing) 

My name's ( Tony) . 

FINDING OUT 

Ask two pupils to come up to the 
front. Guide the class to ask 
each of them the question, Uhat's 
your name? Guide the pair to 
answer. 

T: (to pupil on the left) 

What's your name? 

C: What's your name? 

PI: Ny name's ( Eddie) . 

After the second pupil has been 
identified, call other pairs of 
pupils to the front and continue 



the activity. End this exercise 
with two pairs standing. 



NUMBERS - THREE, FOUR 
Tap and count the two pairs of 
pupils as they take their seats. 
Call four more pupils to the 
front and help the class count 
them. After they each select a 
picture of a vehicle, such as a 
bicycle, a tricycle, a helicopter 
and a wagon, have the class count 
the wheels of each vehicle. Con- 
tinue the activity with other 
pictures or toy vehicles. Ask 
volunteers to count the wheels. 



CHALK TALK 

Have pairs of pupils go to the 
board. As one pupil holds up 
from one to four fingers, the 
other draws a line to represent 
each finger. 



RHYME AND PANTOMIME 
Guide the class to repeat and 
pantonine the rhyme One, two , 
buckle my shoe . Then introduce 
the next line and have the class 
repeat. 

T: Three, four, open the door. 

C: Three, four, open the door. 

Choose volunteers to recite both 
lines of the rhyme while the 
class and individuals pantomine. 
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to Speakers of Other Languages 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS : REVIEW 
What's your name? 

Hy name's ( Joe ). 

One, two, buckle my shoe. 
Three, four, open the door. 

LINGUISTIC FOCUS: NEW 
five, six 

Five, six, pick up the sticks. 
I'm (five). 



MATERIALS 

Sets of six objects, including 
sticks or tongue depressors 
A drawing of a birthday cake 
with five candles on it 



HHAT*S YOUR NAME? 

Play a “round robin" game with 
small groups, one at a time. 

T: My name's ( Mrs. Dunn) . 

What's your name? 

PI : My name's ( Joe) . 

(to the pupil next to him) 
What's your name? 

NUMBERS - FIVE, SIX 
Direct a pupil to give four 
familiar objects to a classmate. 

As each object is given, have 
the class count. Then give the 
first pupil two more objects to 
hand his classmate, guiding the 
class to count each new object 
with you. 

C: (as a pupil gives one object 

at a time to a classmate) 
One, two, three, four. 

T: (as a fifth object is given) 

Five. 

C: Five. 

T: (as a sixth object is given) 

Six. 

C: Six. 

Then the second pupil hands the 
objects back to the first, one 
at a time. As each object is 
returned, have the class count. 
Next, ask a volunteer to count 



the objects as he puts them away. 

PICK UP STICKS 

Hold up six sticks, one at a 

time, and have the class count. 

Put the sticks down. Then guide the 
class to tell a volunteer to 
pick them up. He must count them 
as he does so. 

T: Pick up the sticks. 

C: Pick uo the sticks. 

PI: (picking up each stick) 

One. two, three, four, etc. 

Guide the class to say the rhyme 
below as a pupil pantomines. 

One, two, buckle my shoe; 

Three, four, open the door; 

Five, -six, pick up sticks. 

r M five. 

Show a picture of a birthday 
party.* Have the class count 
the number of candles on the 
cake. Then ask a pupil how 
old he is. Guide him to re- 
spond in a complete sentence. 

T: I'm ( five) . 

PI : I'm (five). 



Continue this procedure with 
other individuals. 



o 
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LINGUISTIC FOCUS: REVIEW MATERIALS 

My name's ( Joey) . Pictures of a station wagon 

I'm ( five) . (U-ll), a helicopter (U-12), 

numbers one - six a bicycle (U-25), a motor- 

cycle (U-27), a scooter (U-28) 
and a tricycle (U-32) 

The hand puppet, Flick 
Six sticks 



MAGIC NUMBER S 

In a seated circle have a volun- 
teer pick a number from one to 
six. The number chosen Is called 
the "magic" number. Guide the 
pupils to count off around the 
circle from one to six. The pu- 
pil whose number Is "magic" also 
gives his name and age. 

PI : Three. 

P2: One. 

P3: Two. 

P4: Three. My name's ( Joey) . 

I'm ( six) . 

Continue around the circle. Then 
choose a new number and begin again. 

NUMBER FUN 

Divide the class Into six groups, 
assigning each a number from one 
to six. Have the groups sit and 
fold their arms. Guide them In 
counting aloud the number of 
times you clap. The group with 
the corresponding number stands 
and claps the same number of 
times, counting aloud as they do 
so. Repeat the activity with 
different numbers. 



FIND AMD COUNT 

Show the class the pictures of a 
station wagon, a helicopter, a 
bicycle, a motorcycle, a scooter. 



and a tricycle. As the class , 
close their eyes, set the cards 
around the room. Then guide a 
pupil to look for the cards and 
count as he points to each one. 
Finally, ask a volunteer to col- 
lect the cards, counting them as 
he does so. Continue this proce 
dure, setting out a different 
number of cards each time. 



STICKS 

Place six sticks in Flick's mouth. 
Take a number of sticks from Flick 
while reciting the following rhyme. 

Do you have some sticks for me? 
How many sticks does ( Joey) see? 

Hold up the sticks you took from 
Flick and guide the pupil to 
count them and respond correctly. 

T: (taking sticks from Flick) 

Do you have some sticks 
for me? 

(to the pupil) 

How many sticks does ( Joey) 
see? 

PI : ( Four) . 

Continue with volunteers taking 
sticks from Flick. Use the names 
of other pupils In the rhyme. The 
pupils named tell how many sticks 
they see. 
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LINGUISTIC FOCUS: REVIFrf 
I'm (five), 
numbers one - six 
counting rhyme 

LINGUISTIC FOCUS: NEV 
I'm (five) years old. 
seven, eight 

Seven, eight, lay them straight. 



MATERIALS 

Sets of eight objects, 
including sticks 
A picture of a birthday cake 
Paper candles to add to the 
cake 

A large ball 



SEvEn, Eight 

Give a pupiT six sticks, one* at 
a time, and have the class count. 
Then tell the pupil to count as 
he lays each stick down. Add two 
more sticks and have the class 
count with you. Repeat this pro- 
cedure with groups and individuals 
using other objects. 



T: 


(adding a stick) 




Seven. 


C: 


Seven. 


T: 


(adding another stick) 




Eight. 


C: 


Eight. 


LAY THEN STRAIGHT 



TITve eight sticks to a pupil. As 
he lays each down, have the class 
count. Then guide the class to 
recite the rhyme below as a pupil 
pantomines. 

One, two, buckle my shoe; 

Three, four, open the door; 

Five, six, pick up sticks; 

Seven, eight, lay them straight! 



I’M FIVE YEARS OLD 
Show a picture of a birthday cake 
or draw one on the board. Have 
pupils pretend it is their birth- 
day and guide them to tell how old 
they are. Place the appropriate 
number of candles on the cake. 



T: (addressing a oupil^ 

How old are you? 

PI: I’m five. 

T: (placing five candles on 

the cake) 

I’m five years old. 

PI: I'm five years old. 



LISTENING TIME 

Have the class count out loud as 
a pupil bounces a ball twice, 
catching it after each bounce. 

Then ask how many bounces they 
heard. Have the pupil continue 
bouncing up to three, four, etc., 
repeating the above procedure each 
time. As another pupil bounces 
the ball several times, count to 
yourself. When he stops, say how 
many times the ball bounced. 

PI: (bouncing the ball twice) 

One, two! 

T: How many bounces did you hear? 

C: Two. 

P2: (bouncing the ball six times) 

T: (after counting to herself) 

Six. 

Call on two pupils. As Pupil 1 
bounces the ball. Pupil 2 counts 
to himself, then tells how many 
bounces he heard. If a pupil has 
difficulty, guide him to count to 
himself and hold up one finger at a 
time for each bounce he hears. 



o 
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LINGUISTIC FOCUS: REVIEW 
I'm (five) years old. 
numbers one - eight 
counting rhyme 



MATERIALS 

Various sets of ten felt 
cutouts 

A picture of a hen (B-15) 
Chalk 



LINGUISTIC FOCUS: NEW 
nine, ten 

Nine, ten, a big fat hen. 



COUNT AN D DRAW 

Display a set of ten felt cutouts. 
Choose a pupil, then call out a 
number at random from one to eight. 
Guide him to place that many cut- 
outs on the flannel board. Then 
as he points to each, have the 
class count them. Repeat the ac- 
tivity with other numbers, calling 
on groups and individuals to count. 
End with eight cutouts on the 
flannel board. 

NUMBERS - M INE, TEN 
Add one more cutout, then another, 
to the set on the flannel board, 
modeling the new number each time. 



T: 


(adding a cutout) 




Nine. 


C: 


Nine. 


T: 


(adding a cutout) 




Ten. 


Gl: 


Ten. 



Continue, calling on groups and 
individuals to count sets of ten 
objects . 



RHfME TIME 

Show a picture of a hen and help 
the class complete the counting 
rhyme. 

T: (showing a picture of a hen) 

Nine, ten, a big fat hen. 

C: Nine, ten, a big fat hen. 



Guide the class to repeat the 
entire rhyme. 

FUN WITH SOUNDS 

Tell the class you are going to 
repeat a line from the rhyme. 

They are to listen for two words 
that rhyme. Help them with the 
first couple of lines. 

T: One, two, buckle my shoe. 

C: (with the teacher's help) 

Two. Shoe. 

Continue with each line of the 
rhyme, modeling the rhyming 
words as necessary. 

T: Three* four, open the door. 
C: Four. Door. 

T: Five, six. pick up sticks. 

C: Six. Sticks. 

I'M (FIVE) YEARS OLD. 

Ask a pupil to draw "sticks" on 
the chalkboard to show how old 
he is. Draw a cake under it. 

Then ask, "How old are you?" and 
have him answer. 

PI: (drawing five sticks on the 

chal ktoard) 

T: How old are you ( Annie) ? 

PI: I'm five years old. 

Continue in the same manner with 
other individuals. 
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LINGUISTIC FOCUS: REVIEW MATERIALS 

I'm (five) years old. Cakes drawn on the chalkboard 

numbers one -ten 

LINGUISTIC FOCUS: NEW 
Yes, I am. 

No, I'm not. 



YES, I AM. 

Draw several cakes on the chalk- 
board. Call one pupil at a time 
to draw "sticks" or candles on a 
cake to represent his age. Have 
the pupil show he has the right 
number of candles by telling how 
old he is. 



T: 


(pointing to a cake 


with 




six candles and calling on 




a pupil who is five] 


> 




Are you six, (Maria] 


1? 


PI: 


(with the teacher ‘s 


help) 




No, I'm not. 


T: 


Are you five? 




PI: 


Yes, X am. 





T: (after a pupil has drawn 

five candles on a cake) 

How old are you, ( Joe) ? 

PI: I'm five years old. 

Repeat this procedure with sev- 
eral pupils. Then point to one 
cake at a time, calling on the 
pupils who drew the candles on 
them. Ask each pupil, "Are you 
five?" and guide them to answer 
!n the affirmative. 



RHYMES - GUESSING TIME 
Explain to the class that they 
are going to hear some rhymes 
ahout numbers. At the end of 
each rhyme they will have to 
tell you the number name. 

I am a number. 

I rhyme with sticks. 

Do you remember? 

My name is six . 



T: (pointing to a cake with 

five candles) 

Are you five, ( Linda) ? 

P2: (with the teacher's help) 

Yes, I am. 

NO, I'M NOT. YES, I AM/ 

Point to a cake with too many or 
too few candles which correspond 
to a given pupil's age. Ask, 

"Are you ( three) ?" and guide the 
pupil to answer in the negative. 
Then ask the question again using 
the number corresponding to the 
pupil's age. Guide him to reply 
In the affirmative. 



I am a number, 

I rhyme with door . 

Do you remember? 

My name is four . 

Continue the activity with the 
rhyming pairs below. 



be-three 
fine-nine 
drive-five 
shoe- two 



hen-ten 

fun-one 

heaven-seven 

late-eight 



Use other, original rhymes to 
give further practice as needed. 
Have the pupils complete each 
rhyme. 
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LINGUISTIC FOCUS: 


REV I EM 


MATERIALS 


Yes, I am. 




Drawings of 10 cakes with a 


No, I'm not. 




different number of candles 
on each 


LINGUISTIC FOCUS: 
In (Lansing). 


NEW 


The hand puppet. Flick 


I live in (Lansing). 





MORE THAT! FOUR 

Have ten cakes drawn on the board 
with a different number of candles 
on each. Elicit from volunteers 
how many candles there are on each 
cake. Then have the class, groups 
and Individuals count the candles 
on the cakes that have more than 
four candles on them. 



ARE YOU FIVE? 

Point to various cakes as you ask 
a pupil about his age. If the 
number does not correspond to his 
age, have him add an additional 
statement telling how old he Is. 

T: Are you five years old, ( Joe) ? 

PI: Yes, I am. 

T: Are you ( seven) , ( Barbara) ? 

P2: No, I'm not. I'm five. 

WHERE DO YOU LIVE? 

Use the hand puppet Flick to 
guide the class to respond to 
Where do you live? Ask the question 
and have the class answer. Imitating 
the hand puppet. 

T: (addressing Flick) 

Where do you live? 

FI : In ( Lansing) . 

T: (addressing the class) 

Where do you live? 

C: In ( Lansing) ? 

Continue, asking groups and In- 
dividuals where they live. 



I LIVE IN (LANSING). 

Have Flick tap a pupil's shoulder 
and ask him where he lives. The 
pupil tapped stands and answers, 
imitating the teacher. 

FI: (tapping a pupil) 

Where do you live? 

PI: (with the teacher's help) 

I live In ( Lansing) . 

FUN WITH SOUNDS 

Pronounce I'm and am. Tell the 
class to notice that your mouth 
is closed when you make the /m / 
sound. Have the pupils repeat the 
following words after you. When 
the word ends with the /m/ sound, 
and their mouths are closed, they 
are to raise their hands. If the 
word* does not end with the /m/ 
sound, they keep their hands down. 



I'm 


dime 


hen 


rhyme 


ten 


come 


seven 


game 


boom 


nine 


name 


broom 


time 


ran 


when 



ALL APOUTTfF 

Call on volunteers to tell about 
themselves, giving their names, 
how old they are, and where they 
live. 

PI: My name Is ( Annie) . 

I'm ( five) years old. 

I live In ( Lansing) . 



J 
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LINGUISTIC FOCUS: REVIEW 
In ( Lansing ). 

I live in ( Lansing ). 



MATERIALS 

The hand puppet. Flick 
A picture of a rabbit (B-37) 



LINGUISTIC FOCUS: NEW 
On ( Elm Street) . 

I live on (Elm Street). 
1, 2, 3, 4, 51 
I caught a rabbit alive. 



STOP THE CIRCLE 

Have Flick greet the class. Pre- 
tend he wants to play a game with 
them in order to learn where they 
live. Tell the pupils to join 
hands and walk in a circle. Call 
on a leader to stand inside the 
circle with you. When the leader 
taps one of the pupils, the circle 
must stop and the person tapped 
answers Flick's question. 

FI: Where do you live? 

PI : In ( Lansing ) . 

Continue in this manner with new 
leaders. Then have the circle 
walk in the opposite direction. 

Now the person tapped answers 
Flick's question with the complete 
statement, I live in (Lansing). 
Continue until all the pupils 
have been tapped. 

FUN WITH S OUNDS 
Guide the class to repeat the 
following words after you. Check 
for the correct pronunciation of 
the final v_. 

five give save 

alive live cave 



WHAT STREET DO YOU LIVE ON? 
After whispering to Flick, have 
him say, "I live in ( Lansing )." 



Shake your head to indicate a 
wrong answer. Repeat your ques- 
tion out loud. 

T: (whispering to Flick) 

FI: On ( Main Street) . 

T: (shakes her head and repeats 

the question out loud) 

What street do you live on? 
FI: (giving the school address) 

On ( High Street) . 

Help individuals respond to 
Flick's question. What street do 
you live on? 

I LIVE OH (HIGH STREET). 

Have Flick tap a pupil and ask 
him where he lives. The tapped 
pupil stands and answers, imi- 
tating the teacher. 

FI: (tapping a pupil) 

What street do you live on? 
PI: (with the teacher's help) 

I live on ( Apple Street) . 



RHYME TIME 

Use the picture of a rabbit as 
you recite and pantomime the 
rhyme below. Guide the class to 
repeat the rhyme with you as an 
individual "catches the rabbit." 

T: 1, 2, 3, 4, 5! 

I caught a rabbit alive. 
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•LINGUISTIC FOCUS: REVIEW 
I live or {Hiqh Street). 

1, 2, 3, 4, 5! 

I caught a rabbit alive. 

LINGUISTIC FOCUS: NEW 

In ( kindergarten . Bow School) . 
I'm in ( kindergarten ). 

I'm in ( Bow ) School. 

6, 7, 8, 9, 10! 

I let her go again. 



MATERIALS 

A picture of a rabbit (B-37) 
The hand puppet. Flick 
A picture of a baby (A-14) 



RHYME TIME 

Guide the class to repeat and 
pantomime the following lines. 



and individuals, "What school are 
you in?" Guide them to respond 
with a short answer. 



1, 2, 3, 4, 5! 

I caught a rabbit alive. 

Complete the rhyme, pantomiming 
the action and using a picture 
of a rabbit. 



6, 7, 8, 9, 10! 
I let her go again. 



Elicit the rhyming words. Have 
the class repeat the rhyme as a 
pupil pantomimes. 



FUN WITH SOUNDS 
Have the pupils listen to the 
sound in caught and coat . Model 
pairs of contrasting words for 
them to repeat. 



bought-boat 
wal k-woke 
law-low 
raw-row 



called-cold. 

hauled-hold 

sav/ed-sewed 

fawn-phone 



IFTTHA ir) S CHOOL. 

Sketch a school on the board. 
Elicit from the pupils the name 
of their school, then print it 
on the sketch. Then ask groups 



T: What school are you in? 

Gl: (with the teacher's help) 

In (Bow) School. 



I'M IN (HALL) SCHOOL. 

Have Flick tap a pupil and ask 
him what school he is in. Model 
the response. Continue in the 
same manner, with Flick tapping 
and questioning other individuals. 

FI : What school are you in? 

PI: (with the teacher's help) 

I'm in (Hall) School. 



I'M IN ( KINDERGARTEN S 
Call on a pupil to stand. Show 
a picture of a baby and say, "The 
baby is not in ( Bow) School. He 
is not in ( kindergarten) ." Then 
turn to the pupil and say, "( He) 's 
in ( Bow) School. (He)'s in ( kin- 
dergarten) ." Ask the pupil what 
grade he is in and guide him to 
respond. Direct the question to 
other individuals. 

T: What grade are you in? 

PI: (with the teacher's help) 

I'm in ( kindergarten) . 
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LINGUISTIC FOCUS: REYIEW 
I'm In ( kindergarten) , 

I'm In ( Bow) School. 

6, 7, 8, 9, 10! 

LINGUISTIC FOCUS: NEW 
(His, Her) name's (Juan ). 
What's (his, her) name? 



MATERIALS 

The hand puppets. Flick and 
Flock 

A flannel board 
Ten felt cutouts 
A blindfold 



Rhyme And tofrOHufe 

Lead the class In reciting the 

following rhyme. 

1» 2, 3, 4, 5! 

I caught a rabbit alive. 

6, 7, 8, 9, 10! 

I let her go again. 

Guide the boys to say the rhyme 
as the girls pantomime the action. 
Reverse the parts and repeat. 



HIS AND HER 

Seat the boys In one row and the 
girls In another so that they face 
each other. Explain that Flick Is 
going to help Flock learn their 
names. As Flock taps a boy, guide 
her to ask Flick what the boy's 
name Is. Continue tapping other 
boys, stressing the word his. In the 
question and answer. Then tap sev- 
eral girls, this time stressing the 
word her . Next, choose two pupils 
to be Flick and Flock. Have them 
Identify a boy and a girl who then 
become the new players. 

PI : (tapping a boy) 

What's his name? 

P2: His name's ( Jerry) . 



GUESS WHO! 

Choose a pupil to come up front 
and blindfold him. Point to a 



volunteer and ask him what grade 
or school he is In. After he 
replies, the blindfolded pupil 
tries to guess who the volunteer 
Is. If he does not guess cor- 
rectly, remove the blindfold and 
let him see who it Is. Then help 
him make the correct response. 

T: What grade are you in? 

PI: I'm In ( kindergarten) . 

P2: (guessing) 

( His) name's ( Juan) . 

Continue with two new pupils. 



HOH MANY? 

Ask the class to help you count 
cutouts as they are placed on a 
flannel board. Place the cutouts 
one at a time on the board, and 
as you do so, guide the class to 
count them. Continue until there 
are five cutouts on the board. 

Then remove one and elicit from 
the class how many are still on 
the board. Keep removing cutouts 
each time having the class tell 
how many are left. When only one 
remains, begin building up again, 
this time continuing to ten. Fol- 
low the same procedure above for 
removing the cutouts. If the pu- 
pils are uncertain, call on a 
volunteer to point and count the 
cutouts. 
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LINGUISTIC FOCUS: REVIEl; 
numbers one - ten 
What's (his, her) name? 
(His, Her) name Is ( Judy ) . 



MATERIALS 

Chalk 

A large ball 

A play microphone; three bags 



CIRCLES 

draw ten circles in a row on the 
chalkboard. Call a volunteer to 
the board, then ask a pupil to give 
him a number between one and ten. 
Guide the volunteer to count 
that many circles and draw a line 
through the last circle that he 
counts. Have the class count 
aloud as you point to the circles 
to see if the volunteer is correct. 
Continue the activity with other 
volunteers until all ten numbers 
have been used. 

PI : ( Three) . 

P2: (touching three circles) 

One, two, three. 

C: (as the teacher points to 

each circle counted) 

One, two, three. 

T: Is ( Mary ) right? 

C: Yes, ( she) is. 

clap and tom 

Tlave two pupils face the chalk- 
board and listen as you clap. 

Whenr you stop, they each draw one 
stick on the board for every clap. 
Then ask the class how many claps 
they heard, and help them check 
the number of sticks drawn by each 
pupil. Choose other pairs of pu- 
pils, varying the rhythm and the 
number of times you clap. 

BOUNCE THE BALL I 
Guide a pupil to bounce a large 
ball four times, catching it each 
time, as the class counts silently. 
Then, as the pupil bounces the ball 



again, the class must count aloud 
only up to four. This time, the 
pupil tries to make them count be- 
yond four by continuing to bounce 
after they have stopped counting. 

Ask other pupils to bounce the ball, 
never going beyond ten. 

PI: (bouncing a ball four times) 

C: (counting silently) 

PI: (bouncing a ball six times) 

C: One, two, three, four. 



THE MISSING NUMBER 
Tell the class to listen carefully 
as you count from one to ten be- 
cause you may leave out a number. 
Call on volunteers to tell which 
number is missing. 

T: One, two, three, five, etc. 

PI : Four. 

NAKE THAT BOY! - NAME THAT GIRLl 
Have an announcer and three con- 
testants stand by a "microphone." 
As the contestants close their 
eyes, the announcer points to 
three pupils to come up and put 
bags over their heads. He then 
asks one contestant at a time to 
identify a pupil whose head Is 
covered, linen identified, the 
pupil removes the bag from his 
head. After the three pupils are 
Identified, choose new players. 

PI: (referring to a "contestant" ) 

what's (her) name, ( George) ? 
P2: ( Her) nairi^s (Judy). 

(Judy removes her bag. ) 
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MATERIALS 

A picture of a rabbit (B-37) 

LINGUISTIC FOCUS: ilEH 
A ( chair ). 

It's a (chair), 
chair, table, desk 



LINGUISTIC FOCUS: REVIEW 
counting rhyme 



A TABLE. A CHAIR. A DESK. 

Point to a table, a chair and a 
desk one at a time. Identify 
each, and have the class repeat. 

T: (pointing to a chair) 

A chair. 

C: A chair. 

Point to the objects again, each 
time asking the question. What's 
that? 6uide groups and indivia- 
uals to respond. 

T: (pointing to a chair) 

What's that? 

Gl: (with the teacher's help) 

A chair. 

GUESSING GAME - IT'S A (DESK/. 
Call a volunteer to the front 
and blindfold him. Then have 
another pupil lead him around 
the room and guide him to touch 
various objects. The blindfolded 
pupil tries to guess what he is 
touching. If he guesses incor- 
rectly, guide the class to say, 
"No." If he guesses correctly, 
help the class say, "Yes. It's 
a (table)." 

PI: (blindfolded and touching 

a table) 

It's a (desk). 

C: No. 

PI: It's a table. 

C: Yes. It's a table. 



GAME - IDENTIFICATION 
Choose two pupils to come to the 
front of the room. Tell them 
they are going to have a race. 
After you make a statement about 
a familiar object, each pupil will 
try to be first to touch that ob- 
ject and to repeat your statement. 

T: It's a ( chair) . 

PI: (touching a chair) 

It's a (chair). 

T: It's a ( HesET . 

P2: (touching a desk) 

It's a (desk). 



Continue the game with other 
objects in the classroom, such 
as a table, door, etc. 

MOTHER GOOSE - LISTENING 

Say and pantomine the following. 

1, 2, 3, 4, 5! 

I caught a rabbit alive. 

6, 7, 8, 9, 10! 

I let her go again. 

Repeat the first two lines and 
elicit the words that rhyme 
(five, alive). Do the same with 
the last two lines ( ten , again) . 
Say the verse once more, omitting 
the rhyming words. Have the class 
supply them. Then guide two 
groups to take turns reciting the 
rhyme as the other group supplies 
only the rhyming words. 
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LINGUISTIC FOCUS: REVIEW 

It's a (chair), 
chair, table”, desk 

LINGUISTIC FOCUS: NEW 

What's (this, that)? 
a flag, the floor 



DO YOU REMEMBER? 

Have Flick ask questions to see 
how many objects the class can 
identify from memory. Be sure 
Flick touches the object if he 
asks. What's this? , and points to 
the object if Me asks. What 1 s 
that? Call on individuals to 
respond. 

FI: (touching a chair) 

What's this? 

PI: It's a chair. 

FI: (pointing to a table/ 

What's that? 

P2: It ! s a table. 

WHAT'S (THIS, I HAITI . 

Tell the class tnat now It is 
Flick's turn to give some an- 
swers. Touch or point to one 
object at a time and guide a 
small orouo to do the same. 

Each time, ask the appropriate 
question. What's this? or What^ 
that? Have the group repeat 
Tfie~question after you. Help 
Flick respond. 

T: (touching a chair) 

What's this? 

61: (touching the chair) 

What's this? 

FI: It's a chair. 

T: (pointing to a table) 

What's that? 

61 : (pointing to a table) 

What's that? 

FI: It's a table. 



MATERIALS 

The hand puppet. Flick 
A picture of a rabbit (B-37) 
A picture of a flag (M-30) 



A FLAG. THL ELOOET 
Tell the class that Flick wants 
to name two more objects he knows. 
Have Flick point to each object 
and tell what it is. Call on 
the class, groups and individuals 
to repeat Flick's statements. 

FI: It's a ( flag) . 

C: It's a ( flag) . 

Point to the flag and the floor 
and guide the class to ask Flick 
to identify the objects again. 

C: (pointing to the floor) 

What's chat? 

FI: It's the floor. 

RHYME TIME - 

Recite the counting rhyme below 
with the class. Substitute a 
pupil's name for the word rabbit, 
and have that pupil and another 
pantomine the action. 

1, 2, 3, 4, 5! 

I caught (Joe) alive. 

6, 7, 87T, 10: 

I let (him) go again. 

PHYSICAL FI1WES5 - RHfflW 
Have tne class extend their arms 
to each side, then touch their 
shoulders and return their arms 
to the spread out position. 

Each time shoulders are touched* 
have them count together In 
rhythm. 
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LINGUISTIC FOCUS: REVIEW 
What's (this, that)? 
flag, floor 

LINGUISTIC FOCUS: NEW 
(This, That)‘s (a, the) (door), 
window, wall , door 



MATERIALS 

A picture of a flag (M-30) 
The hand puppet. Flick 



NAMING GAME - WHAT'S (THIS, THAT)? 
Divide the pupils into "question^ 
teams and "answer" teams. Have 
each member of the "question" 
team ask a member of the "answer" 
team to identify an object they 
have been using in the language 
class. If a pupil answers the 
question correctly, he scores a 
point for the "answer" team. If 
he fails to answer correctly, 
the “question" team scores a 
point. Be sure members of the 
"question" team touch the object 
if they use What's this? and 
point to the object if they use 
What's that? 

!A FLA6T tHr FLOOR. 

Have a volunteer ask questions 
'about objects he points to or 
touches in the classroom. Flick 
answers the questions, sometimes 
correctly and sometimes incor- 
rectly. Guide the class to say. 
Yes and repeat the answer if it 
is correct. Have them say. No 
and give the correct answer Tf 
Flick makes a mistake. 



PI: 


(touching the chair) 




What 1 


s this? 


FI: 


It's 


a (table). 


C: 


No. 


It's a chair. 


PI: 


(pointing to a flag) 




What' 


s that? 


FI: 


It's 


a flag. 


C: 


(with the teacher's help) 




Yes. 


It's a flag. 



A WINDOW. A WALL. 

As a leader points to various 
objects in the classroom, have 
Flick name each of them. Guide 
the leader to also include a 
window, a wall, and a door. As in 
the previous activity, have the class 
echo Flick's statement or correct 
him if he is wrong. 

FI: (as Pupil 1 points to a flag) 

That's a flag. 

C: Yes. That's a flag. 

FI: (as Pupil 1 points to a 

window) 

That's a ( door) . 

C: (with the teacher ;s help) 

No. That's a window. 

(THIS, THAT) 'S (A, THE) (WALTTT 
Choose two pupils and have them 
stand at different chairs, or 
near different windows, doors, 
flags, walls, tables, etc. Guide 
them to exchange questions and 
answers about the objects they 
are near. 

PI: (touching his chair) 

What's this? 

P2: (with the teacher's help) 

That's a chair. 

(pointing to Pupil l's chair) 
What's that? 

PI: (with the teacher's help) 

This is a chair. 

Continue in the same manner with 
other pairs of pupils. 
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LINGUISTIC FOCUS: REVIEW 

(This, That)'s (a, the) (door), 
window, wall, door 

LINGUISTIC FOCUS: NEW 

Yes, it is. No, it's not. 
pencil, pen 
a piece of paper 



MATERIALS 

Pictures of a window, a wall, 
a chair (H-18), a flag (M-30), 
a floor, a table (H-32), a 
desk 

A bag; pencils, pens, pieces of 
paper 

The hand puppet. Flick 



(ms, mATrs a (doortt 

Place pictures of familiar objects 
along each side of a table. As 
the class watches, have individuals 
move along one side and identify 
the objects on both sides of the 
table, contrasting This and That. 

PI: (touching a "window") 

This is a window. 

(pointing to a "door" on the 
opposite side of the table) 
That's a door. 

Continue review of the statements 
above, by having volunteers moving 
around the room in order to con- 
trast This and That clearly as 
they identify familiar objects. 

GRAB BAG - PENCIL, PEN, PAPER 
In view of the pupils, place sev- 
eral pencils, pens, and pieces 
of paper in a bag. Take hold of the 
objects, one at a time, as the 
class asks, "What's that?" Take 
the objects out and identify them. 

T: (teacher selects a pencil) 

C: What's that? 

T: (taking out the pencil) 

This is a pencil. 

After identifying each object, 
give the bag tc a pupil and have 
him select objects one at a time. 

As he secretly selects an object. 



have him ask, "What's this?" 

Call on volunteers to try to 
guess what the objects' are. 

PI: (selecting a piece of paper) 

What's this? 

P2: That's a ( pen) . 

PI : No. 

P3: That's a ( pencil) . 

PI: (taking out the object) 

No. It's a piece of paper. 

FUN WITH SOUNDS 

Have tKe class say this and disc 
after you. Help them pronounce 
correctly the following words. 
Then guide a group to repeat the 
words while another listens for 
initial sound differences. 

this -disc than-Dan those-doze 

that-dad they-day then -den 

YES. IT IS. NO. IT'S N0T7 
As Flick turns his head, a pupi 1 
hides an object behind his back. 
Then Flick tries to guess what 
the object is. Guide the class 
to say if he guesses correctly. 

PI: (hiding a pencil) 

FI : Is it a (pen)? 

C: fwith the teacher's help) 

No, it's not. 

FI: It is a pencil? 

C: (with the teacher's help) 

Yes, it is. 
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LINGUISTIC FOCUS: REVIEW 
Yes, it is. No, it‘s not. 
pencil, pen, a piece of paper 

LINGUISTIC FOCUS: NEW 
Is (this, that) a (book)? 
book, basket, crayon 



MATERIALS 

A book (M-12), a crayon, paper 

A basket (waste basket and 
other) 

Sets of pencils, pens, books, and 
crayons (varying numbers to 
ten) 



YES, IT IS. - NO, IT'S NUTT 
Using familiar objects ask, "Is 
this a ( chair)? " and "Is that a 
( pencil) ? 11 Guide the class, 
groups and individuals to respond 
appropriately. 

T: (pointing to a chair) 

Is that a chair? 

C: Yes, it is. 

T: (touching a book) 

Is this a ( table) ? 

Gl: No, it's no^ 

Introduce basket and crayon in the 
same manner. 

E (THIS, THAT) A (WALL)? 

Choose two teams, a leader for 
each, and a scorekeeper. Have 
the leaders come to the front and 
direct their questions, one at a 
time, to the opposite team. If 
the team answers correctly, the 
scorekeeper gives them a point 
by drawing a "stick" on the chalk- 
board. If the answer is incorrect, 
the leader directs the same ques- 
tion to his team. Be sure the 
leaders touch the object when they 
use this , and point to it when 
they use that. 

PI: (touching a wall) 

Is this a (window)? 

T2: No, it's not: 

PI: Is this a wall? 

Tl: Yes, it is. 



At the end of the game, have the 
class count the "sticks" or points 
each team has accumulated. 

Pu'N WITH SOUNDS 

Contrast the /s/ sound and the 
/z/ sounds in initial and final 
position. To help pupils pro- 
duce the /z/ sound, compare it 
to the buzzing of the bee. 

sue-zoo bus-buzz 

sewn -zone fuss-fuzz 

sink-zinc loose-lose 

sip-zip close (adj.)-close (v) 

WHAT GutS TOGETHER? 

Have the class repeat after you 
the names of three objects you 
hold up or point to, such as a 
pen, a book, and a crayon. Call 
on a volunteer to touch the two 
objects which go together and 
identify each. Continue with 
other sets. 

basket, crayon , pencil 
Frank , Joe , Mary 
table, window, chair 
basket, floor, wall 
Linda , paper , Diane 

CAN "YOU COUNT? 

Call on volunteers to count var- 
ious sets (numbering not more 
than ten) of pens, pencils, books 
and crayons. 
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LINGUISTIC FOCUS: REVIEW 
Is (this, that) a (pen)? 
What's (this, that)? 

(This, That)'s a (pen). 
Yes, it is. No, iPs not. 



MATERIALS 

Sets of three or more familiar 
objects such as pieces of 
paper, pens, pencils, etc. 

A bag 

Pictures of a chair and other 
familiar objects 

The hand puppets. Flick and 
Flock 



IS THIS A (PER]T 

Show, one at a time, several 

pieces of paper and one pencil. 

Each time ask, "Is this a piece 
of paper?" 

T: (holding a piece of paper) 

Is this a piece of paper? 

C: Yes, it is. 

T: (holding a pencil) 

Is this a piece of paper? 

C: No, it's not. It's a pencil. 



Then after a volunteer touches all 
the objects which are alike, ask 
another pupil to count them. Con- 
tinue with other objects such 
as three pens and one crayon, etc. 



(THIS. THATT'S A ( CRAYONTT 
Put some familiar objects, 
crayons, pencils, and pens 
Have a leader take out the 
one at a time, and call on 
teers to identify them. 



such as 
in a bag. 
objects 
vol un- 



Pl: (selecting a crayon) 

What's this? 

P2: That's a crayon. 

PI: (selecting a pencil) 

What's this? 

P3: That's a pencil. 



After all the objects have been 
taken out of the bag and iden- 
tified, ask a volunteer to place 



all the similar objects together 
and count them. 

WHAT GOES TUGEfHhKT 
Show a set of objects or pic- 
tures of objects such as. a pen, 
a piece of paper and a chair. 

Choose a airl to be Flock and 
have her touch and identify the 
objects before selecting the 
two which go together. As she 
holds them up, explain why thev 
go together. Continue, using 
other sets of objects and calling 
on new volunteers. 

p: (touching each object) 

Pen, paper, chair. 

T: Pick ud the ones that go 
together and name them, 
p: (picking up two objects) 

Pen, paper. 

T: (while pantomiming) 

Pen and paper go together be- 
cause we write on paper with 
a pen. 

FLICK CHOOSE? 

Place a set of objects, such as 
three crayons and one book, in 
the center of a seated circle. 

Ask a volunteer to be Flick and 
have him touch each object while 
the class names them. Then have 
Flick pick up and name all the 
objects which go together. 
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LINGUISTIC FOCUS: REVIEW 
Is (this, that) a ( crayon) ? 
book, bask&t, crayon 

LINGUISTIC FOCUS: NEW 

It's (blue), 
red, bl ue, black 



MATERIALS 

A red, blue, and black color 
chip, stick, flag, book, 
crayon 

Color cards - black (D-l), 
blue (D-2), red (D-8), 

Familiar objects, such as a 
basket, a book, etc. 



IT'S (RED, BLUE, BLACK ) 7 
Show, one at a time, a red color 
chip, a red stick, a red color 
card, a red flag (made with con- 
struction paper and a tongue de- 
pressor), a red book, etc. Ask, 
"What color is this?" and guide 
the pupils to answer. 

T: (showing a red color chip) 

What color is this? 

C: (with the teacher's help) 

It's red. 

Using a variety of familiar ob- 
jects, introduce blue and black 
in the same manner. Then mix 
the different colored objects 
and elicit their color from 
individuals. 

T: (showing a blue color chip) 

What color is this? 

PI: It's blue. 

T: (showing a red color chip) 

What color is this? 

PI: It's red. 

IS (ThI5~, THAT} A (PEN)? 

Call on a pupil to either touch 
an object and ask, "Is this a 
(pen)?" or point to an object and 
ask, "Is that a (flag)?" He may 
say something silly by naming the 
object Incorrectly. Have him 
choose a volunteer to reply. The 
volunteer becomes the questioner. 



PI: (pointing at a book) 

Is that a book? 

P2: Yes, it is. 

P2: (touching the basket) 

Is this a crayon? 

P3: No, it's not. 

FUN WITH SOUND? 

Have groups of pupils stand and 
listen while you say the words 
below. Guide them to repeat each 
pair after you. If the words are 
different, tell them to raise 
both hands. If the words are the 
same, they raise only one hand. 

fool pool pull suit look 

full pool pool soot look 

GAME - THE ELF AND THE 

_____ STOREKEEPER 

Have a "storekeeper" sit in the 
middle of a seated circle. Place 
familiar red, blue and black ob- 
jects on the floor (storekeeper's 
shelf) so that all the objects of 
a kind are together. As the 
"storekeeper" naps, an elf comes 
in and puts all the objects of the 
same color together. When the 
"storekeeper" wakes up, he finds 
pencils with baskets, books with 
crayons, etc. Guide him to re- 
arrange the objects as they were 
before. As he does so, he iden- 
tifies each object and tells its 
color. 
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LINGUISTIC FOCUS: REVIEW 
It's ( blue) , 
red, blue, black 

LINGUISTIC FOCUS: NEW 
What color is (this, that)? 
green, yellow 



MATERIALS 

Color cards - black (D-l), blue 
(D~2), green (D-4), red (D-8), 
yellow (D-10) 

Red, yellow and green chalk 
The hand puppet. Flick 



REMEMBERING - RED, BLUE, BLACK 
Hold red, blue and black color 
cards so only you can see the 
color. After a pupil selects a 
card, show it and ask, "What 
color is that?" Mix the cards 
and call on another pupil. 

T: What color is that? 

PI: It's ( blue) . 

IT'S (GREEN, YELLOW). 

Include green and yellow color 
cards with the others. This time 
simply turn the color cards one 
at a time toward the class. Have 
the class, groups and individuals 
respond with It's (blue) ., etc. 
When a new color appears, model 
the response. 

T: It's ( green) . 

What color is this? 

C: It's ( green) . 

Gl: It's ( green) . 

PI: It's ( green) . 

Then elicit all the colors presen- 
ted thus far. Indicate the color 
by touching or pointing to red, 
blue, black, green and yellow 
objects and articles of clothing. 

WHAT COLOR 1$ (THAT, THIS J7 
Tell the class they are going to 
guiz Flick on his colors. Choose 
a pupil to be Flick. Place the 
color cards on the chalk ledge. 



then point to one color at a time 
as the class repeats after you, 
"What color is that?" Have Flick 
reply, "It's (red)." Choose a new 
Flick. Ask a pupil to indicate the 
color by holding up one card at 
a time as groups and individuals 
ask, "What color is (this, that)?" 

PI: (with the teacher's help) 

What color is ( this) ? 

FI: It's ( yellow) . 

FUN WITH SOUND? 

Have small groups stand, one at a 
time. Guide them to pronounce 
after you the pairs of words be- 
low. If the words are the same, 
they are to raise their hands. 

If the words are different, they 
are to keep their arms folded. 

yellow-jello yellow-yellow 
yet-jet year-jeer 

year-year yet-yet 

CHALK Fun 

Draw three circles, one above the 
other, on the board.. Ask a pupil 
to color the top circle red, an- 
other to color the middle circle 
yellow, and a third pupil to color 
the bottom circle green. Guide 
pairs of pupils in quest ion -answer 
exchanges about the color of each 

circle. Sketch* a -traffic light 
around the circles. Discuss and 
pantomime what the colors mean. 
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LINGUISTIC FOCUS: REVIEW 
What color Is (this, that)? 
green, yellow 

LINGUISTIC FOCUS: NEW 
(This, ThatJ's ( green) , 
l ye i low) and ( green) 
brown, orange 



MATERIALS 

The handpuppet. Flick 
Red, blue, black, green and 
yellow crayons, flags (con- 
struction paper glued to 
tongue depressors), books 
Color Chips (all familiar colors) 
A bag 



{T?rfs. that vs mm. 

Have two teams sit facing each 
other. Give each pupil a yellow, 
blue, green, black or red crayon. 
Guide Flick to ask, "What color 
is this?" and "What color is that?" 
first to a pupil on one team, 
then to a pupil on the other 
team. Be sure Flick and the 
responding pupil touch the crayon 
when they use this, and point 
to it when they use that. 



FI: (touching Pi's crayon) 

What color is this? 

PI: This is ( green) . 

FI: (pointing to another's crayon) 
What color is that? 

P2: That's ( yellow) . 

W Color is (THIS, THAT)? 

Display objects, such as crayons , 
flags and books in familiar colors. 
Choose a pupil to be Flick. Call on 
volunteers, one at a time, to 
point or touch one of the objects 
and to alternate asking. What color 
is this? and What color is that? 
Continue, giving other individuals 
a turn to be Flick. 

PI: (touching a book) 

What color is this? 

FI: That's ( red) . 

P2: (po1nt1ng“To a flag) 

What color is that? 

Fl: That's (blue). 



GR AB BAG SURPRISE - 
Put an assortment of Color Chips 
in a small bag. Choose two pupils 
to come up and have each take a 
Color Chip from the bag. Guide 
the pupils to identify their own 
Color Chip and the one held 
by their partner. 

PI: This is ( yellow) and that's 
( green) . 

P2: This is ( green) and that's 
( yellow) . 

Continue with other pairs of pu- 
pils. Introduce brown and orange 
during the activity, helping the 
pupils make appropriate statements. 

MEMORY TUN 

Have one volunteer at a time name 
all the color words he can in 
twenty seconds. For each color, 
a scorekeeper draws a "stick" on 
the board, then counts them. 

C0T0IT5AME - LISTENING 
Say the words below. Have the 
pupils raise their hands and re- 
peat when they hear a color word. 



clown 


gown 


town 


brown 


seen 


bean 


green 


keen 


chew 


blue 


drew 


you 


sack 


back 


black 


pack 


singe 


hinge 


fringe 


orange 


mellow 


jello* 


yellow 


fellow 
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LINGUISTIC FOCUS: REVIEW 
This is ( red) and that's (blue)^ 
Yes, it is. No, it's not. 
( yellow) and (green) 
brown, orange 

LINGUISriC FOCUS: NEW 
Is ( tins , that) ( orange) ? 
white, purple 



MATERIALS 

Color cards - black (D-1), blue 
(D-2), brown (D-3), green 
(D-4), orange (D-6), purple 
(D-7), red (D-8), white (D-9), 
yellow (D-10) 

Lollipops (construction paper 
glued to tongue depressors) 

Bi-colored paper circles 



TBIs'iS (RED) AND THAT'S (BLUE). 
Place the color cards along the 
chalkledge, turned away from the 
class. Choose two pupils to come 
to the front of the room. When 
you clap, have each pupil turn a 
Ccrd around. Guide each pupil 

w luciivi ij isca wvii waru 

and the one held by his partner. 
Continue with two new players. 

PI: This is (red) and that's 
(blue). 

P2: This is ( blue) and that's 
(red) . 

Include white and purple color 
cards also. When the new colors 
appear, guide the pupils to make 
the appropriate statement. 

IS (THIS, THAT ) {PURPLE)? 

Display a few lollipops In assor- 
ted colors. Call on two pupils to 
take one lollipop apiece. Help 
one pupil at a time ask a question 
about his lollipop or about the 
one the other pupil has. The 
questions may be directed to the 
class, groups or individual 
Choose new players to continue. 

PI: Is ( this) ( yello w)? 

C: Yes, it is. 

P2: Is ( that) ( green) ? 

C: No, TFT no F It's (orange). 



THIS, THATVS (RED) AND (BLUE) . 
how Di -colored circles one at a 
time. Guide the class, groups 
and individuals to name the colors. 

T; What color is ( this) ? 

C: That's ( red) and ( blue ). 

GAME - LOLLIPOPS' 

Have a pupil sit in the middle of a 
seated circle and hold all the 
lollipops. As he drops the lolli- 
pops one by one, guide the class 
to chant the rhyme below. 

Let's all look at (Andy, Sandy) 

Who has many sticks of candy! 

Hurry and drop your lollipops 
1-2-3, and then (he, she) stops! 

Tell the pupil in the middle to 
close his eyes. A volunteer takes 
one of his lollipops and hides it 
behind his back. The pupil in the 
middle opens his eyes and tries to 
guess what color is missing. Then 
the pupil hiding the lollipop holds 
it up, repeats the color, then 
takes a turn in the middle. 

pftAW And color 

Have the pupils draw four round 
lollipops on newsprint, using 
colors to show their favorite 
flavors. Call on volunteers to 
tell the colors of their lollipops. 
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LINGUISTIC FOCUS: REVIEW 
Is (this, that) ( purple) ? 
all colors learned 

LINGUISTIC FOCUS: NEW 
(This, That, It) * s not a ( flag) . 
( This, That, K)'s not (red). 



MATERIALS 

Color cards - black (D-l), blue 
(D-2), brown (D-3), green 
(D-4), orange (D-6), purple 
(D-7), red (D-8), white (D-9), 
yellow (D-10) 

Color Chips (all familiar colors) 



(THIS, THAT, IT)’ S NOT A (PEN). 
Guide a pupil to ask questions 
to help the class guess what the 
teacher's chalk drawing will be. 

T: (beginning her sketch with 

a vertical line i ) 

PI: Is that a pencil? 

T: (shaking her head "No") 

C: No. That's not a pencil. 

T: (adding another line r) 

PI: Is that a chair? 

T: (shaking her head "No") 

C: No. That's not a chair. 

T: (completing a flag p?) 

PI: Is that a flag? 

T: (nodding her head "Yes") 

C: Yes. That's a flag. 

Continue with sketches, such as a 
door Pj , a chair % , a book r? 
e*;c. , to give practice of That's 
not a (pen), and It's not a (pen) . 

(THIS, THAT. IT) r 5 NOT (REPJ7 
Have a pupil hold a color card so 
only he can see it. Help him name 
two colors he does not have as 
clues for a volunteer who tries 
to guess the color being held. 

PI: This is not ( blue) . 

This is not ( yellow) . 

What color is this? 

P2: It's ( orange) . 

PI: No, It’s not ( orange) . 

P2: It's ( green) . 

PI: Yes, it’s ( green) . 



15 urns, inaij mtuIT 
As a pupil holds three color cards 
so only he can see them, he names 
one of the colors. Then he raises 
any one card at a time as the class, 
groups and individuals guess If it 
is the color he stated. Continue 
with a new player. 



PI : (Red). 

(raising a color card) 

C: Is that (red)? 

PI: No, it's no F. 

(showing the color card) 

It's ( blue) . 

(raising another card) 

C: Is that (red)? 

PI: (showing tfie color card) 

Yes, it is. 

COLOR MATCH 

Give each pupil a set of Color Chips. 
Tell the class you are going to talk 
about things in the room. When 
they hear the name of a color, they 
are to hold up the correct color 
chip and repeat the color word. Then 
have pupils make up similar 
sentences. 



T: The ( flag) Is ( green) . 

C: (holding up a ( green ) chip) 

(Green). 

T: ThTTbook) is ( red) and 
( blue) . 

C: (holding up a ( red) and 

( blue) chip) 

( Red! and ( blue) . 





ESOL-SESD LESSON 25 


CURRICULUM^* 


To Support Language Arts Programs in Teaching English 


\ V > 


to Speakers of Other Languages 


DEVELOPMENT 

L L 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: REVIEW 
(This, That, It) is net (a) ( pen) , 
(This, Thai, It) is not (red). 

LINGUISTIC FOCUS: NEW 
Is this the same color as that’ 
What is it? 



MATERIALS 

Familiar objects, such as a pen, 
a book, a crayon, etc. 

A bag, a box 
Color cards 

Sheets of construction paper 
in assorted colors 



(THIS, THAT, IT) IS NOT (GREEN): 

As the class cl ose thei r eyes , have 
a pupil put a crayon in a bag then 
call on volunteers to say a color 
name. Each time, the pupil says 
whether or not the crayon is that 
color. The volunteer guessing 
correctly takes the next turn. 

PI: ( Orange) . 

P2: ( This) is not ( orange) . 

P3: ( Blueh 

P2: (showing a blue crayon) 

This is blue. 

WnTTS m 

As the class close their eyes, 
have a leader partially cover a 
familiar object so only a part of 
it shows. Guide him to say two 
things that the object is not be- 
fore the class asks, "What is it?" 
Next, the leader asks a pupil to 
guess what the object is. Then 
the object is uncovered and the 
volunteer becomes the new leader. 

PI: (pointing to a partially 

covered pencil) 

It's not a ( flag) . 

It's not a ( crayon) . 

C: (with the teacher' s help) 
Whatfs it? 

P2: It's a pencil. 

tuCuK TWA I$£ 

Place a pile of color cards face 
down. As one pupil takes an object 



from a box, a vclunteer picks up a 
color card and holds it up. The 
first pupil asks the class if h*“ 
object is the same color as the 
color card. The second pupl) names 
both colors. If the colors do not 
match, the players try again to 
match them before choosing two new 
players. When the colors match, 
the players may hop three times. 

PI: (holding up a blue book) 

P2: (showing a red color card) 

PI: Is this the same color as that? 
C: No, it's not. 

P2: This Is red and that's blue. 

COLOR MATCH 

As you lay construction paper in 
assorted colors on the floor, eli- 
cit their color. Put out objects 
of various colors. Have one pupil 
at a time take an object, tell its 
color, and place it on paper of the 
same color. As he points to the 
object and paper, guide the class 
to ask if they are the same color. 

T: (lays down construction paper) 

C: ( Green) , ( red) , etc. 

PI: (picking up a red pencil and 
with the teacher's help) 

This pencil Is red. 

(placing it on red paper) 

C: (with the teacher's help) 

Is this the same color as 
that? 

PI: Yes, it is. 
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LINGUISTIC FOCUS: NEW 
They* re ( books) . 



MATERIALS 

Books, chairs, crayons, pencils, 
desks; a large cardboard box 
The hand puppet. Flock 



THEY'RE (BOOKST7 

Begin by having the class, groups, 
and individuals answer questions 
about one familiar object. Then 
guide them to answer questions 
about several objects which have 
plurals ending in the sound /$/ 
as in desks , caps , tops. 

T: (referring to one object) 

What's (this, that)? 

C: It's a ( book) . 

T: (referring to several 

objects) 

What are (these, those)? 

C: (with the teacher's help) 

They're ( books) . 



WHAT'S IN THE BOX? 

As the class close their eyes, put 
objects in a lar^ cardboard box. 
Call on one volunteer at a time to 
pick up several objects of a kind 
and show them. Guide him to say 
what they are. Use objects whose 
plurals end in the sound /z/ as 
in pens , chairs , tables . 

T: What's in the box? 

PI: (holding up pencils) 

They're pencils. 

T: What's in the box? 

P2: (holding up crayons) 

They're crayons. 

STAND UP - SIT DOWN 
Introduce the hand puppet. Flock. 
Have her explain to the class 
that she would like to teach them 
a game. The pupils must stand 
and repeat what Flock says if it 



is plural , or remain seated and 
silent if it is singular. Use 
objects whose plurals end in a 
separate syllable. 

FI: (pointing to brushes) 

They're brushes. 

C: (stand) 

They're brushes. 

FI: (pointing to a book) 

It's a book. 

C: (remain silent and seated) 



FUN WITH SOUNDS 
Pronounce books , pencils and 
brushes . Ask the class to repeat 
the words and listen for the plu- 
ral endings. Guide the class to 
make the final sounds. Model the 
words below, and have the class 
pronounce them after you. 

books pencils brushes 

desks chairs boxes 

baskets pens glasses 

paints floors lunches 

blocks tables classes 

THAI K TAL K 

Have the class stand. Draw sev- 
eral desks, several chairs, etc., 
on the board. Call on volunteers 
to guess what you have drawn. If 
the guess is correct, the pupil 
may sit down. Continue until 
the whole class is seated. 

T: (pointing to drawn chairs) 

What are those? 

PI: They're chairs. 

(sits down) 





ESOL-SESD LESSON 27 


CURRICULUM^, 

1 TM 


To Support Language Arts Programs in Teaching English 


\ > 


to Speakers of Other Languages 


DEVELOPMENT 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: REVIEW 
They* re ( books) . 

LINGUISTIC FOCUS: NEW 
What are (these* those)? 
apples* bananas* grapes 



MATERIALS 

Apples, bananas, grapes or pic- 
tures - apples, bananas (E-2), 
grapes (E-5) 

The hand puppet. Flock 
A box 



FUN WITH SOUNDS 

Read through the following list 
of plurals, pointing out the dif- 
ferent ending sounds to the class. 
Some words sound like a snake at 
the end /s/, and some sound like 
a bee /z/. Have pupils repeat 
each word. 

desks pencils bananas 

walls books apples 

baskets papers grapes 

brushes windows crayons 



WHAT ARE THESE? 

Put apples on the desk. Ask, 
"What are these?” Guide the 
class and groups to repeat the 
answer after you. 

T: What are these? 

They're apples. 

C: They're apples. 



Continue, moving the fruit, so 
that each child has a chance to 
have some on his desk. 



ASK FLOCK 

Say that Flock wants the class to 
teach her the names of the fruit. 
Have the class divide into two 
groups and sit facing each other. 
Give one group at a time one kind 
of fruit, and guide exchanges such 
as the following between the two 
groups. 

Gl: (pointing to the fruit) 

What are those? 

G2: They're ( apples) . 

Gl: (touching the fruit) 

What are these? 

FI: They're ( apples) . 

After the pattern is established, 
choose various pupils to be Flock. 



Using the same procedure, intro- 
duce bananas and grapes . Then 
select three widely separated 
pupil's desks, and place one kind 
of fruit on each. Stand at one 
of these desks. 

T: (touching the fruit on a 

desk) 

What are these? 

PI: They're apples. 

T: (pointing to the fruit on 

another desk) 

What are those? 

Pi: They're bananas. 



TOUCH TIME 

Call two volunteers up to the 
front. Have one pupil close his 
eyes while the other pupil puts 
several apples, several bananas, 
etc., into a box. Guide the 
following exchange. 

PI: (holding out the box) 

What are these? 

P2: (feeling the fruit with his 

eyes closed) 

They're ( apples) . 

PI: (showing the class) 

They're ( apples) . 
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LINGUISTIC FOCUS: REVIEW 
What are (these, those)? 
apples, bananas, grapes 

LINGUISTIC FOCUS: NEW 
(These, Those) are ( grapes) , 
oranges, pears, cherries 



MATERIALS 

A shallow bowl; a box 
Apples, bananas, grapes, oranges, 
pears, cherries 
The hand puppet. Flock 
A deep pie tin with a removable 
crust-like cover 



LET'S MAKE A CENTERPIECET" 

Place all the fruit, both famil- 
iar and new, on the desk near an 
empty, shallow bowl. Then choose 
a pupil to select a fruit and put 
it In the bowl. As he does so, 
have him name the fruit. If the 
fruit Is new, model the response 
for him. 

PI: (placing bananas In the 

bowl) 

They're bananas. 

P2: (placing cherries In the 

bowl) 

T: They're cherries. 

P2: They're cherries. 

After several pieces of fruit 
have been placed in the bowl and 
identified, choose Individuals, 
one at a time, to remove the 
fruit from the bowl and name It. 
Repeat the procedure above until 
all the pupils have had a turn. 



TOUCH AND TELL 

Call on a volunteer to close his 
eyes at his seat. Have another 
pupil place several apples or 
several bananas, etc., on the 
volunteer's desk. Tell the 
volunteer to feel the fruit and 
guess what it Is. 

PI: What are these? 

P2: (feeling the fruit) 

These are ( apples) . 



Choose two new pupils to continue 
the game. 

LET'S COUNT "FRUIT 
Ask a pupil to select several of 
his favorite fruit. As he puts 
them Into a box, one at a time, 
have him count. After he empties 
the box, let him choose a pupil 
who must put a given number of 
fruit in the box and count. 

SIMPLE SIMON 

Teach the class the following 
verse of Simple Simon. 

Simple Simon met a pieman. 

Going to the fair; 

Says Simple Simon to the pieman 
"Let me taste your ware." 

Help the class dramatize the poem 
by choosing one pupil to be Simple 
Simon and another to be the pieman. 
Direct the pieman to put one of 
the six kinds of fruit into the 
pie tin secretly. Guide the class 
to say the first three lines. 
Simple Simon the last. Then the 
pieman opens the pie to show its 
contents . 

SS: (holding up cherries) 

What are these? 

C: Those are cherries. 

Continue, calling on different 
pupils to play the parts. 
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LINGUISTIC FOCUS: REVIEW 
(These, Those) are ( pears) , 
oranges, pears, cherries 

LINGUISTIC FOCUS: NEW 
Yes, they are. No, they're not. 
lemons, limes 



MATERIALS 

Apples, bananas, oranges, grapes 
pears, cherries, lemons, limes 
A paper bag 
A picture cf a robin 



NEAR AND FAR 

Place pairs of Identical fruit 
around the room. Guide one group 
to name a pair of fruit near them. 
Help another group identify a pair 
of fruit far from them. Introduce 
lemons and limes during the game. 

Gl: (standing near apples) 

These are apples. 

G2: (pointing to lemons) 

Those are lemons. 

STAND UP FOR FRUIT 
Say the names of various familiar 
fruit and objects. When a fruit 
is named, the class must stand 
and repeat Its name. 

WHAT'S IN THE BAG? 

Put a pair of identical fruit in- 
to a bag. Hold it closed as a pu- 
pil feels the fruit shapes within. 
Then ask, "Are these ( pears) ?" If 
the pupil thinks they are, guide 
him to nod and respond with the 
class, "Yes, they are." If he be- 
lieves they're not ( pears) , guide 
him to shake his head and respond, 
"No, they're not. They're ( limes) ." 
Then he takes the fruit and shows 
it. Continue, eliciting positive 
and negative responses varying 
the fruit placed In the bag. 

T: (holding the bag) 

Are these ( oranges) ? 

PI: (nodding, cuing the class 



to respond also) 
Yes, they are. 
(showing the fruit) 



GUESS WHAT 

Ask a leader to think of a set of 
identical fruit or objects. Pupils 
try to guess what he is thinking 
of. The one responding correctly 
becomes the next leader. 

P2: Windows? 

PI: No, they're not. 

P3: Pencils? 

PI: Yes, they are. 



FUN WITH SOUNDS 

Contrast initial and final "1" 
sounds. Have the class say after 
you each word beginning with "1" 
and then the words ending in "1." 



remon 


loaf 


meal 


pill 


lime 


lost 


till 


doll 


long 


lady 


tell 


tool 



LITTLE ROBIN REDBREAST 
Give practice in the pronunciation 
of final "1" by teaching the poem 
below. Use an appropriate picture 
and gestures. 

Little Robin Redbreast sat upon 
a rail; (thumb and little finger up) 
Niddle-naddle went his head 

(move thumb) 

And wiggle-waggle went his tall. 

(move little finger) 
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LINGUISTIC FOCUS: 


REVIEW 


MATERIALS 


Yes, they are. 
No, they're not. 




Pictures of apples, pears. 




bananas (E--2), cherries (E-3), 


lemons, limes 




grapes (E-5), lemons (E-6), 
limes (E-7), oranges (E-8) 


LINGUISTIC FOCUS: 


NEW 


The hand puppet. Flock 


Are (these, those) (lemons)? 


Familiar classroom objects 


(These, Those) are not fruit. 





FUN WITH SOUNDS 

Pronounce they , pointing to the 
position of your tongue between 
your teeth. Have the pupils re- 
peat the following contrasting 
word pairs after you. 

than-Dan then-den 

t!iey-day the re- dare 

those-doze though-dough 



ARE THESE APPLES? 

Present Flock to the class. 

Guide the pupils to ask her ques- 
tions, to see if she knows the 
names of the fruit. 

T: Are these ( apples) ? 

C: Are these ( apples )? 

FI: Yes, they are. 

Gl: Are those ( lemons) ? 

FI: No, they're not. 

PI: Are those ( cherries )? 

FI: Yes, they are. 



FRUIT 

Have a group stand around a 
table on which are placed a group 
of fruit pictures and a group of 
familiar objects. 

T: (touching the fruit) 

These are fruit. 

G: These are fruit. 

T: (pointing to the objects) 

Those are not fruit. 

G: Those are not fruit. 



Continue with groups and individ- 
uals. Include also such exchanges 
as the following. 

PI: These are ( apples) . 

Are these fruit? 

P2: Yes, they are. 

P3: Those are ( pencils) . 

Are those fruit? 

P4: No, they're not. 



YES. THEY ARE. 

Choose a leader to come to the 
front of the room as the other 
pupils line up side by side in the 
back of the room. Have the lead- 
er question one pupil at a time 
about the identity of plural ob- 
jects in the room. After he an- 
swers, with guidance if necessary, 
tell the pupil to take a giant 
step toward the leader. 

PI: (referring to apples) 

Are these apples? 

P2: Yes, they are. 

(takes a giant step forward) 

Have the pupil who reaches the 
questioner first take his place. 



DRAWING FUN 

Guide the class to draw and color 
four fruit. As a pupil shows his 
paper, have him ask the class, 
"Uhat color is (this, that)?" 
Guide the response, "It* s (red). " 
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LINGUISTIC FOCUS: REV I EH 
(It's, They're) (a pear , pears ). 
It's (red). 



LINGUISTIC FOCUS: MEW 
They're the (same, same color). 
They're not the (same, same color). 



MATERIALS 

Apples, bananas, cherries, 
limes, and oranges or 
pictures of them 
Two bags 



THESE - THOSE 

Put some oranges on one end of a 
table and a group of apples on the 
other end. Guide a pupil to touch 
or point to one group at a time 
and ask individuals to identify 
the fruit. Continue, usino groups 
of other familiar fruits and 
calling on new volunteers. 

PI: (touching apples) 

What are these? 

P2: They're apples. 

THE SAME - NOT THE SAME 
As the class close their eyes, 
take two bags and place a fruit 
in each. Have a pupil put a hand 
in each bag and feel the contents. 
Guide the class to ask him what 
the fruit are. He guesses, then 
shows the fruit. Help the class 
state whether or not the fruit 
are the same. 

C: (the teacher touches a bag) 

What's this? 

PI: It's an (apple). 

C: (the teacher points to the 

other bag) 

What's that? 

PI: It's an (o range ). 

C: (viewing the apple and orange) 

They're not the same. 



WHAT COLOR? 

Hand out at random pictures of fa- 
miliar fruits. Have a volunteer 



call on two pupils. That pair 
stands, showing their pictures as 
the volunteer asks for the colors 
of the fruit. Then elicit whether 
or not the colors are the same. 

PI: (touching one picture) 

What color is this? 

P2: It's ( yello w). 

PI: (pointing to the other) 

What color is that? 

P2: It's ( yellow ). 

T: Are they the same color? 

C: (with the teacher's help) 

Yes, they're the same color. 



FUij WITH SOUNDS 

Pronounce pairs of fruit names in 
singular and plural forms, such 
as cherry-cherries , apple-apples . 
Ask the class, then individuals to 
identify pairs that are the same 
and those that are not the same. 

T: Are these the same? 

Cherry, cherries. 

C: No, they're not the same. 

T: Are these the same? 

Cherry, cherry. 

C: Yes, they're the same. 



INITIAL AND FINAL "L" 

Have the class repeat after you 
each pair of words below and say 
whether or not they are the same. 

peel -leap low- low loaf-fool 

lime-lime pull-loop pill-pill 
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LINGUISTIC FOCUS: REVIEW 
Are (these, those) ( pencils) ? 
(These, Those) are not fruit. 

LINGUISTIC FOCUS: NEW 
They're ( big) , 
big, little 



MATERIALS 

The hand puppet. Flick 
Crayons and paper 
Familiar classroom objects 



ROUND ROBIN - ARE THESE (PENS)? 
Have the class sit in a circle. 
Guide a pupil to hold up several 
pencils, point to several apples, 
etc., then ask the pupil next to 
him, "Are ( these) ( pencils) ?" 
After the response, have Pupil 1 
also ask Pupil 2, "Are ( these) 
fruit?" Then Pupil 2 continues 
the game eliciting positive and 
negative responses. 

PI: (holding several pencils) 

What are these? 

P2: These are pencils. 

PI: (pointing to the pencils) 

Are those fruit? 

P2: Those are not fruit. 



FUN WITH SOUNDS 

Pronounce the following words in 
pairs, stressing the difference 
in the middle sound. Have the 
pupils repeat each pair after 
you. 



T: Are these chairs big or 
little? 

They’re ( big) . 

C: They're ( big ). 

Continue eliciting both big and 
little in the responses from the 
class, groups and individuals. 

QUESTION AND ANSWER 
Have Flick ask the class about 
the sizes of various classroom 
objects, using objects in both 
the singular and the plural. 

FI: Are these ( desks) big or 
little? 

C: They're ( little ). 

FI: Is this ( desk) big or little? 

C: It's (bigTl 

Continue, having Flick question 
groups and individuals. Guide 
pupils to act out their answers 
as they say them. 



mi tt-meet di p-deep 

fit-feet sip-seep 

sit-seat slip-sleep 



BIG AND LITTLE 

Contrast side by side big and 
little chairs, teacher's and pu- 
pils' shoes, etc., to produce 
the concepts of big and little. 
Point to the big chairs and ask 
whether they're big or little 
Model the response. 



DRAWING BIG AND LITTLE 
Guide each pupil to put his hand 
on the upper left hand corner of 
a piece of paper. Have him draw 
a big red stick, a little blue 
circle, etc., in that spot. Con- 
tinue asking the pupils to draw 
and color big or little objects, 
moving from left to right. Call 
on volunteers to tell what things 
they have drawn and where, on the 
right or left side of the ptptr. 
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LINGUISTIC FOCUS: REVIEii 
liiGy’re (LJLs.) . 

big, little 

LINGUISTIC FOCUS: A EW 
(Is, Are) (this, these) (chairs) 
( big ) or ( little) ? 
fat, thin 



MATERIALS 
A blindfold 

The hand puppets. Flick and 
Flock 

Familiar objects 



TOUCH AND TELL 

Blindfold pupils, one at a time, 
and place two groups of objects 
in front of them, one group of 
familiar big objects and one 
group of their small conn ter- 
parts. Place the pupil’s hand 
on one group and then the other, 
and question him. 

T: Are these (chairs) bia or 
little? 

PI : They ‘ re ( big) . 



FAT AND THIN 

Stuff Flick, making him as fat 
as possible. Pin Flock’s folds 
behind her, so she is very thin. 
Hold up Flick and ask if he is fat 
or thin. Do the same with Flock. 

T: Is this puppet fat or thin? 

It's (fat). 

C: It’s (fat). 

Hold the buppets up alternately, 
having the class, groups, then 
individuals call out fat or thin , 
whichever is appropriate. 



FUN WITH SOUNDS 
Show the children that the 
tongue sticks out between the 
teeth for the th sound, and not 
for the t souncTT Say the follow- 
ing words and have the pupils 
repeat each pair after you. 



throw- tow threw- true three-tree 

thick-tick thank-tank thin-tin 



ASKING QUESTIONS 

Model questions about the sizes and 
shapes of objects. Guide groups 
to question and answer each other. 

T: (pointing to a chair) 

Is that chair ( big) or ( little) ? 
61: Is that chair ( big) or ( little) ? 
G2: It’s (big). 

Continue, also using this , these , 
and those , and guiding individuals 
to use similar exchanges. 



GUESS 

Have the class close their eyes 
while a leader hides a familiar 
object(s). Then the class open 
their eyes and try to guess what 
the hidden object(s) is. The 
identifying child asks the charac- 
teristics of the hidden object(s), 
after looking at it himself. 

PI: (referring to chairs) 

What are these? 

P2: They're ( books) . 

PI: No, they’re not. 

P3: They're chairs. 

PI: Yes, they are. 

P3: (looking at the objects) 

Are these irs ( big) or 
( little) ? 

P4 : They ' re ( little) . 
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LINGUISTIC FOCUS: REVIEW 

(Is, Are) (this, these) ( chairs) 
( big) or ( little) ? 
fat, thin 

LINGUISTIC FOCUS: NEW 
(These, Those) ( crayons) are 
( fat) , 

square, round; balloon 



MATERIALS 

A picture of a square (M-25) 

A picture of a circle (M-20) 

Fat and thin, big and little 
objects, such as pens, pencils, 
books, crayons, papers, etc. 
Colored chalk 



DESCRIPTION 

Have two groups face each other. 
Let pupils from each take turns, 
asking and answering questions 
about familiar objects, using 
the size and shape adjectives 
learned. 

PI: (pointing to book) 

Is this book ( fat) or ( thin) ? 
P2: It’s (fat). 



SQUARE AND ROUND 
Hold up a picture of a square, 
outline the shape with your finger 
and say, "It's square." Have the 
pupils repeat and trace the shape 
in the air. [ j the same with the 
picture of a circle and say, "It's 
round." After several repetitions 
of both concepts, divide the class 
into two groups. Have one group 
describe the shape while the other 
group traces it in the air. Con- 
tinue the same activity with pairs 
of individuals. 



FOLLOW THE LEADER 
Play a game of Follow the Leader, 
with you as the leader. Have five 
pupils follow you at a time, touch- 
ing or pointing as you do, and to- 
gether saying what you say. Model 
the new statement, "(These, Those) 
( book) s are ( little )." Let other 
groups continue with a pupil as 



leader. When you call "Change" the 
next in line becomes the leader. 



FUN WITH SOUNDS 

Have pupils repeat the following 
words after you. Make sure that 
their initial /s/ sound is not 
preceded by an extra syllable 
("eschool "). 

school special small 
square spider smell 
squeak spice smile 



DRAWING FUN 

Ask a pupil to draw a circle on 
the board, and tell what shape 
it is. Have another pupil add a 
stick to make it into a balloon 
and then ask a volunteer to 
identify it. 

PI: (after drawing a circle) 

It's round. 

P2: (adding a stick to the circle) 

It's a balloon. 

Using the same procedure, con- 
struct a flag with a square and 
a stick, and elicit the names of 
the shape and object. Have the 
pupils color their flags red, 
white and blue, and the balloons 
their favorite color. Choose 
individuals to tell what colors 
have been used. 
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LINGUISTIC FOCUS : REVIEW 
(These, Those) ( crayons) are 
( fat) . 

square, round; balloon 

LINGUISTIC FOCUS: HEL1 
Yes, they are. No, they're not. 
Are (these, those) ( pencil s) 
( long) ? 
long, short 



MATERIALS 

The hand puppets * Flick and 
Flock 

Round objects, such as a table, 
a balloon (T-4), a circle 
(K-20), a round piece of 
paper, etc. 

Square objects, such as a table, 
a square (M-25), a basket, a 
square piece of paper, etc. 



GAME TIME 

Have the class play a game in 
which a pupil points to a set of 
square objects and says, "Those 
( baskets) are square," or touches 
a set of round objects and says, 
"These ( balloons) are round." 

The pupil chooses the next player. 



LONG - SHO RT 

Hold two pencils in your hand, 
so their length can't be seen. 

Ask a pupil to take one and hold 
it up, so the class can see it. 
Then say* "It's ( long) ." After 
another pupil takes the other 
pencil from your hand, model the 
appropriate statement and have 
the class repeat. Draw sticks 
on the board, then ask the class, 
groups and individuals to tell 
you whether each new stick is long 
or short. Direct individuals to 
draw long or short sticks on the 
board and tell their size. 



FLICK AND FLOCK 

Ask the class to be Flick, as a 
pupil manipulates the puppet. 

Take the part of Flock, asking 
questions about objects in the 
room, such as Are (these, those) 
(pencils) (long)? Guide Flick to 
answer, "Yes,' they are." or "No, 
they c re not." 



FLO: (pointing to some desks) 
Are those desks ( big) ? 

FLI: No, they're not. 

Continue, with groups taking the 
parts of Flick and Flock. When 
the pupils are familiar with 
both question and answer forms, 
choose individuals to be the 
hand puppets, and continue the 
verbal exchanges. 



CAN YOU GUESS? 

Have the class close their eyes 
while a pupil hides two of a fa- 
miliar object or fruit behind 
your desk. Tell the class to 
open their eyes and question the 
leader to find out first the char- 
acteristics and then the identity 
of the objects. 

PI: Are they ( long) ? 

P2: No, they're not. 

P3 : Are they . ( orange) ? 

P2: Yes, they are. 

P4: Are they ( square) ? 

P2: Yes, they are. 

P5: Are they ( books) ? 

P2: Yes, they are. 

(showing the books} 

The pupil who correctly guesses 
the identity of the object be- 
comes the new leader. 
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LINGUISTIC FOCUS: REVIEW 
Yes, they are. No, they're not. 
Are (these, those) ( pencils) 
( long) ? 
long, short 



MATERIALS 

Familiar objects, such as 
books, pencils, balloons- 
balls, etc. 



LINGUISTIC FOCUS: HEH 
Ho, (these, those, they) are 
not ( short) . 



ROUND ROSIN 

iiave the class sit in several rows. 
Guide the first pupil in the first 
row to ask the pupil behind him a 
question about objects in the room. 
After the second pupil answers, he 
directs a question to the pupil 
behind him. Continue up each row. 

PI: (pointing to books) 

Are those books ( round) ? 

P2: No, they're not. 

(turning to the next pupil 
and holding up pencils) 

Are these pencils ( thin) ? 

P3: Yes, they are. 



RHYME TIME 

Tell the pupils that you will 
read them some pairs of words. 
Have them stand and repeat the 
word pair if the words rhyme. 
If the words do not rhyme, the 
pupils remain seated. 

big-pig thin-cat 

small -tall little-pig 
fat-sat round-pound 



MR. NO 

Model the new sentence, "Mo, 
(these, those, they) are not 
( round) . Go around the room 
pointing to things while the 
class and groups tell what the 
objects are not , in response to 



your questions. Continue with 
individuals responding. 

T: Are those ( doors) ( round) ? 

C: fio. Those ( doors) are not 
(round) . 

Explain to the class that you have 
heard of a man named Mr. No, who 
always talks about what things 
are not - and sometimes he makes 
big mistakes. Say that you are 
going to pretend to be Mr. No, 
and the class should correct you 
if you make a mistake, by calling 
out, "Yes, they are." 

T: Those ( doors) are not ( round) . 
These ( chairs) are not (big). 
Those ( books) are not ( thin) . 

C: Yes, they are' 

Call on a pupil to continue as 
Hr. No. Each time the class must 
correct Hr. No, have him choose 
a replacement. 



SIMON SAYS 

Play a game of Simon Says. When 
you say, "Simon says be ( round) , 
the pupils must use their bodies 
to form appropriate shapes, and 
name the shape, "Round." If you 
say only, "Be round," the pupils 
should not follow the directions. 
If they do, they must sit down. 



ERiC 
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LINGUISTIC FOCUS: REVIEW 
No, (these, those, they) are 
not ( long) . 

LINGUISTIC FOCUS: NEW 
(Our, Your) ( crayons) are (red), 
giants, elves, children 
tall; size 



MATERIALS 

Pictures of giants and elves 
Familiar objects, such as pen- 
cils, crayons, etc., of various 
colors and sizes 
Two bags 



TALL - SHOftf 

Place pictures of giants and elves 
side by side. Help the class, 
groups and individuals identify 
each. Then guide the repetition 
of statements about the height of 
the giants and elves in the sin- 
gular and plural. 




Next, call on individuals to point 
or touch one of the pictures and 
make the appropriate statement. 



PI: (pointing to the giants) 

Those giants are tall. 

hoK SUnLiriiNu oilLt. 

Have a pair of tall pupils stand 
next to a pair of short pupils. 

Call on a volunteer to ask some- 
thing silly about the height of 
each pair. Guide the class to 
respond by telling what each pair 
is not. Then a volunteer says 
what they are. Continue with new 
pairs of pupils and volunteers. 

PI: (pointing to the tali pupils) 

Are those children short? 

C: No. Those children are not 
short. 

P2: They're tall. 



fruft - YOUft 

Have two teams face each other, 
with a bag in front of each team. As 
Team 1 covers their eyes, put red 
pencils in Team 2's bag. Guide 
Team 1 pupils to make statements 
about their color. Team 2 says 
whether or not they are right, 
showing the objects when the cor- 
rect statement is made. 

T: (after putting red pencils 

in Team 2’s bag) 

Pencils. What color are they? 

PI: Your pencils are ( yellow) . 

G2: (with the teacher 1 s help) 

No, they're not. Our pencils 
are not ( yellow) . 

P2: Your pencils are red. 

G2: (emptying their bag) 

Yes, they are. Our pencils 
are red. 

Repeat with Team 2, putting pen- 
cils of the same or different col- 
or in Team l's bag. After each 
team has had a turn, ask a pupil 
to say whether or not the contents 
of both bags are the same color. 

P3: (viewing red pencils, con- 

tents of both bags) 

They're the same color. 

Using other objects, stress also 
the size adjectives, big-little , 
fat-thin , and long-short. 



o 



VvS 


ESOL-SESD LESSON 38 


CURRICULUHj! 

\ > 


To Support Language Arts Programs in Teaching English 


DEVELOPMENT 

l L 


to Speakers of Other Languages 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: REVIEW 
(Our, Your) ( pens) are ( blue) , 
giant, elf, children; tall, size 

LINGUISTIC FOCUS:... HEW 
(These, Those) are different. 
(These, Those) are not different. 



MATERIALS 

Familiar objects, such as pen- 
cils, crayons, etc., some 
taped to tagboard 
Pictures of familiar fruits; 
giants, elves, and tall and 
short "stick children" 



OUR - YOUR 

Have groups face each other with 
pictures of objects of the same or 
different color or size. Help them 
describe both sets of pictures. 

Gl: (showing pictures of limes) 

Our limes are green. 

(referring to G2's lemons) 

Your lemons are yellow. 



TALL AND SHORT 

Have a leader hand out a few pic- 
tures each of giants, elves and 
tall and short "stick children." 

He asks for giants and elves. The 
pupils with those pictures group 
themselves accordingly. The groups 
describe both sets of pictures. 

The "stick children" are called 
for and the activity is repeated. 

PI: Giants and elves. 

Gl: (holding pictures of giants) 

These giants are tall, 
(pointing to the elves) 

Those elves are short. 



A POEM 

Teach the following poem. 

I'm a giant who is tall, tall, 
tall, (stand up tall) 

One giant step and I'm over a 
wall.' (take a giant step) 

Now I'm a little, short, snort 
elf, (sink slowly to floor) 

Who can take good care of himself! 



SIZE AND COLOR 

On tagboard, tape pencils of the 
same color and length; crayons of 
the same color but different size, 
etc. Give two pupils a tagboard 
apiece. Guide them to describe 
the size and color of their ob- 
jects. Continue with new players. 

T: (indicating identical pencils) 

Are those the same size? 

PI: Yes, these are the same size. 

T: Are those the same color? 

PI: Yes, these are the same color. 
These are the same. 

They're the same size, and 
they're the same color. 

DIFFERENT? HAKE THEii THE SAKE I 
Draw the following boxes on the 
board lAy rti . Elicit which 

circles are the same and which are 
different. Guide the responses. 

In the second box, ask a pupil to 
make the circles alike. Then guide 
him to say they are the same. Con- 
tinue with other pairs of drawings. 

T: (touching the first box) 

Are these the same? 

C: Yes. They're the same. 

T: (pointing to the second box) 

Are those the same? 

GL; Ho. They're not the same. 

Those are different. 

PI: (adding the missing element) 

These are the same now. 

These are not different. 
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LINGUISTIC FOCUS: NES MATERIALS 

(He, She, It)'s ( jump) ing. The hand puppet. Flock 

jump, hop, skip Action pictures of hopping 

(A-34), junping (A-36), 
skipping (A-42) 

A candlestick 



FOLLOWING DIRECTIONS 
Ask the class if they know how to 
skip, jump, or hop* Demonstrate 
yourself or have volunteers demon- 
strate these actions. Tell the 
class to stand and what actions 
to perform. Guide them to say 
what they are doing. Then choose 
individuals to give the directions. 

T: ( Hop) . 1 

C: (while doing so) (Hop) ' 

PI: ( Skip) * 

C: (while doing so) ( Ski p) i 



HOP! HOP! HOP! 

Say and pantomime the following 
rhyme. Have the class repeat as 
they do the appropriate action. 

I'll take my foot and hop, 
hop, hop. 

I'll rest a while and stop, 
stop, stop. 

I'll turn around and count 
to ten. 

I'll take one foot and hop again! 



PICTURE PUZZLES 
Introduce Flock to the class. 
Have Flock hold up an action pic 
ture such as jumping and ask the 
teacher, "What's (he, she, it) 
doing?" Respond with a short 
answer, "Jumping." 

FI: (holding up a picture) 
What's (he) doing? 

T: ( Jump) ing. 



Have Flock continue this proce- 
dure with the class, groups, and 
individuals. 

FI: (holding up a picture) 

What's ( he) doing? 

C: ( Skipp) ing. 



FUN WITH SOUNDS 

Pronounce win and wing , giving 
special attention to the differ- 
ence in the final sound. Have 
the class repeat. Say the fol- 
lowing words, asking the pupils 
to jump once when they hear a 
word that ends like wing , and 
not to jump when they hear a 
word that ends differently. 

wing jumping run sun 

sing in ring sunning 

win fun thing hopping 



RHYME AND PANTOMIME 
Recite the following rhyme, pan- 
tomiming the action. Model one 
line at a time for the class to 
repeat. 

Jack be nimble. 

Jack be quick. 

Jack jump over the 
candlestick! 

Continue with a pupil pantomiming 
the action as the class recites 
in unison. Ask the class, "What’s 
(he, she) doing?" Guide them to 
answer, "(He, $he)'s jumping." 
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LINGUISTIC FOCUS: REVIEW 
(He, She, It)'s ( hopp) ing. 
jump, hop, skip 

LINGUISTIC FOCUS: NEW 
1/hat‘s (he, she, it) doing? 
sit, stand 
right, left 



MATERIALS 

Action pictures of hopping (A-34), 
jumping (A-36), sitting (A-40), 
skipping (A-42), standing 
(A-45) 

A picture of an elephant (B-46) 



CIRCLE GAI»1E 

Have a group of pupils join hands 
and walk in a circle v/hile you 
and a leader stand outside the 
circle. Have the leader tap a 
pupil and direct him to do an ac- 
tion. As the tapped pupil per- 
forms, guide the group to ask the 
Leader, "t-Jhat's (he) doing?" 

PI : Hopi 

61: (while P2 hops) 

What's ( he) doing? 

PI: (He)'s hopping. 

Have the tapped pupil change 
places with the leader. Continue 
until everyone in the group has 
had a turn. Then form other 
groups. 



PICTURE FUN 

Distribute action pictures, such 
as hopping, skipping, etc. As 
each pupil in turn holds up his 
picture, guide him to ask the 
class, “What's ( she ) doing?" 

PI : (showing her picture) 

What's (she) doing’ 

C: (She)'s ( sitt )ing. 

Continue similar exchanges be- 
tween i ndi vi dual s . 

PI: What's ( he) doing? 

P2: .( He) 's (stand) ing. 



SOUNDS AND SUCH 

Pronounce stand and stop for the 
class to repeat. Make sure that 
their initial /s/ sound is. not 
preceded by an extra syllable 
("estudy"). Model the following 
words. Have the class stand when 
they say a v/ord that begins like 
stand and stop. If the initial 
sounds are not /st/, the class 



remains 


seated. 






say 


stove 


stand 


steam 


talk 


sew 


stay 


time 


stoop 


see 


tune 


same 


top 


stick 


seem 


stop 


RIGHT FOOT - LEFT FOOT 





With your back to the class, 
show them your right foot and 
then your left foot. Have them 
show you theirs. Hold up a pic- 
ture cf an elephant and talk 
about how slowly he walks on his 
right and left feet. Bend for- 
ward from the waist with your 
hands clasped and hanging like 
an elephant's trunk. Have the 
class imitate what you do. Say 
the following rhyme together, 
moving as the poem directs. 

Right foot. 

Left foot. 

See me go. 

I am big and 
I am slow. 
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LINGUISTIC FOCUS: REVIEW 
What’s (he, she, it) doing? 
sit, stand 

LINGUISTIC FOCUS: NEW 
( Mary) ’s ( runn )ing. 
up, dov/n 
run, walk 



MATERIALS 

Action pictures, such as hopping 
(A-34), jumping (A-36), running 
(A-39), sitting (A-40), skipping 
(A— 42) , walking (A**48), and 
children running 
The hand puppet. Flick 



SINGING 

Hold up a picture of children 
running or have a few pupils 
demonstrate running . Sing the 
song Children Running first 
alone and then with the class. 




Se* tke ckilcirttv ruhruftCj 'round tte room • 



Substitute hopping , wal ki ng , etc., 
for running in the song. As the 
class sings, guide various groups 
to pantomime each action. 

GUESSING GAME 

As the class close their eyes, 
quietly tell a pupil to perform 
an action. The class tries to 
guess what the pupil is doing 
from the sound they hear. Choose 
one volunteer at a time to guess. 
Guide each volunteer to use the 
pupil's name in statements, such 
as "(Sue)' s ( skipp ing." After 
guessing, he opens his eyes *to 
see if he is correct. The first 
to guess correctly, takes a turn 
at performing an action. 



T: What's ( Mary) doing, (Juan)? 
PI: ( Mary) ' s~ T3ump ) i ng . 

(opens eyes) 



UP - DOWN 

Demonstrate the meaning of u£ and 
down by reaching up, sitting down, 
etc. Give directives to perform 
actions involving up_ and down with 
the verbs sit , stand and jump to 
groups, such as boys, girls, pupils 
wearing red, etc., or to individ- 
uals. As each group or individual 
performs the action, guide them to 
repeat the directive given. 

• 

T: ( Boys ), (stand) (up)i 

Gl: (standing) 

( Stand ) (ud)! 



ASK FLICK 

Tell the class that Flick thinks 
he knows as much as they do. 
Distribute the action pictures 
to the class and have one pupil 
at a time come up and show his 
picture to Flick asking, "What|s 
(he, she, it) doing?" Help Flick 
ansv/er and then ask the same 
question of the class. 

PI: (holding up a picture) 

What's (he) doing? 

FI: (He)'s ( runn )ing. 

(asking the class) 

What's (he) doing? 

C: (He) 's ( runn) ing. 
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LINGUISTIC FOCUS: REVIEW 
( Ralph) *s ( stand) ing. 
up, down; right, left 

LINGUISTIC FOCUS: NEW 
What are you doing? 

I'm ( runn )ing. 

( Jesse) r s (stand) ing up. 

( Henry ) 's ( sitt) ing down. 



MATERIALS 

Action pictures of hopping (A- 34), 
jumping (A- 36), running (A-39), 
sitting (A-40), skipping (A-42), 
Standing (A-45), v/alking (A-48) 



MORE UP AND DOWN 
Ask the class to show you the 
meanings of U£ and down with 
their hands. Have a child per- 
form an action involving up or 
down and ask the class, “What's 
( Joe) doing?" Guide the responses. 

T: What's ( Mary) doing? 

C: (with teacher's help) 

( Mary) s (stand) ing (up). 

T: What's (Joe) doing? 

C: ( Joe ) 's ( sitt) ing ( down) . 

Continue this procedure with 
groups and individuals. 



IMITATIONS 

Give two pupils an action picture. 
Have Pupil 1 hold up his picture, 
perform that action and tell v/hat 
he's doing. Then guide him to ask 
Pupil 2, "What are you doing?" as 
the latter is imitating v/hat his 
picture suggests. 

PI: (holding up a picture) 

I'm ( hopp) ing. 

What are you doing, ( Mary) ? 
P2: (holding up a picture! 

I'm ( walk) ing. 

FUN WITH SOUNDS 

Have the class say r_m and am, 
listening for the final sound. 
Pronounce each of the following 

i 



words. Tell the class to repeat 
only those ending like I'm and am. 



lime 


sign 


am 


come 


run 


arm 


ten 


down 


fun 


time 


game 


same 



HANDPRINTS 

Ask a pupil to place his hands on 
the board while you outline them 
with chalk. Choose another pupil 
to come to the front* and with the 
class raise his right hand saying, 
"Right." Then he places his right 
hand on the right hand outline on 
the board. Guide him to do the 
same with his left hand. Continue 
the activity with other pupils. 

HOKEY POKEY 

Have the class form a circle, and 
with them sing and pantomime the 
game of Hokey Pokey. 

You put your right hand in, 
you put your right hand out, 
you put your right hand in 
and you shake it all about. 

You do the Hokey Pokey and 
you turn yourself around; 
that's what it's’ all about! 

Repeat for other right and left 
parts of the body. For example: 
feet, sides, elbows, knees, etc. 
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LINGUISTIC FOCUS: REVIEW 

What are you doing? 

( I'm , Al's) ( stand) ing (up). 

LINGUISTIC FOCUS: NEW 
inarch; fast, slow(ly) 
because 



VTERIALb , 

Action pictures of hopping (£-34), 
jumping (A-36), marching (A-37), 
running (A-39), sitting (A-40), 
skipping (A-42), standing 
(A-45) 



CIRCLE TIME 

Join the pupils in forming a cir- 
cle. Ask the pupil on your right 
"What are you doing?" After he 
performs an action and answers, 
■I'm ( skipp) ing,* 1 he continues the 
game by asking the pupil on his 
right, "What are you doing?" 



UP - DOWN 

Say and pantomime the following 
rhyme. Have the class repeat. 

I put my arms up high, 

I put my arms down low, 

I make my arms go stiff. 

Then I let them go.. go.. go.. 



T: (turning to the pupil on 

the right) 

What are you doing? 

PI: (running) 

I'm running. 

(to the next pupil) 

What are you doing? 

P2: (hopping) 

I'm hopping. 

FAST - SlOUL7 

Demonstrate the meaning of fast 
and slowly. Ask for volunteers 
to do an action fast, then slowly. 
Divide the class into a fast team 
and a slow team. Tell the teams 
what actions to perform. The 
first pupil on each team does the 
action, one fast, saying, "I'm 
(march) ing fast," the other slowly, 
saying, "I'm ( march) ing slowly." 

As each pupil finishes his turn, 
he sits down. 



DO AND TELL 

Have the first pupil in a group 
perform an action and say what he 
is doing. Then he must tell what 
his neighbor, who is performing 
another action, is doing. Con- 
tinue until everyone has a turn. 

PI: I'm ( sitting) ( down) . 

(looking at his neighbor) 
(Joe)'s ( stand) ing (ur). 

P2: I 1 in ( stand) ing (ufi). 

(referring to his neighbor) 
( Mary) 's ( hppp) ing. 

PREDICTIONS (LOOK INTO THE FUTUREl 
Ask two pupils to stand the same 
distance from you. Each is to 
reach you by the direction given. 

T: ( Martha) , ( walk) fast 

(JoeK ( wal k) si owl y . 

One, two, three, GOI 



T: Run! 

PI: (running fast) 

I'm running fast. 
P2: (running slowly) 

I'm running slowly. 



Before the players begin to move, 
ask the class who will reach you 
first and last. As the players 
move, ask why. Guide the reply* 
Because (Sue)'s (walk) ing (fast). 



Va 

niDPTPTTTTTuJ i 


ESOL-SESD LESSON 44 


LUKKlLULUHu 

\ > 


To Support Language Arts Programs in Teaching English 


DEVELOPMENT 


to Speakers of Other Languages 

[ MM ^£_^_£^ching_Standard_English as a Second Dialect 



LINGUISTIC FOCUS: REVIEU 
What’s ( Henry) doing? 
fast, slowly 
right, left 



MATERIALS 

Coarse sandpaper and furry or 
silky material for a pattern 
of a pair of hands 
Two felt car silhouettes 



TELL WHAT YOU SEE.' 

Choose two players. Whisper 
three familiar action words to one. 
As he performs each consecutively, 
the class asks the second player, 
"What's ( Henry) doing?" After 
describing all three actions, he 
chooses two new players to con- 
tinue the game. 

T: (whispering to Pupil 1) 

March. Skip. Hop. 

C: (as Pupil 1 marches) 

What's ( Henry) doing? 

P2: ( Henry) 's marching. 

C: (as Pupil 1 skips) 

What's ( Henry) doing? 

P2: ( Henry) 's skipping. 

C: (as Pupil 1 hops) 

What's ( Henry) doing? 

P2: ( Henry) 's hopping. 



WHAT DID I SAY? 

Quietly tell a pupil to perform 
a specific action fast or slowly. 
After observing the action, have 
a volunteer try to repeat the 
direction you gave. He may then 
whisper a direction to a new 
pi ayer. 

T: (whispering to a pupil) 

Stand up slowly. 

PI: (after observing the action) 

Stand up slowly. 



EAR-TEST GAME 

Have the class listen to rhythms 
which suggest three familiar ac- 
tions. A pupil is chosen to say 



What the music "tells" them as a 
designated group performs the 
corresponding actions. Continue 
with other rhythms and groups. 

T: (playing jumping, walking, 

then running music) 

PI : Jump? 

G2: (jumping) 

PI: Walk! 

G2: (walking) 

PI: Run! 

G2: (running) 



RIGHT - LEFT 

Trace the outline of a volunteer's 
hands. Cut out the right hand 
pattern from coarse sandpaper, 
and the left hand of soft, furry 
or silky material. As individuals 
place their hands on each pattern, 
guide them to say, "Right" and 
"Left." Display the patterns where 
the pupils can go up and match 
hands independently during the 
day. 



AUTO RACE! 

Choose two pupils and give each a 
car silhouette. While they face 
the flannel board, ask a volunteer 
to call out, "Right" or "Left." 

As the pupils place their cars on 
the flannel board facing the di- 
rection called, guide the class 
to raise the appropriate hand and 
repeat the direction. The first 
pupil placing his car correctly 
is the winner. Choose two new 
players to continue the game. 
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LINGUISTIC FOCUS: REVIEW 

What are you doing? 
march; fast, slowly 

LINGUISTIC FOCUS: NEW 
Yes, (he, she) is. 

No, (he, she)'s not. 
dance, wave 



MATERIALS 

The hand puppet. Flock 

A blindfold 

Action pictures of dancing (A- 32), 
hopping (A-34), jumping (A-35), 
marching (A- 37), running (A- 39), 
sitting (A-40), skipping (A- 42) , 
standing (A-45), waving (-50) 



YES OR NO 

Tell the class that Flock thinks 
she is good at guessing games. 

Form groups and give each group 
an action picture. Blindfold 
Flock and have one pupil in each 
group imitate the action shown in 
his group's picture. Flock tries 
to guess which action is being 
performed. The group responds 
Yes, (he) is or Mo- (he)'s not. 
Continue until each group has had 
a turn. Guide the first responses. 

FI: (as a group holds a picture 

and pantomimes its action) 

Is ( he) ( runn) ing? 

Gl: (with the teacher's help) 

No, (he) 's not. 

FI : Is (he) (march )ing? 

Gl: (with the teacher's help) 

Yes, ( he) is. 



EC HO GAME 

Talk about the meaning of an echo. 
Then choose two players and guide 
one to perform an action as you 
guide the class to ask, "What are 
you doing?" The first player says, 
"I'm ( jump) ing." The second player 
(his echo) must do and say the same 
thing. Continue with actions such 
as dancing, waving, hopping, etc. 

C: What are you doing? 

PI: (jumping) I'm jumping fast. 

P2: (jumping) I'm jumping fast. 



FINGERS 

Introduce the names for the fin- 
gers -Thumb kin. Foreman, Longman, 
Ringman, and Littleman. Hold up 
one hand and recite the following 
rhyme. As the poem directs, make 
the thumb move alone, then with 
all the fingers (merrymen), and 
so on with Foreman, Longman and 
Ringman. Littleman cannot dance 
alone. 

Dance, ( Thumbkin) , dance. 

Dance, ye merrymen, everyone. 

But ( Thumbkin) , he can dance alone, 
( Thumb kin ), he can dance alone. 

Dance, Littleman, dance. 

Dance, ye merrymen, everyone. 

But Littleman, he can't dance 
alone. 

Littleman, he can't dance alone. 



GUESS THE RIDDLE 

Ask the volunteer who can supply 
the rhyming word to repeat it and 
do what it says. Continue with 

the rhyming pairs below. 

T: Do something that rhymes 
with ( top) . 

PI: (Hop)! 

(begins to hop) 

sand-stand bump- jump 

parch-march sip-skip 

fit-sit talk-walk 
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LINGUISTIC FOCUS: REVIEW 
Yes, (he, she) is. 

No, (he, she)'s not. 
dance, wave; because 

LINGUISTIC FOCUS: NEW 
Is (he, Joe) ( runn) ing (fast)? 
( Red ) means ( stop) , 
stop, wait, cross 
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MATERIALS 

The hand puppet. Flick 
Action pictures of dancing (A-32), 
jumping (A- 36), marching (A- 37), 
skipping (A-42), waving (A-50) 

A flannel board, a traffic light, 
a doll, chalk 



MORE YES AND NO 

Have a... pupil perform an action 
choosing to do it fast or slowly. 

By asking Is (Ed) (runn)inq (fast)? , 
have Uq class decide the action's 
speed. Guide the class to respond. 

T: Is (Ed) ( hopp) ing slowly? 

C: No, (Ed) 's not ( hopp) inq 
slowly. 

(He)'s (hoppl ing fast. 

THE ANSWER MAN 

Have Flick explain that he is the 
Answer Man since he knows lots of 
answers but no questions. He 
wishes the class would give jiim 
some questions for his answers. 

The answers will be statements 
about action pictures he holds up. 

FI: (He)'s ( sitt) lng down. 

C: (with the teacher’s help) 

Is (he) ( sltt) ing down? 

RED - YELLOW - GREEN 
Display a traffic light. Hold up 
a round red "light" and elicit the 
color. As a pupil places red on 
the traffic light, ask what it 
means. Continue in the same 
manner with yellow and green. 

T: What does ( red) mean? 

C: (with the teacher's help) 

( Red) means ( STOP) . 



Teach the poem below, using a 

flannel board figure to illus- 
trate stop , wait and cross. 

Red light, red light, what do 
you s ay? 

"I say STOP, and stop right away!" 

Yellow light, yellow light, what 
do you mean? 

"I mean WAIT, 'till the light is 
green." 

Green light, green light, what do 
you say? 

“I say CROSS, first look each way." 

Thank you, thank you, red, yellow, 
green. 

Now I know what the traffic light 
means. 



TELL US WHY 

Outline a street crossing on the 
floor with chalk. Using a flannel 
traffic light as a signal, ask vol- 
unteers, one at a time, to go to 
the "comer." Turn on the signal 
and tell the pupil to act accord- 
ingly and say what he is doing. 

T: What are you doing (Joe)? 

PI: I'm ( cross ) ing. 

Then turn to the class and elicit 
the reason for (Joe)'s action. 

T: Why is (Joe) (crossing? 

C: Because \ green) means (cross). 
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LINGUISTIC- FOCUS:, , REVJ€U 
Is (tfafvj march) mg? 

( RedT means ( stop) . 

stop, wait, cross 

Traffic Light Poem (Lesson 37) 



LINGUISTIC FOCUS: iSEii 
Yes, I am. No, I'm not. 
roller skate, ice skate 



MATERIALS 

Pictures of roller skating 
(A-41), ice skating, and other 
familiar actions needed for 
review 

A flannel traffic light 
A red circle, a yellow circle, 
a green circle, made of paper 
Music for rhythmic movement 



WORD FUN 

Pronounce the last sound of dish 
and the last sound of ditch. Have 
the class make the sour-ds. Model 
the following words for the class. 
Tell them to raise their hand if a 
word ends with the sound of sh, 

march-marsh wash-watch 

cash-catch much-mush 

latch-lash crush-crutch 



LISTEN AND TELL 

Call a player to the front to per- 
form an action of his choice. Ask 
a volunteer to close his eyes and 
then tell, judging from the sound 
he hears, what the player is doing. 
If he guesses correctly, he takes 
the next turn. 

PI: (with eyes closed) 

Is ( Mary) ( runn) inq? 

C: No, ( she) 's not. 

PI: Is ( she) ( danc) ing. 

C: Yes, ( she) is. 

lJHAT J S (HE) DOING? 

Have the class seated in a circle. 
As you show an action picture, 
call out a pupil's name* Guide 
the class to refer to the picture 
and say, “( Mary , Mary) , what's 
( he) do1ng? Ti Help the pupil 
respond correctly. Continue the 
game using other action words 



the pupils know. Introduce ice 
skating and roller skating during 
the activity. 

T: (showing a picture of roller 
skating) 

( Billy) 

C: (referring to the picture) 

( Billy, Billy) , what's (he) 
doing? 

Pi: (with the teacher's help) 
(He) 's roller skating. 



RHYTHMIC MOVEMENT 
To the music accompaniment of 
rhythmic patterns associated with 
physical movement, have the pupils 
skate, march, walk, etc. 

STOP! HAITI CROSSi 
Using a flannel traffic signal 
choose pupils to do whatever the 
traffic light tells them to. Ask 
them what they are doing and why. 

T: Are you (watt)ing, ( Billy) ? 
PI: Yes, I am. 

T: Why are you ( wait) ing? 

PI: Because ( yellow) means (wait). 

Have a red, yellow, and green 
group with a pupil In each hold- 
ing its color. Guide everyone 
to recite the Traffic Lig ht poem 
(see Lesson 37), and eacn color 
group to speak its own part. 
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LINGUISTIC FOCUS: REVIEW 
Are you (drawjing? 
draw, color 

LINGUISTIC FOCUS: NEW 

(I’m, He's, She's, It’s) not 

I slid) ing. 

light 



MATERIALS 

Familiar action pictures, such 
as dancing (A-32), hopping 
(A-34), jumping (A-36), etc. 
Chalk, assorted colors 



SLIDING 

Shew a picture r*f a ch 11 u sliding 
down a slide. Guide the class to 

I — (Ua\ t c ell 

QfiSti'iuc uic actiufi) \ ^ ^ 

ing. Discuss a few simple safety 
rules, such as lining up, going 
down feet first, etc. Then teach 
the following verse. 



A slide is fun, 
but not too wide, 
tie go one by one, 
down the slide. 



SLIDING ON ICE 

Call 01 a pupil to pretend he is 
sliding on ice. Guide him to say 
what he's doing. Then ask another 
pupil to describe the same action. 
If he can, he takes a turn sliding. 



GUESSWORK 

"Blindfold a pupil* Quietly ask a 
volunteer to perform an action. 
Show two action pictures so the 
class can provide the blindfolded 
pupil with clues regarding what 
the volunteer is not doing. The 
blindfolded pupil tries to guess 
what the volunteer's action is. 

T: (showing pictures of skip, 

and hop, one at a time) 

C: (with the teacher's help) 

( He) 's not skipping. 

(Hej's not hopping. 

PI: Are you ( danc) ing? 

P2: (sliding) 

No, I'm not ( danc) ing. 

PI: Are you sliding? 

P2: Yes, I'm sliding. 



T: Uhat are you doing, ( Ann) ? 
PI: I'm sliding. 

T: ( Joe) , what's ( Ann) doing? 

P2: ( She) *s sliding. 

(takes a turn sliding) 



DRAW AND COLOR 

Call on volunteers, one at a time, 
to draw or color objects on the 
board. Tell them to say what they 
are doing. Then have a pupil ask 
another, "Is ( Larry) ( draw) ing?" 

PI: I'm (d raw) ing. 

P2: Is (Ma/ia) (draw)ing? 

P3: Yes, ( she) is. 



RED LIGHT - GREEN LIGH T! 

After the class is lined up, have 
a leader tell the class to perform 
a certain action, such as hopping, 
walking, skipping, etc. When the 
leader says, "Green liahtl," the 
class proceeds to ( hop) around the 
room until the leader calls out, 
"Red lights " The leader changes 
the action after each red light. 
Continue with new leaders. 

PI: ( Hop .')..„ Green light! 

(as pupils hop) 

Red light! 

( Walk!) ... Green light! 
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LINGUISTIC FOCUS: REVIEW 
ritjht, left 
(Red) means ( stop) . 

I^in ( cross l ing, 

(I'm, He's, She's, It's) not 
(si Idl ing. 



MATERIALS 

Chalk 

The hand puppets. Flick and 
Flock 

A flannel traffic light 
Familiar action pictures 



FLOCK GOES HOME 

Draw a simple maze on the floor, 
labeling one end "school" and the 
other "home" Select 

a girl to be Flock and tell the 
class th~j she needs help getting 
home. As Flock arrives at a cor- 
ner, have the boys call out either 
"Right" or "Left" while holding 
out their appropriate arm. Then 
Flock, with his back toward the 
class, signals with her arm say* 
ing, "Right" or "Left." After 
Flock reaches home, she chooses 
a new player. Using the same 
procedure, the new Flock starts 
at home and goes to school. 

Gl: (as Flock reaches each 

comer) 

Ri ght J . . . Ri ght ' . . . Left ' 

PI: (while signaling and turning 
each comer) 

Ri ght. . . Ri ght. . . Left. 



SAFETY PATROL 

Ask one boy to be Flick, one to be 
a Safety Patrol Boy, and one to 
operate the flannel traffic light. 
Have the Patrol Boy stand on the 
comer of a street which has been 
chalked on the floor, and help 
Flick obey the traffic signals. 

As Flick and the Patrol Boy wait, 
stop, or cross the street, guide 
the class to ask Flick what he is 
doing and why. Choose three new 
players to perform similar actions 
at the “street comer." 



C: (as Flick crosses the street) 

What are you doing. Flick? 

PI: I'm crossing. 

T: Why are you cross ingT 
PI: Because green means cross. 

TELL THE TRUTH' 

While the class close their eyes, 
show a pupil an action picture. 
Place that picture and four others 
face down. As the pupil performs 
the first action, guide a leader 
to hold up one picture at a time. 
The class must say whether or not 
the pupil is performing the ac- 
tion shown. When the actions 
match, a new leader is chosen. 

PI: (skipping) 

P2; (showing a hopping picture) 

C: (He) 's not hopping. 

P2: (showing a skipping picture) 
C: (He)'s skipping. 

aide's rhymT 

Guide the ctass to say the rhyme 
below as a group of ten pupils at 
a time pantomime. Then ask a boy 
to be Flick and lead the class. 
Continue, substituting other ac- 
tions for walk, hop, jump, etc. 

Ten little children standing In 
a row. 

All bow down when Flick says so. 
They ( walk) to the left and they 
( hop) to the right - 
Uj> they uump) with all their 
mi glit.* 
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LINGUISTIC FOCUS: NEW 
(Walk) to (the door) .;..,. 

( HopJ from ( the door) to ( the 
desk). 

( Maria) 's ( walk) inq ( to the door) . 
Is (it) behind ( the basket) ? 



MATERIALS 

The hand puppets. Flick and 
Flock i 

Familiar objects, such as a 
book, a crayon, etc. 



COMMANbS 

Call on one pupil at a time to 
follow given directions, using the 
familiar action words. As the pu- 
pil follows the direction, guide 
the class to say what he is doing. 
Ask volunteers to give directions. 

T: ( Juan ), ( walk) to the ( door) . 

C: (as Juan walks to the door) 

(Juan )'s ( walk) ing to the 
( door) . 

PI: ( Joe ), ( hop) to the ( desk) . 

C: (as Joe Hops to the desk) 

(joe)'s (hopp)ing to the 
(desk). 



FLICK AND FLOCK TOS THEE 
Whisper to Flick to either hop, 
skip, etc., to a specific place or 
object. After the class asks him 
what he is doing. Flock imitates 
Flick's action and tells what she 
is doing. Continue, choosing vol- 
unteers to be Flick and Flock. 

T: (whispering to Flick) 

( Hop) to the (chair). 

C: What are you doing. Flick? 

PI: I'm ( hoppl ing to the ( chair) . 

P2: (imitating Flick's action) 

I'm (hopp)ing to the (chair). 



FROM. . .TO. . . 

Guide the class to tell a pupil 
to march from one place to another. 
As he does so, have the girls ask 
him what he is doing. After he 
responds, guide the boys to make 



a statement about his action. 

C: (with the teacher's help) 

( Mark) , march from the ( door) 
to the (desk). 

Gl: What arc you doing, ( Mark) ? 

PI: (with the teacher's help) 

I'm marching from the ( door) 
to the ( desk) . 

G2: (He)'s marching from the 

( door) to the ( desk) . 

Continue, with pupils telling new 
players to go from one place to 
another by running, hopping, etc. 
Guide the boys and girls to al- 
ternate question-answer exchanges. 



BEHIND 

Ask a pupil to close his eyes as 
a second pupil who is "It" hides 
a familiar object behind something 
or someone. The first pupil tries 
to guess where it is. If after 
three quesses he has not located 
the object, "It" shows and says 
where it is before calling on 
another pupil to be "It." If the 
first pupil locates the object in 
three guesses, he becomes "It." 

PI: (hides a book behind the desk) 

P?: (with the teacher's help) 

Is it behind the ( basket) ? 

C: No, it's not. 

P2: Is it behind the ( door) ? 

C: No, it's not. 

P2: Is it behind the desk? 

C: Yes, it is. 





^BiLINGUAL> 


ESOL-SESD LESSON 52 


CURRICULUM^! 

\ -n. 


To Support Language Arts Programs in Teaching English 


\ s 


to Speakers of Other Languages 


DEVELOPMENT 

l L 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: REVIEW 
(Walk} from (the flag ) to (the 
doorT . 

( Maria) 's ( walk) ing (to the doo r). 
Is (he, she) behind ( the basket }? 

LINGUISTIC FOCUS: NEW 
(Walk) away from ( the window) . 
Ready!; back 



.MATERIALS 

Familiar objects, such as a 
crayon, a pen, a piece of 
paper, a pencil, a book, etc. 



FRJM. . .TO. . . 

Choose a pair of players. Have 
Player 1 name two places. Guide 
a group to direct Player 2 to go 
from one of the places named to 
the other. Have another group 
ask Player 2 what he is doing. 

PI: The flag. The door. 

Gl: ( Joe) , ( walk) from the flag 

to the door. 

02 : What are you doing, ( »lne) ? 
P2: I'm (walkjing from the flag 

to the door. 

AwAY FROM. . . 

Have a leader tell a pupil to run, 
walk, etc.* to a specific spot. 

As he does so, the class, then the 
pupil says what he is doing. Next, 
help the class tell the pupil to 
go away from the spot. Finally, 
guide the pupil and the class to 
say what he is going away from. 
Choose a new leader and continue. 

PI: (Hop) to the (desk), ( Larry) . 

C: ( Larry ) 's (hgppjing to the 
( desk) . 

P2: I'm (hopp)lng to the ( desk) . 

C: (with the teacher’s help) 
( Walk) away from the ( desk) . 
P2: I'm (walking away from the 

( desk) . 

C: (He)'$ ( walk) ing away from 
the ( desk) . 



IS (HE, SHE) BEHIND THE (DESK)? 
Call on two oupils. As the first 
closes his eyes, the second one 
hides behind something or someone. 
Guide the class to say, "Ready." 
Then the first pupil tries to 
guess where the second pupil is 
hiding. Continue the game with 
other pairs of pupils. 

PI: (hiding behind the desk) 

C: Ready! 

P2: Is (he) behind the ( door) ? 

C: No. (ifej's not behind the 
(dogr). 

P2: Is (ngj behind the desk? 

C: Yes. (H&) s behind the desk. 

REMEMBERING 

Place familiar objects, such as a 
pen, a piece of paper, etc., on a 
table. As the class close their 
eyes, have a leader put one of the 
objects behind his back, then say, 
"Ready!" Help him ask a volunteer 
to guess what is behind his back. 
The pupil guessing correctly be- 
comes the next leader. 

PI: (with a pen behind his back) 

Ready! 

What's behind iry back? 

P2: A (pencil). 

PI: No. It's not a ( pencil) . 

P3: A pen. 

PI: Yes. It's a pen. 
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LINGUISTIC FOCUS: REVIEW 
( Walk ) away from ( the window ). 
Ready!; back 

LINGUISTIC FOCUS: NEW 
You're ( walk )ing (around ) a ( desk ) . 
toward, around; a~ (Tong ) one 



MATERIALS 

Familiar objects, such as books, 
pencils, etc., in different 
colors, shapes and sizes 
A picture of a merry-go-round 



AWAY FROM. . .TOWARD. 7T 
Have four pupils stand. Call on 
volunteers to direct them, one at a 
time, to a certain place. Then ask 
others to tell each pupil to go 
away from where they are. When the 
class is familiar with the forms 
( Walk) to (the door) and ( Walk) 
away from (the door) , introduce 
toward. Again, have a few pupils 
directed to various places. Guide 
the class, groups and individuals 
to direct them, one at a time, from 
that spot towani pupils who will 
then become the new players. 

PI: ( Bob) , (walk) to ( the door) . 

P2: ( Ann) , ( hop) to ( the window) . 

C: (with the teacher 1 s help) 

( Bob) , ( walk) away ‘from (the 
( door) . ( Walk) toward ( Bill ) c 

Gl: (with the teacher's help") 

(Ann), (hop) away from (the 
window) . Qiop) toward ( Marie) . 



WHAT'S BEHIND MY BACK? 

As the class close their eyes, put 
an object behind your back. Elicit 
from volunteers the color of the 
object. The responding pupil hides 
something next. Stress colors and 
size and shape adjective. 

PI: (with a long pen behind his 

back, with the teacher's help) 
Ready! What's behind my back? 
A long pen or a short one? 

P2: A long one. 



ttrounit 

Walk around an object., describing 
your action. Guide the class to 
describe it also. Ask pupils to 
go around objects. Help them and 
the class to describe the actions. 

T: (walking around a chair) 

I'm walking around a chair. 

C: (with the teacher's help) 

You're walking around a chair. 

Have couples face each other. As 
they say the rhyme below, the boys 
and girls take turns going around 
each other, then bowing. 

Around and around and around I go. 
Then to you I bow just so! 

MERRY-GO-ROUNC 

Show a merry-go-round, eliciting 
that it goes around. Teach the 
poem below, using hand movements. 

Ride with me on the merry-go-round. 
Around and around and around; 

(move one hand in circles) 

Up go the horses, up! 

(raise your arms in the air) 

Down go the horses, down! 

(lower your arms) 

Your ride a horse that is white 
(point to a neighbor) 

I ride a horse that is brown; 
(point to yourself) 

Up and down on the merry-go-round. 
Our horses go around and around. 
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LINGUISTIC FOCUS: REVIEW 
You're (walk)ing around (a desk), 
toward; around 

LINGUISTIC FOCUS: NEW 
Take (one) step(s) ( forward) , 
forward, backward 



MATERIALS 

Silhouettes of the sun, the 
moon, the world, a rocket 
A picture of a clown or clowns 



After a boy and a girl each go 
around an object or a pupil, help 
one describe his action and that 
of his partner. Then say their 
names, one at a time, and guide 
groups and Individuals to describe 
their actions. Choose new players. 

PI: (going around a boy) 

I'm ( walk) ing around ( Joe) . 
(Pupil 1 rounding the basket) 
You're ( hopp )inq around 
( the basket) . 

Gl: (referring to Pupil 1) 

(He)'s ( walk) inq around ( Joe ), 
(referring to Pupil 2) 

(She)'s ( hopp) ing around 
( the bastefr 



SPACE TRAVEL 

As a "world," a "moon" and a "sun" 
sit inside a seated circle holding 
silhouettes of what they represent, 
say the rhyme below and "travel" as 
It Indicates. Choose "astronauts," 
one at a time, to "travel" as the 
class says the rhyme after you. 

(Al) go around the sun, 

(Al) go around the moon, 

(Al) go around the big wide world. 
Hurry and come back soon! 

(HET'S - (PlMllriA TOUARff (THE FLAP. 
Whisper a directive to a player, 
using toward . Ask a volunteer to 
say where he Is going. The volun- 



teer then becomes the new leader. 
Guide him to choose and whispe^ a 
command to a new player. 

T: (whispering to the player) 

(Run) toward ( the flag) . 

PI: (He)'s ( runn) ing toward 

( the flag) . 

FORWARD - BACKWARD 
Have the class form two lines 
across the room, about two feet 
apart. With your back to them, 
tell the class to go forward and 
backward, guiding them to say and 
follow each directive with you. 

T: Take ( one) step ( forward) . 

C: Take ( one) step ( forward) . 

(all move forward") 

WE'RE CLuWNST 

Show clown pictures. Elicit that 
they make us laugh. Choose five 
"clowns" and help them "perform" 
as you say the rhyme below. Then 
as five puoils at a time "perform," 
guide the class to say the rhyme. 

Five little clowns 

Clap with delight! 

Take one step forward 

And one to your right! 
Take one step backward 

And one to your left! 
Now five little clowns 

Stand in a row. 

Oh iny goodness! Down they go! 
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LINGUISTIC FOCUS: REVIEW MATERIALS 

Take ( two) steps ( forward) . A toy car 

forward, backward; left, right A toy garage or box 

LINGUISTIC FOCUS: NEW 
It's going into the garage. 

It's coming out of the garage, 
go, come; into, out of 
garage; in reverse 



TAKING STEPST 

Guide a leader to call on a vol- 
unteer and give him three direc- 
tions to take steps forward and 
backward. Have the class repeat 
the directions each time. The 
volunteer becomes the new leader ^ 

PI: Take ( two) steps ( forward) . 

C: Take ( two) steps ( forward) . 
P2: (takes two steps forward) 

When the class is at ease with 
the above patterns, guide them to 
use giant steps and little steps 
in the directions. 

IT'S GOING (FORWARD [7 
Have the class sit in a semicircle. 
On the floor, place a toy car with 
its back toward the class. Ask a 
pupil to make it go forward. As 
he moves it, guide the class to 
say what is happening. Repeat the 
same procedure with backward. 

T: Make the car go ( forward ). 

PI: (moving the car forward) 

C: (with the teacher's help) 

It's going ( forward ). 

INTO - 0UT~0F 

Use a box as a garage. Move a car 
into the garage, guiding the class 
to give the direction in which it 
is going and where. Then move it 



out of the garage and follow the 
same procedure with out of . Next, 
have the boys and girls alternate 
similar question-answer exchanges 
using the expressions forward , 
backward , into , and out of as a 
pupil moves the car each time. 

T: (movinq the car into the 

garage) 

Is it going backward or 
forward? 

C: It's going forward. 

(with the teacher's help) 
It's going into the garage. 

Present the idea that a car is in 
reverse when it is going backward. 
Guide the class to use sentences, 
such as The car's coming out of 
the oarage. It's going backward , 
and It s i?T reverse. Also ask, 
"When the car is in reverse, how 
is it going?" 

LEm - niton i 

Tell the class to pretend that 
they are windshield wipers on a 
rainy day. Have them hold up 
their hands and move them from 
left to right as they say, "Left, 
right." Then teach the rhyme be- 
low, using appropriate gestures. 

Here v/e go from left to right 
That's the way we learn to write. 
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LINGUISTIC FOCUS: NEW 
The ( boy) ‘s ( worjO ing. 
boy, girl, baby 
play, work 



MATERIALS 

Pictures of mopping (A-8)., 
sv/eeping (A-13), a safety boy 
(P-26), playing hopscotch 
(A-34), roller skating (A-41), 
a girl jumping rope (A-42), 
a boy playing baseball (A-46), 
a baby playing, etc. 



T HE (GI R D'S (PLAY) I MG. 

Show pictures of a boy playing 
and a girl working. Ask, "Which 
one's ( play) ing?" Guide the 
class, groups and individuals to 
respond. Follow the same proce- 
dure v/ith various pictures of 
boys and girls at work and play, 
and babies playing. 

T: (showing two pictures) 

Which one's ( play )ing? 

C: The ( boy) 's ( play )ing. 

WHICH ONE'S WORKING? 

Hold a picture of a girl working 
and a boy playing so only you can 
see them. Ask, "Which one's work- 
ing, the boy or the girl?" Guide 
the responses and show the appro- 
priate picture after each response. 

T: Which one's working, the 
girl or the boy? 

C: The ( boy )'s working. 

T: (showing a boy playing) 

No. The boy's playing. 

C: The ( girl) 's working. 

T: (showing a girl working) 

Yes. The girl's working. 



MIX-UP GAME 

Place play and work pictures fac- 
ing the board in random order 
along the chalk ledge. Choose a 
pupil to select a picture, then 
pantomime the action. Ask the 



class, groups and individuals what 
the child in the picture is doing. 

T: What's the ( boy) doing? 

C: (He)'s ( play) ing. 

T: (showing the picture selected) 

What's the ( boy) doing? 

C : ( He ) ' s ( pi ayT Tna . 



RHYME TIME 

Teach the rhyme below, pointing 
to one pupil at a time to indi- 
cate whose name will be used. 
Elicit the rhyming words. 

Rain, rain, go away. 

Come again another day. 
Little ( Billy) wants to play. 
Rain, rain, go away. 



SHOW US WHAT TO PLAY! 

Ask a pupil to stand in the center 
of a circle. Guide the circle to 
skip around and sing the following 
verse to the tune of Here We Go 
Round the Mulberry Bush . 

(Lucy ), we all want to play. 
Want to play, want to play, 
( Lucy ), we all v/ant to play. 
Show us what to play! 

When the verse is ended, the cir- 
cle stops and all face the pupil 
in the center. He pantomimes a 
play activity and all imitate his 
action. 
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LINGUISTIC FOCUS: REVIEW 
The (bciy) 1 s ( work) ing. 
boy, girl, baby 
play, work 

LINGUISTIC FOCUS: NEW 

What's the (father) doing? 
(^ack)'s (hid)ing too. 
Which one's ( hid )ing? 
hide; father, mother 



MATERIALS 

Pictures of father and mother 
working and playing, such as 
mother making a bed (A-7), 
father hammering a nail 
(A-19), father painting 
(A-24), father sawing (A-29), 
mother dusting (A-38), a boy 
and girl working and playing, 
a baby playing 



WHAT'S THE (BOY) DOING? 

Choose two groups and a leader 
for each. Give the leaders pic- 
tures of children at work and at 
play. As . one shows a picture to 
the opposite group, guide his 
group to ask the second group, 
"What's the ( boy) doing?" The 
game continues as the groups 
question each other and until 
they use up all their cards. 

SI: What's the ( boy ) doing? 

G2: ( He ) 's ( work) inq. 

G2: What's the (girl) doing? 

Gl: ( She) 's ( play )ing. 

THE OTHER (BOY)'S (HID)ING T007 
Ask two boys to hide. Guide the 
class, groups and individuals to 
tell what each boy is doing. 

C: (with the teacher's help 

and pointing to each boy) 
( Jack )'s hiding. 

( Bill ) 's hiding too. 

Then call on other pairs of boys 
and girls, directing them to hide, 
play or work. Guide the class to 
describe their actions. 

THE (FATHER, MOTHER) 'S (WORK)ING. 
Show a picture of father and mo- ’ 
ther. Elicit from the class that 



mother and father work, but they 
play too. Show a picture of fa- 
ther and mother, each engaged in 
opposite activities of work and 
play. Guide the question and 
response from the class, groups 
and Individual oupits. 

T: (showing pictures of mother 

playing and father working) 
HSr ch one's working. 

C: The father's working- 
Gl: (with the teacher's help) 
Which one's playing? 

G2: The mother's playing. 



RHYME TIME 

Hnve the class recite the rhyme. 
Rain, Rain, Go Away . Choose one 
volunteer at a time to point to 
a pupil whose name will be used. 



PICK A CARD 

Place face down a pile of cards 
of father, mother, a boy, a girl, 
and a baby working or playing. 

Ask one individual at a time to 
pick up a card, show it to the 
class and then call on a volun- 
teer to describe the activity. 

PI: (picking up a card and 

showing it to the class) 
What's the ( father) doing? 
P2: (He)'s ( play) fng. 
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LINGUISTIC FOCUS: REVIEW 
What's the ( boy ) doing? 
(j Mckj 's hiding too. 

Which one's (hid)ing? 
hide-; members of the familv 

LINGUISTIC FOCUS: NEW 
How (he) 's (hid)ing. 
eat, sleep* family 



'IATERIALS 

Pictures of father, a boy (A-4), 
mother (A-*3), a girl, a baby, 
all eating or sleening 
A picture of a family such as 
Large Story Card 1 
Pictures of a family eating, 
sleeping, playing, working 



NOW "(HE) 'S (hid)ing. 

Have a pupil hide, work, olay, 
etc. After the class describes 
his action, (He) ' s (hid)i ng, the 
oupil must quickly do something 
else j, such as play. Then guide 
the class to sav, ‘‘How (he)'s 
( ol_ay) 1 ng , “ Continue, choosing 
different puoils to perform the 
actions as the class, groups and 
individuals describe them. 

which qne's Teat Ting? 

As a pupil shows a picture of a boy 
eating and a baby sleeping, guide 
him to ask, ’’Which one's eatinq?'' 
The volunteer responding correctly 
continues with two new pictures 
showing contrasting activities. 

PI: (showing two pictures) 

Which one's eating? 

P2: The boy's eating. 

Which one's sleeping? 

P3: The baby's sleeping" 



HELP Y OUR TEAM 

Have two teams sit facing each 
other. Then choose two players 
to perforin the same action, such 
as hiding, playing, etc. Guide a 
Team 1 pupil to question a Team 2 
pupil about the action. Continue 
with new players, and give each 
team member a turn to either 
question or respond. 



PI: What^s ( Mary) doing? 

P2: { .Sher s i worjQ ing. 

PI: What's ( Pick ) doing? 

P2: (He)'s (workjing too. 

TWO AT T THE 

Ask two pupils at a time to decide 
upon an action and do it. Call on 
volunteers to describe the action. 

PI: (as two pupils play) 

(Harv)'s playing. 

(B etty) 's playing too. 

THTFM LY 

Show the class a picture of a 
family. Discuss that a family is 
made up of "big" and "little” 
people, and elicit who they are. 
Then hold pictures of the family 
eating, working, etc., so the 
class cannot see them. Choose 
volunteers to take one at a time 
and show it. As the pictures are 
viewed, guide grouns and individ- 
uals to describe the activity. 

Gl; (viewing the picture selected) 
What's the family doing? 

G2; (with the teacher's help) 

The family's ( eat) ing. 

Point to the mother and father, one 
at a time, and ask. "What's the 
(m other ) doing?" Guide the 
responses. 
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LINGUISTIC FOCUS: REVIEW 
Now ( Frank) 's ( hid) ing. 
and connecting sentences 
eat, sleep; family 

LINGUISTIC FOCUS: NEW 
I am. 

(This, That) ( girl) 's (eat)ing. 
dog, cat, bird; bark, meow, sing 



MATERIALS 

Pictures of a bird (B-l), a 
cat (B-2), a dog (B-3) 
Pictures of a family, father, 
mother, a boy, a girl, a 
baby sleeping, eating, etc. 



LET'S PRETEND 

Choose five pupils. Tell each to 
play, march, hide, or pretend to 
sleep or eat. As these actions 
are going on simultaneously, ask 
"Who's (hid)ing?” Guide the (hid- 
ing pupiT to raise his hand and 
say, "I am." Continue until all 
the pupils have had a turn to re- 
ply. Then choose five new pupils. 



THIS AND THAT 

Have two groups of pupils sit 
facing each other. Give one 
group a picture of a dog, and 
the other a picture of a cat. 
Guide each group to identify 
the animal it has and the one 
held by the opposite group. 

Gl: This is a (dog) and 
that's a (cat). 

G2: This is a (cat) and 
that's a (dpgj. 

Continue, calling on pairs of 
pupils to Identify pictures of 
a dog, a cat, and a bird. 

NOW (HE) * S (BMicTlNGT 
Show a picture of a dog sitting 
and elicit from the class what 
he's doing. After the response 
is given, "bark" and guide the 
class to describe the dog's ac- 
tion now. Develop cat-meow and 



bird -sing in the same manner. 

T: What’s the dog doing? 

C: (He)'s sitting. 

T: (barking) 

Now -'/hat's the dog doing? 

C: ?Jow (he)'s barking. 

TELL WHAT YOU SEE 
Display pictures of a family, a 
boy, a girl, a baby, mother, and 
father engaged in familiar activ- 
ities. Ask pupils to describe 
the pictures, contrasting this 
and that. 

PI: (holding a picture of a 

girl sleeping) 

This girl's sleeping. 

P2: (pointing to a picture of 

a family eating) 

That family's eating. 

ANIMAL Fun 

Have two players, with animal 
pictures Dinned to their backs, 
stand face to face in the center 
of a seated circle. Each player 
tries to see the other's picture 
without letting the opponent see 
his. The first player to do so 
calls out the name of the animal 
and makes the appropriate sound. 
Then he chooses two new players. 

PI: It's a (cat). (Meow) . 
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LINGUISTIC FOCUS: REVIEW 
I am. 

(This, That) ( girl) 's ( eat) inq. 
dog, cat, bird; bark, meow, sing 

LINGUISTIC FOCUS: NEW 
Who's ( siee p)ing? 

Is (this, that) ( cat) ( bark) ing 

or (meow/ing? 

puppy, kitten; fly, drink 



MATERIALS 

Pictures of a bird (B-l), a 
cat (B-2), a dog (8-3), a 
puppy (B-5), a kitten 

Pictures of familiar animals, 
eating, flying, etc. 

Activity pictures, such as 
sleeping (A-43), eating 
(A-4), etc. 



DOG-PUPPY, C AT-KITTEN 

Show pictures of a dog and a puppy. 

Help a pupil hold one picture and 
point to the other as he identifies 
each in one sentence, contrasting 
this and that . Continue witw other 
pupils, and introduce kitten . 

PI: (holding a dog and pointing 

to a puppy, and with the teacher's 
help) 

This is a dc* and that's a pupp 



ANIMALS 

Have a pile of dog, puppy, cat, 
kitten and bird pictures showing 
them eating, drinking, flying, etc. 
Call on a pupil to take a picture 
and show it to the class. Then 
guide the class, groups and indi- 
viduals to tell what is happening. 

PI: (showing a bird flying) 

C: That bird's flying. 

WHAT DO THEY SAY? 

Have two teams face each other. 

Give a Team 1 pupil a picture of 
a cat, and tell him to make the 
appropriate animal sound. Guide 
Team 1 to ask Team 2, “Is this 
cat (bark)ing or meowing?" Con- 
tinue in this manner with all the 
familiar animals, giving each pu- 
pil a turn to question or answer. 



TELL A STORY 

Place four animal pictures along 
the chalk ledge. Have a pupil 
tell a story about one as others 
try to guess which picture it is. 

PI: It's ( brown) . 

It's ( big) . 

It's ( eat) inq. 

P2: It's a dog. 



I AM. 

Give a few pupils each an activity 
picture which they alone can see. 
Help the class ask, “Who's ( eat) - 
ing?" The pupil with that picture 
shows it and replies, "I am." 

ANIMAL RHYME S 

After the class identifies two 
animal pictures, repeat the animal 
names and say a word which rhymes 
with one. Elicit the two rhyming 
words from a volunteer. Continue 
with pairs of familiar animal pic- 
tures and the rhyming words below. 

T: (showing a cat and a kitten) 

C: Cat, kitten. 

T: Cat, kitten, hat . 

PI: Tpointing to the cat) 

Cat , hat . 

puppy- dog -guppy puppy -dog-log 

cat-kitten-mitten bird-cat-heard 
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LINGUISTIC FOCUS: REVIEW 

Who’s (eat)ing? 



LINGUISTIC FOCUS: rJEW 

( Ann) 's ( play) ing and ( A1 ) is too. 
( Alice) isn't ( danc )ing and ( Jane) 
isn’t either. 

(He, She) is. 

setting the table, sweeping 



MATERIALS 

Pictures of play, such as 
jumping (A-36), sliding 
(A-44), etc. 

Pictures of work, such as 
setting the table (A-9), 
sweeping the floor (A— 13), 
a patrol boy (P-26), etc. 



PRETEN D AND TEL L 

Choose two pupils and give each a 
r icture of a child playing. Guide 
a group to ask another what both 
pupils are "doing.” Help the class 
make a statement about both pupils, 
using and and too . Call on new 
pairs of pupils, using pictures of 
a baby, a boy, a girl, a man, and 
a woman at work, at play, etc. 

G1 : (referring to Pupil 1) 

What’s ( Mary ) doing? 

G2: (She)'s playing. 

G1 : (referring to Pupil 2) 

What's ( Joe) doing? 

G2: (He)'s playing too. 

C: (with the teacher's help) 

( Mary) ' s playing and ( Joe) 
is too. 



EITHER 

Have two pupils stand, then show 
a picture of "eating." Referring 
to the first pupil, elicit that 
he isn't eating. Elicit that the 
second pupil isn't eating either. 
Continue with new pairs of pupils 
and other action pictures. 

C: (viewing a "sleeping" picture 

and pointing to Pupil 1) 

(8*11) isn’t sleeping, 
(referring to Pupil 2 and 
wito the teacher 's help) 
(Frank) isn’t sleeping either. 



Continue, showing one picture at 
a time. Call the names of two pu- 
pils. Guide volunteers to say they 
are not doing the action shown. 

T: (showing a "dancing" picture) 

( Alice ) and ( Jane) . 

PI: (with the teacher's help) 

(Alice) isn’t dancing and 
( Jane ) isn't either. 



WHO'S RUNNING? 

Have the boys and girls sit facing 
each other. As the boys close 
their eyes, give one of them an 
action picture, such as "jumping." 
The girls say, "Ready," then ask 
the boys to tell who is "jumping." 
The boys find the pupil holding 
the picture and say that he is 
"jumping." Guide them to give a 
short answer too. 

T: (giving a "jumping" picture 

to a pupil) 

Gl: Ready I 

Who's jumping? 

G2: ( Paul ) 's jumping. 

(with the teacher's help) 

(He) is. 

Introduce setting the table and 
sweeping the floor during the 
game. Guide the groups to alter- 
nate question-answer exchanges, 
using familiar activity pictures. 
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LINGUISTIC FOCUS: REVIEW 
Who's ( sleep) ing? 

Is (this, that) ( cat) ( barlc) ing 

or (meow)ing? 

puppy, kitten; fly, drink 

LINGUISTIC FOCUS: NEW 
( The bird) 's (in, on) the (cage), 
fish, animal; swim; fishbowl, cage 



MATERIALS 

Pairs of bird and fish cutouts, 
each animal a different color 
A paper bird cage and fishbowl 
Pictures of a bird (B-l), a cat 
(B-2), a dog (B-3), a puppy 
(B-5), a fish (8-31), a kitten 
Two naoer construction birds 
mounted on sticks 



WHERE'S THE (BIRD)? 

Show a picture of a bird in a 
cage. Ask what is in the cage 
and guide the response. Then 
ask, "Where's the ( bird )?" and 
help the pupils reply. 

T: What's in the cage? 

C: (with the teacher's help) 

The bird's in the cage. 

T: Where's the bird? 

C: (with the teacher's help) 

It's in the cage. 

Hang a paper "cage" on the board 
and place a paper bird in it. 

Using the procedure above, guide 
the responses. The bird's on th e 
cage , and It's on the cage . In- 
troduce fish and f i shbowl in the 
same manner. Continue with other 
animals, using the expressions 
on the floor , and in the basket . 

l-JHO'S (IN) THE (CASET? 

Hold up two paper birds, each one 
a different color, and name them 
"Peter" and "Paul." Place one in 
the cage and the other on the cage. 
Guide the pupils to identify the 
birds and their locations. Then 
have a volunteer ask about the 
activity of one of the birds. 

T: Who's ( in ) the ( cage) ? 

C: ( Peter) 's ( in) the Tcage) . 



PI : Who ' s (fly) i ng? 

P2 : ( Paul ) 's ( fly ) i ng . 

Continue the activity using the 
words fish, fishbowl and swim. 



ANIMAL KEEPER 

Display familiar animal pictures. 
Guide an "Animal Keeper" to select 
one and ask a question about it, 
substituting the word animal for 
the animal's name. The respondent 
becomes the new "Animal Keeper." 

PI: (holding a oicture of a bird) 

Is ( this ) ( animal ) ( fly )ing 
or ( swimm )ing? 

P2: It's ( fly )ing. 



MOTHER GOOSE 

Recite the poem below, using bird 
cutouts mounted on sticks to il- 
lustrate the approoriate movements. 
Then choose two pupils to handle 
the birds as the class repeats the 
poem after you and use their hands 
to make imitative motions. 

Two little dicky birds 
Sat on a wall. 

One named Peter, 

The other named Paul . 

Fly away Peter! 

Fly a» ay Paul I 
Come back Peter, 
Come back Paul. 
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LINGUISTIC FOCUS: REVIEW 

( The bird) 's (in, on) the ( cage ), 
fish, animal; swim; fishbowl, cage 

LINGUISTIC FOCUS: NEW 
Where's ( the fish) ? 

Here I am. 

cow, duck; moo, bow-wow, quack 



MATERIALS 

Pictures Of a bird (B-l), a cat 
(B-2), a dog (B-3), a puppy 
(B-5), a kitten, a cow (8-10), 
a duck (B-12), a fish (B-31) 

A paper construction bird cage 
A paper construction fishbowl 
shape, with saran wrap 
covering one side of it 



HERE I AM! 

As the class close their eye r /,, 
tell five pupils to hide. Then 
ask each of them where they are. 
The pupils step into view, one at 
a time, saying, "Here I am!" 

T: Where are you, ( Annie) ? 

PI: (stepping into view) 

Here I am! 

WHERE’S (THE BIRD)? 

As two teams face each other, ask 
a Team 1 pupil to put a fish in a 
fishbowl. Guide his team to ask 
Team 2 where the fish is. Then 
Team 2 asks what the fish is doing. 
After Team 1 responds, a Team 2 
pupil continues the activity by 
placing another familiar animal 
elsewhere. Introduce duck and 
cow , and use expressions, such as 
on the desk , in the cage , etc. 

T1 : (after a fish is put into 

a fishbowl ) 

Where's the fish? 

T2: It's in the fishbowl. 

What's the fish doing? 

Tl: It's swimming. 



ANIMAL TALK 

Show a picture of an animal and 
one of an object. Make the appro- 
priate animal sound, and elicit 
that the animal is "talking." Ask 



volunteers to show other pictures 
and question individuals. 

T: (showing a duck and a cage) 

Which one's quacking? 

C: (with the teacher's help) 

The animal's quacking. 



MORE AHIHAL TALK 

Put the animal pictures along the 
chalk ledge. Ask a pupil to make 
an animal sound and call on a vol- 
unteer to select the appropriate 
picture. Continue until ail the 
pictures have been used. Give 
help with the new animal sounds. 

PI: Moo-moo. 

P2: (showing a picture of a cow) 

It's a cow. Moo-moo. 

OLD MCDONALD HAD A FARM 
Teach Old MacDonald , using animal 
pictures. In each verse repeat 
the sounds made in preceding ones. 
The vowels AEIOU can be used in- 
stead of EIEIO, introducing the 
written symbols at the same time. 

Old MacDonald had a farm, EIEIO. 

And on his farm he had a duck, EIEIO. 
With a quack-quack here, and a 
quack-quack there. 

Here a quack, there a quack, every- 
where a quack-quack. 

Old MacDonald had a farm, EIEIO. 
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LINGUISTIC FOCUS: REVIEW 

Where's ( the bird) ? 

It l s (in) the ( cage) . 

Here 1 am. 

cow, duck; moo, bow-wow, quack 

LINGUISTIC FOCUS: HEW 

Where are you, ( Joe) ? 

Put the ( duck ) (on) the ( floor) , 
in front of, in back of 
farm, barn; pig: oink 



MATERIALS 

Pictures of a bird (B-l), a cat 
(B-2), a dog (B-3), a kitten, 
a puppy (8-5), a cow (B-10), 
a duck (B-l 2), a pig (8-1 9), 
a fish (B-31) 

A picture of a farm 
A picture of a barn (H-27) 

A paper construction fishbowl 
(see Lesson 47) 



OLD MACDONALD HAD A FARM 
Sing Old MacDonald with the class 
as a pupil points to each animal. 
Introduce pig and oink in a new 
verse. Repeat the animal sounds, 
quack-quack, moo-moo, bow-wow, 
meow-meow, peep-peep, made in the 
preceding verses. 



THINK AND DO 

Give a pupil an animal and tell 
him where to put it. Guide the 
class to repeat the direction, 
then ask where it is. Guide the 
response. Continue with individ- 
uals giving directions, such as 
Put the fish in the fishbowl , etc. 

T: Put the ( pig ) on the ( farm ). 
C: Put the ( pig) on the ( farm ), 
(after the animal is placed) 
Where's the ( pig) ? 

PI: It's on the (farm). 



IN FRONT OF - IN BACK OF 
Place a picture of a barn on the 
chalk ledge. Slide a picture of 
an animal partially behind it. 
Then ask where the animal is, 
guiding the response. 

T: Where's ( the pig) ? 

C: (with the teacher's help) 

It's (in back of) the bam. 



Continue, placing the ( pig ) in 
front of the barn and guiding the 
new response. It's in front of the 
barn . Have pupils place other 
animal s in front of or i n back of 
the barn and ask where they are. 

WHERE ARE YOU (JOE)? 

As the class close their eyes and 
count to ten, have a pupil hide. 
Help the class ask, "Where are you, 
( Joe) ?" As the. pupil appears, he 
says, "Here I am!" Continue wich 
groups and individuals questioning. 



WHERE IS THUMB KIN? 

Teach the finger play below to the 
tune of Are You Sleeping? Repeat 
each verse, using appropriate mo- 
tions, with the thumb, pointer, 
tall man, ringman, and littleman. 

Where is Thumbkin? (hands behind 
Where is Thumbkin? your back) 

Here I am! (bring out right thumb) 
Here I am! (bring out left thumb) 

How are you this morning? 

(wiggle right thumb) 

How are you this morning? 

(wiggle left thumb) 

Run and hide, (hide right thumb 
Run and hide, then left thumb 

behind back) 



o 
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LINGUISTIC FOCUS: REVIEW 
Where are you, ( Joe) ? 

Put the ( cow) (in7~the ( barn ). 
It's ( on ) the (farm), 
in front of, in back of 
farm, barn; pig 

LINGUISTIC FOCUS: NEW 

Is ( the pig) (in) the ( bam) or 
(on) the ( tarnT ? 

(Here, There) (he, she) is. 
(He)'s ( in front of) ( Sue) , 
horse, donkey; tree; under 



MATERIALS 

Pictures of a cat (B-2), a dog 
(B-3), a cow (B-10), a duck 
(B-12), a horse (B-16), a -pig 
(B-19), a barn (tf-27) 

A -hannel board 
Felt silhouettes of a tree, a 
horse, a donkey, a duck, a 
pig, a cow, a dog, a cat 



ANSWER HE 

Choose four players, each of whom 
will tap a pupil. As the tapped 
pupils hide, the four players 
close their eyes. Then the play- 
ers open their eyes and, one at a 
time, each looks for the pupil he 
tapped, asking where he is. The 
hiding pupil should give a clue 
by softly saying, "Here I am." 

PI: Where are you, (Sue)? 

P2: (softly giving a clue) 

Here I am. 

T: (when the pupil is found) 

Where is (Sue)? 

PI: (with the teacher's help) 

Here ( she ) is. 

C: (with the teacher's help) 

There ( she ) is. 

KINDERGARTEN LINE-UP 
Have a pupil stand in back of 
another. Ask where he is and 
guide the response. Ask others 
to stand in front of or in back 
of a pupil. Help groups and in- 
dividuals tell their location. 

T: Where is ( Raymond )? 

C: (with the teacher's help) 

(He)'s ( in back of) ( Sue) . 



FOLLOWING DIRECTIONS 
Have a leader give a direction, 
then ask a volunteer to do it. 
Guide the class and groups to 
question the volunteer. Continue 
with other leaders giving direc- 
tions including expressions, such 
as on the farm , in back of , etc. 

PI: Put the ( pig ) ( in front of ) 

the ( barn jL 

P2: (carries out the direction) 

C: (with the teacher's help) 

Is the ( pig) ( in front of) 
the ( barn) Dr ( in back of ) 
the ( barn) ? 

P2: It's ( in front of) the 

(barn). 



UNDER 

Using the flannel board, place 
a horse silhouette under a tree. 
Ask where it is, and guide the 
response. Introduce donkey in 
the same way. Then have individ- 
uals put animals under the tree 
and call on groups and volunteers 
to respond. 

T: Where's the ( horse) ? 

C: (with the teacher's help) 

It's under the tree. 
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LINGUISTIC FOCUS: REVIEW 

Is ( the pig) (in) the (barn) or 
(on) the ( barnT ? 

(Here, There) (he) is. 

(He) 's ( in front of ) ( Sue) , 
horse, donkey; tree; under 

LINGUISTIC FOCUS: MEM 
It's between ( the tree ) and 
( the barn ), 
beside 



MATERIALS 

The hand puppet. Flick 

Pictures or felt silhouettes of 
a bird (B-l), a cat (B-2), a 
dog (B-3), a cow (B-10), a 
donkey (B-ll), a duck (B-l 2), 
a horse (B-l 6) , a pig (B-l 9) , 
a barn (H-27), a farm, a tree 
(H-34) 

A flannel board 



SHOW ME 

Display pictures of familiar ani- 
mals. Have Flick say he would 
like the class to show him where 
various animals, objects and pu- 
pils are. Guide the responding 
pupils to ask the next question. 

FI: Where is ( the horse ), ( Joe )? 

PI: (pointing to the horse) 

There it is. 

( Betty ), where is ( Susan) ? 

P2: (tapping Susan) 

Here ( she ) is. 

1-2-3, STOP! 

Have five pupils stand. Before 
the class finishes saying, "1-2-3, 
stop," the pupils must be lined up. 
Choose a volunteer to ask about 
the location of someone in line. 

C: (as the pupils line up) 

1 -2-3-stop! 

PI : Is ( Bill ) ( in front of) or 

( in back of ) ( Jimmy )? 

P2: (He)'s ( in back of ) ( Jimmy ). 

BETWEEN - BESIDE 
At the flannel board, demonstrate 
the meaning of between by placing 
an animal between a tree and a 
barn. Guide the class to tell the 
location of the animal as you point 



to the tree and barn. Then guide 
a leader to tell a pupil to put an 
animal between two other animals* 
The class questions the pupil 
about the first animal's location. 



PI: (with the teacher's help) 

Put the ( horse ) between the 
( pig ) and the (cow). 

C: Where's the ( horse )? 

P2: It's between the 7 pig) and 

the ( cow) . 

Continue, using animals, familiar 
objects, and pupils. Introduce and 
develop beside in the same manner. 



THE DONKEY 

Shovfa picture of a donkey. Sing 
the following song alone and then 
with the class. 






Sweet-ly sings the don-key at the 






If you do not f eed 

jElUlf i 

"him, this is what he ; ll say, Hee-haw 



S3 



hee-haw, hee-haw, hee-haw, hee-haw. 
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LINGUISTIC FOCUS: REVIEW 
Where's the (top ) (of the box )? 
besi de , between . . . and . . . 

LINGUISTIC FOCUS: NEW 

Where is ( Sue ) ( sitt) ing? 

( She) 's ( sitt) ing ( beside) (me), 
top, bottom; box, bag 



MATERIALS 

Pictures of a lamb (B-17), a 
sheep (B-21), a chick and 
other familiar animals 
A box; various bags 
Boxes of different shapes and 
sizes, gift wrapped 



BESIDE 

Choose two pupils to sit or stand 
together. Help the boys ask the 
girls the location of both pupils. 

Gl: (as two pupils sit together) 

Where is (Sue) sitting? 

G2: ( She) 's sitting beside ( Ann) . 

Gl: Where is ( Ann) sitting? 

G2: ( She) 's sitting beside ( Sue) . 

Have the class ask each pupil where 
he is sitting. Choose two new pu- 
pils, and guide the groups to alter- 
nate question-answer exchanges. 

C: Where are you sitting, ( Sue )? 
PI: I'm sitting beside ( Ann ). 

C: Where is ( Ann) sitting, (Sue)? 
PI: (She)'s sitting beside me. 



BETWEEN 

Have the class sit in a circle. 
Guide them to ask a pupil v/here 
he is sitting. After responding, 
he asks the class where the pupil 
on his right is sitting. Continue 
around the circle in this way. 

C: Where are you sitting, (AM)? 
PI: I'm sitting between ( Carol ) 

and ( Rose) . 

(referring to the pupil on 
his right) 

Where is ( Carol) sitting? 

C: (She)'s sitting between ( A! ) 

and ( Rudy) . 



TOP - BOTTOM 

Touch the top of a box, guiding the 
class, groups and individuals to 
name the part. Present bottom in 
the same way. Then have groups ask 
pupils to identify top and bottom. 

T: (touching the top of the box) 

Here's the top of the box. 

C: There's the top of the box. 

Gl: Where's the top of the box? 

PI: (touching the too of the box) 

Here's the top of the box. 

Gift wrap boxes of different sizes 
and shapes. Show bags of various 
sizes also. Place some upright 
and some on their side. Guide the 
class to ask pupils to find the top 
and bottom of each "gift" and bag, 
using the verbal patterns above. 



BABY ANIMALS 

Teach the poem below, using animal 
pictures. When the class knows 
chick , sheep and lamb , distribute 
the pictures. The pupils stand 
when their animal is named. 

The baby DOG is a PUP, PUP, PUP, 
the baby HEN is a CHICK! 
The baby HORSE is a COLT, COLT, 
COLT, the baby CAT is a KITTEN! 
The baby SHEEP is a LAMB, LAMB 
LAMB, the baby COW is a CALF! 
The baby PIG is just a little PIG, 
Oh, how he makes me laugh! 
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LINGUISTIC FOCUS: NEW 

(Ed) and ( Bill ) are (talk)ing. 
all of , some of with nouns 
talk, listen 

meow, moo, oink, quack as verbs 



MATERIALS 

The hand puppets. Flick and 
Flock 

Pictures of cats, dogs, cows, 
birds and pigs 



TALK! TALK! TALK! 

Ask two boys to sit apart from the 
class and talk to each other. Have 
the class repeat after Flick what 
they are doing. Then Flock models 
the same structure, substituting 
the boys for their names. 

FLI: ( Ed ) and ( Bill ) are talking. 

C: (Ed ) and (Mil) are talking. 

FLO: The ( boys) are talking. 

C: The ( boys) are talking. 

Continue with new players, asking 
groups and individuals to state the 
action. If pupils are shy to talk, 
ask them to count to each other. 



TALKING AND LISTENING 
Have two boys talk to each other 
as two girls sit near them and 
pretend to listen. Guide groups 
to tell what the boys and girls 
are doing. Continue with other 
pi ayers. 

Gl: The boys are talking. 

G2: The girls are listening. 



ARE YOU LISTENING? 

Have the class first listen as you 
sing, then repeat what you expect 
them to imitate, such as clapping 
twice, whistling, etc. 

T: (to the tune of Fr&re Jacques) 

Are you listening? 

Are you listening? 

( Quack , quack , quack) . 

C : ( Quack , quack , quack) . 



ALL OF - SOME OF 

Have the boys sit in a line oppo- 
site the girls. Tell all the boys 
to talk softly. Help the class 
and groups repeat after you that 
all of them are talking. 

T: All of the boys are talking. 
Who's talking? 

Gl: All of the boys are talking. 

Repeat the above with the girls. 
Then call the names of a few boys 
and ask them to talk. Guide the 
class and groups to say that some 
of the boys are talking. 

T: VJho's talking? 

C: (with the teacher's help) 

Some of the boys are talking. 

Continue, referring to the boys 
and girls sitting, listening, etc. 



ANIMAL TALK 

Show pictures of cats, dogs, birds, 
cows, pigs, and point to groups of 
boys and girls. Demonstrate for 
the pupils the pattern you want 
to elicit from them by giving two 
clues - indicating the animal and 
v/hat he says. 

T: (showing cats and saying, 

"Meow.") 

The cats are meowing. 

C: The cats are meowing. 

T: (showing cows and saying, "Moo.") 

C: (.with the teacher's help) 

The cows are mooing. 
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LINGUISTIC FOCUS: 



DCVTCM 
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(Ed) and ( Bill ) are ( talk )ing. 
aTT of , some of with nouns 
talk, listen, bark 
meow, moo, oink, quack as verbs 



LINGUISTIC FOCUS: NEW 

What are (all of, some of) the 
( boy) s doing? 
paste, ride; teacher 



MATERIALS 

A picture of swimming 
A wagon 

Pictures of animals, such as 
dons, nigs, cows, etc. 
Paste 

Construction naner 



TAP THE “TALKERS" 

As tne class sits in a circle, a 
leader taps two pupils who must 
talk. The leader tells who is 
talking, then calls on another 
leader to continue the game 

PI: (tapping two pupils who be- 

in to talk) 

Man ) and ( Sue) are talking. 



TEACHER - B OYS GIRLS 
Ask a volunteer to be the teacher. 
Guide him to greet or talk to the 
class. Help the class, grouns and 
individuals say who is talking. 
Then elicit that the boys and the 
girls are listening. The boys and 
girls also take turns talking. 

PI: (Good morning), boys and 

girls. 

C: (with the teacher's help) 

The teacher is talking. 

Gl: What are the ( girl )s doing? 
G2: The ( girl )s are listening. 



ALL OF - SOME OF 
Have the boys lie on the floor, 
using their arms and legs in a 
swimming motion propelling them- 
selves forward to a given point. 
Elicit from the girls, that all of 
the boys are "swimming." Then have 
several boys "swim" back to the 



starting ooint. Elicit that some 
of the boys are "swimming.” 

T: (as all of the boys swim) 

Who's swimming? 

Gl : (with the teacher's help) 

All of the boys are swimming. 

Use other action verbs. Introduce 
ride (using a wagon), and oaste , 
with the exnressions some of and 
all of . Guide groups to alternate 
question and answer exchanges. 

PASTE AND STICK 
Guide nunils to hold and nrsss 
down when they paste and say the 
following rhyme. 

One, two, three, 

Stick for ne! 

ANIMAL NOISES 

Choose a "farmer" to sit in the 
center of a circle and pretend to 
be very sleeoy. When he falls 
asleeo, his animals wake him uo 
with their barking, etc. Each 
time he is awakened, he must tell 
what the animals are doing. Con- 
tinue the game with other farmers. 

C: (viewing a picture of dons) 

Moof! Woof! 

PI: The dogs are barking. 



J 
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LINGUISTIC FOCUS: REVIEW 
questions with What are 
paste, rides teacher 
and connecting sentences 

LINGUISTIC FOCUS: NEW 
( They're) ( play) ing (tag), 
playing (ball, house, tag, store) 
jumping rope; high low; both 



ilATERIALS 
A large ball 
A wagon 
Two jump ropes 

A corner for "playing house"* 
A corner for "playing store" 



QUE STION AND ANSWER 
Call on two pupils and tell them 
to pantomime swimming. Guide Group 
1 to ask Group 2 about the pair's 
activity. Then ask the two pupils 
to say v/hat they are doing. 



Gl: 


What are (Ed) and (Joe) 




doing' 


} 

9 


G2: 


(wi th 


the teacher's help) 




They're swimming. 


T: 


What are you doing? 


P1& 


(wi th 


the teacher's help) 


P2: 


We're 


swimming. 



Continue, eliciting the response 
They're (rid)ing, using ques- 
tions such as What are the girls 
do ing? . What are all of the boys 
doing?' , etc. 



BOTH 

Have pairs of pupils paste, ride, 
"swim," talk, etc., as a leader 
asks the class to describe their 
actions. Guide the responses. 

PI: What are (Ann) and ( Sue) 
doing? 

C: They're both ( swimm) ing. 

Continue, choosing two pupils at 
a time. Guide a leader to give a 
different directive to each member 
of the pair. Then elicit that they 
are not both doing the same thing. 



T: Are both ( girl ) $ 

( hopp) ing? 

Gl: No, they're not. 

T: What are they doing? 

G2: ( Mary) 's ( hopp) ing and 

( Suer s ( skipp) ing. 

PLAYING (BALL, HOUSE, TAG, STORE) 

As two pupils play catch, guide one 
group to ask another about the ac- 
tion. Have the class elicit from 
the players what they are doing. 

Gl: (pointing to the players) 

What are ( Ed) and (Al) doing? 
G2: (with the teacher's help) 

They're playing ball. 

T: What are you playing, (Ed)? 

PI: I'm playing ball. 

Continue choosing pupils to dem- 
onstrate playing house , playing 
tag and playing store using the 
structures above. Introduce and 
develop jumping rope in the same 
manner. 



HIGH - LOW 

To teach the concepts high and 
lot*/, guide the class to say and 
pantomime the verse below. 

Stretch and stretch v/ay up high, 
On your tiptoes, touch the sky. 
Show me how you bend so low. 

Let me see you touch your toe. 
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LINGUISTIC FOCUS: REVIEW 
(I'm, They're, We're) (both) 
( play) ing ( ball) , 
playing (ball, house, tag, store) 
jumping rope; high, low 

LINGUISTIC FOCUS: NEW 

questions with What are and Are 
man, men, woman, women 
paint, drive, write 



MATERIALS 

Pictures of adults involved in 
activities, such as telephoning 
(A-15), writing (A-17), driving 
(A-18), painting (A-24) 

A large ball; a jump rope 
A corner for "playing house" 

A corner for "playing store" 

Four construction paper birds, 
each attached to a straw 



MEN - WOMEN 

Display pictures of men and women 
painting, driving, writing and 
talking. Point to the women talk- 
ing, and guide one group to ask 
another what they are doing. 

Gl: (with the teacher's help) 

What are both women doing? 

G2: They're both talking. 

Gl: Are both women talking? 

G2: Yes, they are. 

After a few examples of adults 
engaged in similar activities, 
sh ow a man and a woman involved 
in different activities, such as 
a man painting and a woman writing. 

PI: (with the teacher's help) 

What are they doing? 

P2: The man's ( painting) and 
the woman's ( writing ). 



AT PLAY 

Guide one leader at a time to give 
directions, such as play tag, etc., 
to two or more pupils. Then have 
him call on one pupil, then the 
group to say what they are doing. 

PI: ( Play house ), ( Mary) , ( Ann) , 

( Joej and ( Bill) . 

(as the children are playing) 
What are you doing, ( Bill ) ? 



P2: I'm ( playing house) . 

PI: (referring to all the players) 

What are you playing? 

G: We're ( playing house) . 



RHYME TIME 

Teach the following verse. Use 
four construction paper birds, 
each attached to a straw, to em- 
phasi ze the concepts high and low. 
As the class repeats the verse, 
choose two pupils to manipulate 
the birds. 

Four little birds are flying 
in the sky. 

Two are low and two are high. 

One little bird sits in a tree. 
Nov/ up in the sky there are 
only three. 



HIGH - LOW 

Play a high note, then a low note 
on the piano. Elicit from the 
class which is the high note and 
which is the low note, guiding 
them to say, "It's ( high )." Con- 
tinue at the piano, guiding the 
pupils to stretch when they hear 
high notes and squat when they 
hear low notes. Tell the pupils 
to stowly stand from a squatting 
position as you go up the scale, 
then return gradually to a squat 
as you go down the scale. 
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LINGUISTIC FOCUS: REVIEW 
questions with What are and Are 
These are ( animals) . 

LINGUISTIC FOCUS: NEW 
Find the ( animals) . 

These do because they're ( fru it), 
room 



MATERIALS 

Several pictures each of boys, 
girls, men, women, animals, 
fruit 

i 



WHAT ARE (ED) AND (AL) DOING? 
Oivide the class into two groups. 
Choose a pair of pupils and direct 
them to go out of the room. Guide 
Group 1 to ask Group 2 what the 
pair is doing. Guide the response. 
Then tell the pupils to come into 
the room r and guide a similar 
question-answer exchange between 
the two groups. Continue with 
other pairs of pupils. 

T: (addressing two boys) 

Go out of the room. 

GJ: What are (Ed) and (AT) doing? 
62: (with the teacher's help) 

They're going out of the room. 

Vary the activity with questions 
such as What are you doing? . Are 
(all of) the (boys) going out of 
the room ?, and Are both (girl s )~ 
coming into the room? 



OPPOSITES 

Make a statement, such as It's a 
big dog . Guide the class with 
pictures or gestures to make an 
opposite statement. It's a little 
dog . Continue with simple sen- 
tences using adjectives, such as 
fat-thin , long-short , right-left , 
fast-slow , tall -short. Alsb 
elicit opposites of familiar ex- 
pressions of place and direction, 
such as in-on , in back of-in front 
jf , forward-backward « into-out of. 



WHY? 

Hold up three pictures, two of 
which belong to the same category 
and one which does not. Ask which 
go together, and why. Continue 
with sets of three pictures, in- 
cluding each time a picture that 
does not belong. 

T: (showing pictures of a girl, 

a banana and a pear) 

Which ones go together? 

PI: (pointing to the fruit and 

with the teacher's help) 

These do because they're 
fruit. 

T: (pointing to the girl) 

Is this a fruit? 

PI: No, it's not. It's a girl. 

FIND THE (ANIMALS)! 

Place in random order on the chalk 
ledge, a few pictures each of men 
women, boys, girls, animals, and 
fruit. Guide the class to ask 
pupils, one at a time, to find 
the children, the men, the women, 
the animals and the fruit. After 
a pupil selects his category, he 
shows his pictures and classifies 
them. 

C: (with the teacher's help) 

Find the ( animals) , ( Linda) . 
PI: (selecting and showing her 

pictures) 

These are (animals). 
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LINGUISTIC FOCUS: REVIEW 
questions vri th What (is, are) 
and ( Is, Are) 
man, men, woman, women 
paint, drive, write 

LINGUISTIC FOCUS: NEW 
statements and directives with 
pick it up , carry and put it 
down 

truck, house 



MATERIALS 

Familiar objects, such as a 
crayon, a pencil, a book, a 
ball, etc. 

Pictures of adults involved in 
activities, such as talking 
(A-15), writing (A-17), 
driving (A-13), painting 
(A-24) 

A pin 



PICK UP - PUT DOWN - CARRY 
Guide the class to give directives 
to individuals and pairs of pupils 
to pick up familiar objects. As 
the action is being performed, have 
groups ask each other what the 
pupils are doing. Guide the re- 
sponses . 

C: (with the teacher's help) 

Pick up the ( book) , ( Julie) . 
Gl: What's ( Julie) doing? 

62: (with the teacher's help) 

( She) 's picking up the ( book) . 

Follow the same procedure to de- 
velop carry and put it down . 

C: (with the teacher's help) 

Carry the ( ball) , ( Matthew) . 
GT: What's ( Matthew) carrying? 

G2: (He)'s carrying the (ball). 

C: (with the teacher's help)" 

Put it down, (Matthew). 



WHAT DO YOU SEE? 

Call on pupils* one at a time, 
and help them demonstrate picking 
up , carrying and putting down of 
specific objects. Ask the class 
if the pupil is doing one of the 
activities above. Guide the re- 
sponses, Yes > (he) is . Mo, (he)'s 
not , and (He)'s (pickjlng it (up) . 



T: Is ( Sue) carrying the (box)? 

C: (with the teacher's help] - 

No, ( she) 's not. 

( She) 's ( pick) ing it (up). 



BUSY PEOPLE 

Show one man, then two men, painting 
a house. Have a leader ask what 
they are doing. Guide the responses. 

PI: llhat's the man doing? 

P2: (with the teacher's help) 

He's painting the house. 

PI: (showing two men painting) 

What are both men painting? 

P2: They're painting the house. 

PI: Are both men painting the house? 
P2: Yes, they are. 

Introduce driving a truck in the 
same manner. Review woman , women 
and write. 



SEE A PIN 

Using a pin*, demonstrate the rhyme 
below. Guide the class to repeat. 
Discuss the bad luck that might 
occur if a pin is not picked up 
(stepping on it, etc.). 

See a pin and pick it up. 

All the day you’ll have good luck. 

See a pin and let it lay. 

Bad luck you'll have all the day. 
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LINGUISTIC FOCUS: REVIEW 
statements and directives using 
pick it up , carry and put it 
down; truck, bouse 



LINGUISTIC FOCUS: NEW 
directives and expressions of 
place with above and below 
cars; line 



MATERIALS 

Toy cars and trucks 
Familiar classroom objects 
A flannel board 
Felt silhouettes of familiar 
animals 
Chalk 



TELL WHAT YOU SEE 
Have the class seated in a circle 
with cars and familiar objects in 
the center. Call on three pupils 
at a time and whisper a direction 
to each to pick up* carry and put 
down one of the objects. As they 
do so, say, "Stop!" and have them 
■freeze." Guide a leader to ask 
individuals what each is doing. 

PI: (with the teacher's help) 
What's ( Olga ) doing? 

P2: ( She) 's carrying the (truck). 



TWO LEADERS 

Have the pupils remain in a circle. 
Choose two leaders. The first one 
calls on a pupil or a pair of pu- 
pils to pick up, carry or put down 
one of the familiar objects, call- 
ing it by name. The other leader 
repeats the direction, substituting 
it for the name of the object. 

PI: ( Tom) v pick up the ( truck) . 

P2: (with the teacher's help) 

( Tom) , pick it up. 



ABOVE THE LINE 

Place a "line" of a contrasting 
color across the middle of the 
flannel board, parallel to the 
floor. Display sets of felt ani- 
mal silhouettes, such as ducks, 
cats, etc. Have a leader choose 



volunteers, one at a time, to put 
certain animals above or below the 
"line" and state their location. 

PI: (with the teacher's help) 

( Tom) , put the ( duck) s ( above) 
the line. 

P2: (after completing the action) 

The (duck)s are ( above) the 
line. 



ABOVE - BELOW 

Have the class sit facing a hori- 
zontal chalk line drawn on the 
floor. Have toy cars and trucks 
nearby. Guide Group 1 to direct 
one pupil at a time to put all of 
the cars above the line. Help 
Group 2 tell where the cars are. 
Now, Group 2 directs pupils to put 
all of the cars below the line, and 
Group 1 describes their location. 
Continue similar group exchanges, 
contrasting above and below. 

Gl: ( Sam) , put all of the cars 

( abov e) the line. 

G2: (after the cars are placed, 

and with the teacher's help) 
All of the cars are above 
the line. 

Continue in the same manner with 
the toy trucks. Guide similar 
exchanges between groups and in- 
dividuals as well. 
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LINGUISTIC FOCUS: REVIEW 
directives and expressions of 
place with above and below 
cars; line 

LINGUISTIC FOCUS: NEW 
in the (park, yard, house) 
in school; circle, triangle 
Put it away. 



MATERIALS 

Small groups of familiar 
objects, such as cars, 
trucks, etc. 

A flannel board 

Felt circle and triangle 
silhouettes 



(HERE, THERE) THEY ARE. 

Put out small groups of familiar 
objects. Guide the class to ask 
a pupil where one group of objects 
is. Guide the response, as he 
points or touches what he is re- 
ferring to. He may choose the 
next player. 

C: Where are the ( truck) s? 

PI: (pointing to the trucks) 

There they are. 



PUT AWAY 

Call on volunteers, one at a time, 
who will put away familiar objects. 
Guide one group to give the direc- 
tive, specifying the object by 
name, and another group to rein- 
force the directive, substituting 
it for the name of the object. 

G1 : (Jimmy) , put away Ca truck) . 
G2: (with the teacher's help) 

Put it away, ( Jimmy) . 

WHERE IS (WALLY) (PLAV)ING? 

Show a picture of a boy, "Wally," 
playing. Display pictures of a 
park, a house, a yard and a school. 
Tell the class to pretend that 
"Wally" plays in many places. As 
a volunteer is called to take a 
picture and show it, ask groups 
and individuals where "Wally" is 
playing. Guide the response. 



T: Where's ( Wally) ( play) ing? 
Gl: (with the teacher's help) 

He's ( play) inq ( in the park) . 



ABOVE - BELOW 

Place a "line" of a contrasting 
color across the middle of the 
flannel board, parallel to the 
floor. Display small sets of felt 
circle and triangle silhouettes. 
Guide a leader to ask one pupil at 
a time to put a particular set of 
shapes above or below the line, 
then tell Its location. Continue 
the activity using directives with 
the expressions some of and all of . 

PI: ( Bob) , put the ( circle) s 

( below) the line. 

P2: (after completing the action) 

The ( circle) s are ( below) the 
line. 

DRAW A (CIRCLET7 

Guide the class to recite and 

pantomime the following poem. 

Round and round and round 
and round. 

Draw a circle, draw a circle. 
Round and round. 

Corners three, corners three. 

Draw a triangle, draw a 
triangle. 

Corners three. 
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LINGUISTIC FOCUS: REVIEW 
In the (park, yard, house) 

In school; circle, triangle 
Put it away. 

LINGUISTIC FOCUS: NEW 
questions beginning with Where 
are and Where's 
on the playground; square 
pre-noun adjectives 



MATERIALS 

Toys, such as a ball, a 
jump rope, etc. 

Pictures of a park, a yard, 
a playground, a house, a 
school 

A flannel board 

Felt circle, square and 
triangle silhouettes of 
various colors and sizes 



TELL US WHERE 

Put out toys and display pictures 
of a park, a yard, a school and a 
house. Ask one pupil at a time to 
select a toy, then a picture to 
show where he is "playing." Guide 
groups to ask each other where the 
pupil is "playing." Introduce on 
the playground during the activity. 

Gl: (with the teacher's help) 
Where Is ( Jeff) playing? 

G2: (as Jeff holds a ball and a 
picture of a park) 

(He)'s playing in the park. 



HOW ABOUT YOU? 

Place face down pictures of a 
park, a yard, a house, a school 
and a playground. Guide a pupil 
to take a picture as another asks 
him where he is "playing." 

PI: Where are you playing, (Mark)? 
P2: (showing a picture of a yard) 

I'm playing in the yard. 

PUT AWAY 

Put crayons of assorted colors and 
a box In the center of a circle. 
Show a color card to a girl to in- 
dicate the crayon she is to put 
away (in the box). Guide the 
,g1rls to give her the directive, 
which is repeated by the boys, who 



substitute ft for crayon . Have 
boys and girls alternate turns. 

Gl: Put a ( red) crayon away, ( Ann) . 
G2: Put It away, ( Ann) . 

SHOW U$ 

Place circles and triangles on the 
flannel board. Guide the class to 
ask where the shapes are. Pupils' 
responses begin with Here and There . 

C: (with the teacher's help) 

Where are the ( circle) s? 

PI: (pointing to them) 

There they are. 

Introduce square . Then use sets of 
shapes of various colors and sizes. 
Guide groups and individuals to ask 
where specific shapes are. 

Gl: (with the teacher's help) 

Where are the ( red) (c1rcle)s? 
PI: (going to stand near them) 

Here they are. 

REPEAT THE SEQUENCE 
Place a sequence of shapes on the 
flannel board, such as O A □ • 
Directly under it, duplicate the 
sequence, omitting the last shape. 
Ask, "What's missing?" Have a 
volunteer respond, "A ( square) " 
and supply the missing shape. 



^miNGU£LN 

VvS 


e:ol-sesd lesson 77 


CURRICULUM^! 

i n, 


To Support Language Arts Programs in Teaching English 


\ > 
DEVELOPMENT 

/ / 1 


to Speakers of Other Languages 


and in Teaching Standard English as a Second Dialect 



LINGUISTIC FOCUS: REVIEW 
questions beginning with Where 
are and Where’s 
on the playground; square 
pre-noun adjectives 

LINGUISTIC FOCUS: NEW 
Here we are. 

pi acfr expressions with by, over 
airplanes; mountains, clouds 



MATERIALS 

Pictures of mountains, clouds 

Pictures of a playground, a 
park, a yard, a house, a 
school 

Construction paper airplanes 
attached to straws 

Familiar objects, such as cars, 
trucks, etc. 

Pictures of familiar animals 



OVER 

With paper airplanes attached to 
straws, illustrate flying over 
mountains and clouds. Also use 
other pictures of places over 
which pTanes can fly, such as a 
house* etc. Guide groups to ques- 
tion each other about the planes. 

Gl: Where are the airplanes flying? 
G2: The airplanes are flying over 
the ( cl oud) s. 



WHERE? 

Place face- down pictures of a park, 
a yard, a playground, a school and 
a house. Ask a pupil to tell where 
he is "playing." Then he must pick 
up a picture to see if it matches 
his statement. If It doesn’t match, 
he must .say he is playing where the 
picture indicates. Then a leader 
asks the -class to repeat where the 
pupil is "playing." 

PI* I*m playing in the yard. 

C. (Pupil 1 picks up a picture 
of a park.) No. 

PI: I'm playing in the park. 

P2: Where J s ( Henry) playing? 

C: (He)’s playing In the park. 

Circles - squAreT"- triAnglE? 

Place cards In the center of a 
seated circle. On* each card is 



drawn a set of triangles, circles 
or squares in a particular color. 
Help a leader ask where specific 
shapes are. A volunteer finds the 
correct card, then becomes leader. 

PI: Where are the ( red) ( squares) ? 
P2: (picking up the correct card) 

Here they are. 

5? 

While the class close their eyes, 
have four players each place a 
different color object by another 
object. After the players say, 
"Ready!," each tells the color of 
his object to a pupil. Guide the 
pupils to tell where the objects 
are. Choose four new players. 

PI : ( Elaine) . (Red) . 

P2: The ( red carT 's by the ( door) . 

HERE WE ARE! 

Have small groups stand in a cir- 
cle, each pupil pretending to be 
the animal shown in the picture 
held by his group. Call out the 
name of an animal . The appro- 
priate group tells where they are. 

T: ( Duckj s, where are you? 

Gl: (facing the class and holding 

up their pictures) 

Here we are! 
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LINGUISTIC FOCUS: REVIEW 
Here we are. 

place expressions with by, over 
Where (are ) (you ) (sittl ing? 
airplane; mountain, clouds 

LINGUISTIC FOCUS: NEW 
water; bridge, helicopter 



MATERIALS 

Pictures of mountains, clouds, 
water, animals and fruit 
Construction paper birds, air- 
planes and helicopters, each 
attached to a straw 
Familiar objects, such as cars, 
trucks, etc. 



OVER 

Display pictures of mountains, 
clouds, a bridge, a school, etc. 
Use paper birds, airplanes and 
helicopters, each attached to a 
straw, to reinforce the concept 
oyer . Have a pupil select one 
bird, airplane or helicopter and 
make it fly over one of the pic- 
tures. Guide him to ask a volun- 
teer to tell where the object is 
flying. Then manipulating two 
similar objects, he asks again 
where they are flying. 

PI: (moving a helicopter over 

the clouds) 

Where's the helicopter flying? 
P2: It's flying over the clouds. 
PI: (moving two helicopters over 

the clouds) 

Where are the helicopters 
flying? 

P2: They're flying over the 
clouds. 



WH ERE ARE YOU? 

Form five groups, each consisting 
of two pupils. As the class close 
their eyes, have the groups stand 
with their backs to the class and 
quietly tell them what each will 
represent: boys, girls, colors, 
animals, fruit, etc. The last 
three groups hold appropriate pic- 
tures. Then guide individuals to 
ask, "(Colors). Where are you?" 



T : ( Animals ) . 

PI : (Animals) . Where are you? 

Gl: (turning, holding "animals") 

Here we are'. 

BY 

Have a pupil put one object in a 
specific place, such as by the 
door, and also put two similar 
objects in another spot. Guide 
him to say where the objects are, 
ask the class their locations, 
then choose the next player. 

PI: (placing a red truck by the 

door and two blue trucks by 
the table) 

The red truck's by the door. 
The blue trucks are by the 
table. 

Where's the red truck? 

C: The red truck's by the door. 
PI: Where are the blue trucks? 

C: The blue trucks are by the 
table. 



WHERE ARE YOU? 

Guide a leader to tap a pupil and 
tell him to stand or sit in a par- 
ticular place. Then help him ask 
the pupil where he is standing or 
sitting. The responding pupil 
taps the next player. 

PI: ( Sit) by the (wall), (Ed). 

Where are you ( sitt) ing? 

P2: I'm ( sitt) ing by the ( wall) . 
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LINGUISTIC FOCUS: fv'EW 
Who's (first)? 

Oraw (onapT (inside) (the 
first square) . 
inside, outside; hall 
first, second, third 



MATERIALS 

Various familiar objects, such 
as chairs, books, crayons, 
nencils, etc. 

Chalk 



INSIDE - OUTSIDE 

Have a pupil stand Inside a circle 
and another stand outside of it. 

As a leader asks where each pupil 
is, guide the class, grouDS and 
individuals to reply/ Repeat the 
activity with other pupils. 

PI: Where's (Martin) ? 

C: (He)'s ( inside ) the circle. 

PI: Where's T lslbel )? 

(She)'* (outside) the circle. 

Guide similar question-answer 
exchanges between two qroups, as 
pupils, one at a time, move from 
the classroom to the hall. 

Gl: Where's ( Rudy) ? 

G2: (He)'s inside the room. 

Gl: (the pupil goes into the hall) 

Where's ( Rudy) now? 

G2: (/?) ' s Gutside the room. 

(with the teacher's help) 
(He)'s in the hall. 

DRAW AN X. 

Draw two circles on the board. 

Ask a pupil to draw an X Inside 
one circle. Ask another pupil to 
draw an X outside the other circle. 
Elicit each time where the X is: 

It's (insid e outside) the circle. 
Continue the activity with souaris 
and trianales. 

Bi?lT_^JSECgrl£ ~ THIRD 

Have three pupiTs line ud. Help 

the class say who is first, second 



and third. While the class close 
their eyes, the pupils in line 
switch places. Ask their location 
aqain. Continue the practice of 
f irst , second and t hird i using 
other pupils and familiar objects. 

T: (tapping the first pupil) 

C: (with the teacher's help) 
Who's first? 

Gl: ( Linda) 's first. 

T: (tapping the next pupil) 

C: Who's second? 

G2* ( Gregg) 's second. 

T: (tapping the third ouoil) 

C: Who's third? 

PI: ( Douglas) is third. 

J W FUN 

Draw three squares on the floor 
with chalk. Kelp the class count 
them, 'First, second, third." Ask 
a pupil to draw five X's in the 
first circle counting, "One, two, 
etc." Have other nuolls draw a 
different number of X's in the 
second and third squares. Then 
call on volunteers to count the 
X's in the squares and jump as 
many times as there are X's. 

C: (counting the squares) 

First, second , third. 

C: (with the teacher's help) 
( John) , draw five X's in the 
first square. 

PI: (counting the X's) 

One, two, three, four, five, 
(jumps five times) 
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LINGUISTIC FOCUS: NEW 
statements using have and has 
with direct objects 
doll, ball 



MATERIALS 

A large, soft rubber ball 
Familiar objects 
A large paper bag 



HOT POTATO 

Have the class stand in a circle. 
Show them a large ball, and ask 
them to pretend that it is a "hot 
potato." Say that no one wants 
to hold it for very long. The 
pupil who holds the ball must say, 
"I have the ball," and then as he 
throws the ball, have him say, 

11 (He) has the ball." The pupil 
deisgnated must catch the ball 
and continue in the same manner. 
Guide the responses at first. 

Pis I have the ball. 

(throws the ball to Pupil 2) 
( He) has the ball. 

P2: I have the ball. 

(throws the ball to Pupil 3) 
( You) have the ball. 

Continue with teams passing the 
ball back and forth saying, "(We, 
They) have the ball." 

THE (BOY) HAS THE (BALLr 
Give a boy a ball and a girl a 
doll, and guide the class to say, 
"The boy has the ball," and "The 
girl has the doll," Continue in 
this manner with other familiar 
objects, singular and plural, and 
with various numbers of pupils. 
Then guide the class to sing the 
sentences below to the tune of 
The Farmer in the Dell . 

C: The ( boys) have the ( ball) . 
The ( boys ) have the ( ball) . 
Heigh ho, the derry oh. 

The ( boys) have the ( ball) . 



MEMORY TIME 

Guide a pupil in a standing circle 
to drop an object into a bag and 
say, "I have a ( pencil) ." He must 
pass the bag to the next pupil , 
who repeats this S 2 ntence, then 
drops another object into the bag 
and adds its name to the sentence. 
Continue in this manner around the 
circle. When a pupil cannot re- 
peat the sentence correctly, he 
must hop twice and sit down. The 
bag is emptied and the game begins 
again. 

PI: (dropping a pen Into the bag, 

and with the teacher's help) 

I have a pen. 

P2: (adding a book to the bag) 

I have a pencil and a book. 

P3: (adding a crayon to the bag) 

I have a book and a crayon, 
(sits down and empties the 
bag) 

P4: (dropping an apple in the bag) 

I have an apple. 



WE HAVE... THEY HAVE 
Divide the class into two teams, 
standing on opposite sides of the 
room. Guide Team 1 to tell the 
name of something they have on 
their side of the room, then some 
thing the other team has. 

Tl: We have the ( windows) . 

They have the ( doorj . 

Continue with the teams taking 
turns speaking, then individuals 
speaking for their teams. 
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LINGUISTIC FOCUS: REVIEW 
statements using have and has 
with direct objects 
doll, ball 

LINGUISTIC FOCUS: NEW 
questions with What do and 
What does wi th have 
bicycle, tricycle, wheel 



MATERIALS 

A doll, a ball, a tricycle, a 
bicycle, or pictures of these 
things, including a ball (T-2), 
a bicycle (U-25), a tricycle (U-32) 
Familiar objects 



WHAT DO YOU HAVE? 

Call on a volunteer to come to 
the front of the room and put a 
familiar object behind his back, 
while the class close their eyes. 
Guide the class, then groups and 
individuals, to ask, "What do you 
have?" The volunteer responds, 

"I have a ( pencil) ." Also guide 
pairs of pupils in such exchanges 
as What does (she) have? and 
(She) has a (book) . 

BICYCLE - TRICYCLE 
Show bicycle and tricycle pic- 
tures to the class, and elicit 
the differences (size, number of 
wheels). Ask pupils, "What (do, 
does) (you, he, they) have?" 

Elicit finally that We have tri- 
cycles . Tricycles have three 
wheels . 

WHAT DOES (JOHN) HAVE? 

Choose a volunteer to be "It" and 
stand blindfolded in the center of 
a circle. Call on another pupil 
to pick up a familiar object and 
take it into the circle. The 
volunteer who is "It" must feel 
the object as you guide the class, 
then groups of boys and girls, 
and finally individuals to ask, 
"What does (John) have?" The 
blindfolded pupil guesses, "(John) 
has a ( pencil) ." 



ROUND ROBIN 

Have a pupil in a seated circle 
hold an object and say, "I have 
a ( crayon) .” Guide him to ask 
the next pupil what he has. That 
pupil gets an object and answers, 
then continues the game. 

PI: (holding a doll) 

I have a doll. 

What do you have? 

P2: (getting a ball) 

I have a ball. 

What do you have? 



I HAVE A BALL. 

Choose a volunteer to be "It." 

He walks around the outside of 
a seated circle in which each 
pupil holds something. "It" taps 
one pupil at a time, saying what 
the tapped pupil has and what he 
has. When he wants a pupil to 
chase him, he says only, "I have 
a ball!," and tries to reach the 
pupil ‘s empty place before being 
caught. If he is caught, he must 
sit in the middle of the circle. 
Continue in this manner. 

PI: (tapping a pupil) 

( She) has a ( basket) . 

I have a (dollj! 

PI: (tapping another pupil) 

I have a ball! 

P2: (chases Pupil 1) 
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LINGUISTIC FOCUS: REVIEW 
questions with What do and 
What does with have 
bicycle, tricycle, wheel 

LINGUISTIC FOCUS: NEW 
(We, Jerry) (do, does). 

...(in, on) (my, your) (right, 
left) hand 
puppet, puzzle 



MATERIALS 
Familiar objects 
The hand puppets. Flick and 
Flock 
Puzzles 

A bicycle, a tricycle, 
or pictures of them, such 
as a bicycle (U-25), a 
tricycle (U-32) 



IN YOUR (RIGHT) HAND 
Have a volunteer hide an object 
in each hand as the class close 
their eyes. Guide them to open 
their eyes, and ask the volunteer, 
"What do you have in your (right) 
hand?" Guide him to answer, "I 
have a ( penci l).' 1 as he opens his 
hand for the class to see. Do 
the same for the left Knd, then 
choose a new volunteer. 



WHO HAS FLICK? 

Choose individuals to wear the 
puppets, and ask them what is on 
their hands. Guide the answer. 
Then ask the class, "Who has 
( Flick) ?" Guide the response. 

T: What do you have on your 
right hand? 

PI: I have Flick on my right hand. 

T: Who has Flick? 

C: ( Jerry) does. 

Continue with groups and individ- 
uals, using pronouns as well as 
names. Guide the substitution of 
puppet(s) in place of Flick and 
Flock, such as I have the pup- 
Pet(s) on my hand(s) . 

WHAT DO I HAVE? 

Hold a puzzle behind your back and 
ask the class, "What do I have?" 



Call on several individuals to 
guess, then show the puzzle, and 
guide the class to say what it 
is. While the class have their 
eyes closed, have a volunteer 
hide a familiar object behind his 
back, then ask, "What do I have?" 
He calls on individuals to re- 
spond. Then choose another pupil 
to answer the question Who has 
the (puppet)? Have different 
volunteers continue the game. 

PI : What do I have? 

P2: You have a puppet. 

T: Who has the puppet? 

P2: ( Philip ) does. 



MR. FORGET 

Introduce Flick as Mr. Forget, a 
puppet who can't remember where 
he puts things. Have Flick give 
various toys and familiar objects 
to individuals and small groups, 
stopping frequently to ask where 
things are. Have pupils ask him 
questions also, to see if he can 
remember. When Mr. Forget makes 
a mistake, call on a pupil to 
correct him. 

F: Who has the ( bicycle) ? 

Gl: We do. It has two wheels. 

P2: What do the ( boys) have? 

F: The ( boys) have the ( puzzle) s. 
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LINGUISTIC FO COS: REVIEW 
(_L» He) (do, does). 

...(in, on) (my, your) (right, 
left) hand 
puppet, puzzle 

LINGUISTIC FOCUS: NEW 
questions with Who plus has 
block 



MATERIALS 

The hand puppets, Flicf :wd 
Flock 

Peanut shells, with their ends 
cut off and faces drawn on 
them with ink 
Familiar objects 
Peanuts in shells, enough for 
the entire class 



CONCENTRATION 

As the class close their eyes, 
have each of several pupils take 
an object from a group you provide. 
Have these pupils stand facing the 
class, with their objects behind 
their backs. Guide the class, 
groups and individuals to ask who 
has each object. The volunteer 
answering correctly is given the, 
object to hold. If the answer is 
incorrect, the object is shown 
and rehidden, and the class tries 
to remember where it is when the 
same question is asked again. 

C: Who has the ( ball) ? 

PI : (Al_) does. 

(shows a pen, then rehides it) 
C: Who has the ( puppet) ? 

P2: ( Juan) does. 

(gives the puppet to Pupil 2) 

PEANUT PUPPETS 

Call on two volunteers, and have 
each put a peanut shell puppet on 
one finger. Have them put on a 
“show" for the class, by having 
the puppets exchange questions 
and answers about familiar objects 
which they are touching. 

PI: (wiggling his puppet) 

Who has a ( desk) ? 

P2: (pointing with his puppet) 

(He) does. 



FOLLOW DIRECTIONS 

Choose one pupil at a time to take 
an object or objects to another 
pupil, following the directives he 
is given. Guide the class, groups 
and individuals to ask these pupils 
questions such as What do you have 
in your hand? . Who has the ball? 
and Who has the blocks? 

T: Ride the tricvcle to ( John) . 
Put the ( ball ) in your 
(left) hand. 

PI: (follows the directives) 

C: Who has the ( ball) ? 

PI: I do. 

C: Where do you have the ( ball ) ? 
PI: I have the (ball) in my 

( left) hand. 

Give only as many directives as 
the pupils can manage, gradually 
Increasing them. Choose individ- 
uals to give directions also. 

WHERE IS THE PEANUT? 

With your hands behind your back, 
ask a pupil which hand the peanut 
is in. He may eat the peanut when 
he guesses correctly. 



T: 


(peanut in her right hand) 


PI: 


Where is the peanut? 


It's 


in your left hand. 


T: 


No. 


Where is the peanut? 


PI: 


It's 


in your right hand. 
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LINGUISTIC FOCUS: REVIEW 
questions with Who plus has 
block; all of 

pre-noun modifiers, such as 
three blue, books 

LINGUISTIC FOCUS: NEW 
half of 



WH O HAS THE BALL? 

Choose a pupil to leave the room 
while another pupil hides under 
your desk, taking with him one of 
the objects which you have put on 
a table. When the pupil returns, 
he must notice which of the ob- 
jects is missing, and ask, "Who 
has the ( ball) ?" The pupil under 
the desk answers, "I do," disguising 
his voice. This exchange may be 
repeated until the identity of the 
hidden pupil is guessed correctly. 

PI: (noticing the missing book) 

Who has the book? 

P2: (disguising his voice) 

I do. 

PI : ( John) has the book. 

(John emerges) 



I HAVE FIVE BOOKS. 

Assign number one to a pupil and 
have him hold one familiar object. 
Call on four more pupils, assigning 
each a number through five. Have 
each hold an appropriate number of 
objects and line up. Guide groups 
and individuals to point to a pu- 
pil in line, saying what he has. 
Then guide the pupil in line to 
repeat what he has. Continue 
until each pupil has had a turn. 

C: (pointing to "number three") 

He has three books. 

PI: I have three books. 



MATERIALS 

Various familiar objects 

A flannel board 

Felt silhouettes of fruit 



Continue in this way, choosing 
pairs of pupils, and assigning 
each pair a number in the line. 
Use the plural pronouns They and 
We in the place of He and X* 



ALL OR HALF 

Use the flannel board and felt 
fruit to introduce half o* and to 
review all of . Call on pupils to 
come and divide the fruit among 
them. Either give one pupil all 
of the fruit and the other none, 
or divide a small amount of fruit 
in half, indicating the one-to-one 
correspondence. Guide exchanges 
such as the following. 

PI: (pointing) 

I have half of the fruit. 

P2: < pointing) 

I have half of the fruit. 



I HAVE THREE BLUE... 

Hide several of a familiar object 
behind your back. Then say an In- 
complete sentence, such as I have 
three blue... Call on pupils to 
finish the statement. Choose 
individuals to take your place. 

T: (hiding three blue books) 

I have three blue... 

PI: You have three blue ( pencils) . 
T: No. 

P2: You have three blue books. 

T: Yes. 
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LINGUISTIC FOCUS: REVIEW 
half of 

LINGUISTIC FOCUS: fiEH 
Two halves put together make one. 
halves 



MATERIALS 

A felt circle, square, divided 
In half, each half In a dif- 
ferent color 

Pictures of familiar objects* 
and people 



HALF OF 

Have four pupils sit In the middle 
of a circle. A leader divides the 
small group In half, and directs 
one half to stand inside the cir- 
cle and the other half to stand 
outside the circle. Then he tells 
them to skip or hop, etc. Choose 
other small groups to continue. 

PI: (dividing the group of four 

into groups of two apiece' 
This half stand inside the 
circle, and that half stand 
outside the circle. 

( Skip ) around the circle. 

AT THE FLAMHEL BOARD 
With a felt circle and square 
develop the concept of one half 
of an object. Use different 
colors for each half. After a 
pupil pulls a circle apart and 
counts the halves, guide the class 
to say how many halves there are. 
Elicit the color of each half. 

PI: (parting the circle halves) 

One, two. 

T: How many halves do we have? 

C: We have two halves. 

T: What color Is each half? 

PI: ( This) half Is (blue). 

( ThatT half Is (yellow). 

Ask a pupil to point to each half 
as the class counts. Then as he 
puts the halves together, elicit 
that two halves make one. Use the 



same prodecure with a square. 

P2: (pointing to each half) 

C: One, two. 

T: Put the halves toac&her. 

P2: (nutting the halves together) 

T: How many halves do we have? 

C: He have two halves. 

T: Hhat do two halves put to- 
gether make? 

C: (witi? the teacher's help) 

Two halves put toaether make 
one. 

CAN VOFCHAHGE IT? 

Give the class, groups and Indi- 
viduals practice in using adjec- 
tives before and separated from the 
words they modify. Show an appro- 
priate picture with each example. 

T: (showing a big bicycle picture) 
Mat is this, ( Larry) ? 

PI: That's a bln bicycle. 

C: That's a big bicycle. 

(with the teacher's help) 

That bicycle Is big. 

Gl: That's a big bicycle. 

That bicycle is big. 

Continue, using familiar words In 
sentences, such as That's a red 
tricycle. -That tricycle Is red; 
That's a thin woman. -That woman Is 
thin . Men the pupils can do this 
easily, choose one puoil at a time 
to select a picture and make state 
ments, such as This Is a long pen- 
cil. -This pencil Is long. 
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LINGUISTIC FOCUS: REVIEW 
(i. He) (have, has) ( two) ( pens) , 
all of, half of; balloon 

LINGUISTIC FOCUS: NEW 
questions with How many with 
do plus have 
toy; play with toys 



MATERIALS 

Balloons in different colors, 
tied to strings 
A variety of toys 
Pictures of toys and familiar 
objects 



HOW MANY TOYS? 

Put out several different toys 
on a table, and classify them as 
toys. Guide the class to ask, 

"How many toys do you have?," as 
various individuals place groups 
of toys on their desks and answer. 
Then guide them to say that they 
play with toys. 

C: How many toys do you have? 

PI: I have (three ) toys. 

I play with toys. 

Continue the activity, guiding 
groups and individuals to carry on 
question-answer exchanges using 
pronouns, such as He, We and They . 

BALLOONS! 

Hold a large bunch of balloons 
and ask volunteers to answer 
questions about them, such as 
How many (green) balloons do I 
have? Divide the balloons among 
groups of pupils, guiding them 
to question each other about 
the balloons held. 

Gl: How many ( orange ) balloons 
do you have? 

G2: We have (one) (orange) 
balloon. 

Continue with individual exchanges. 
Call on a pupil to collect all 
of the balloons, then two pupils 



to collect half of the balloons 
each, as other pupils question 
them. 



RHYME TIME 

Pronounce the words half and have, 
pointing out the difference in the 
final sounds. Have the class make 
the /f/ sound and the /v/ sound 
separately and as part of the words. 
Then' guide them to repeat the pairs 
below with you, standing if the 
words rhyme and remaining seated 
if they do not. 

half-calf have-salve 

have- laugh half-staff 

half-laugh wave-wait 



CAN YOU TELL? 

Choose a leader to put pictures 
of toys and other familiar objects 
along the chalk ledge, to see if 
the class can tell which are toys. 
He asks how many toys, or how many 
( yellow ) toys are pictured. The 
volunteer who answers correctly 
must follow the leader's directives 
to get to the front of the room. 
Then he becomes the new leader. 

PI: (after putting pictures up) 

How many toys do I have? 

P2: (deciding which are toys) 

You have ( three) toys. 

PI: ( Tom) , (hop) to the desk. 

P2: (hops and continues the game) 
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LINGUISTIC FOCUS: REVIEW 
questions with How many plus 
do have 
balloon, toy 

LINGUISTIC FOCUS: NEW 
Yes, (I, you, we, they) do. 
No, (I, you, we, they) don’t. 
Give ( AT , me) ( two toys) . 
Thank you. You’re welcome. 



DO YOU HAVE PENCILS? 

Divide the class into small groups 
giving one group pens, one group 
books, etc. Question each group 
about what they and other groups 
have, guiding the response. 

T: Do you have ( pens) ? 

G1 : Yes, we do. 

T: (pointing to another group) 

Do they have ( pens) ? 

Gl: No, they don't. 

Then, put the question and answer 
sequence to the tune of Are You 
Sleeping . Include the use of the 
pronouns X> w§.» they and you , as 
the appropriate pupil or group 
holds the objects. 

T: Do they have pencils? 

Do they have pencils? 

PI: No, they don't. 

No, they don't. 

T: Do they have red toys? 

Do they have red toys? 

PI: Yes, they do. 

Yes, they do. 



MANNERS 

Demonstrate the use of Thank you. 
and You're welcome, by having Flick 
and Flock hand each other toys. 
Guide the class, groups and indi- 
viduals to talk for the puppets. 



MATERIALS 

The hand puppets. Flick and 
Flock 

Balloons in different colors, 
tied to strings 

A variety of toys and familiar 
objects 



GIVE JOHN TWO TOYS. 

Guide groups and individuals to 
tell Flick what to give Flock. 

Have a leader whisper a command 
to a pupil, such as Give John two 
balls . The class watches as the 
command is carried out, then vol- 
unteers guess what the command 
was. Be sure Thank you, and You ' re 
welcome , are used where appropriate. 

PI: (whispering) 

Give (him) two balls. 

P2: (gives John two balls) 

P3: Thank you. 

P2: You're welcome. 

P4: (guessing) 

Give (him) two balloons. 

PI: No. 

P5: Give (him) two balls. 



BALLOON-MAN 

As a "balloon-man" walks around 
the room, pupils may "buy" balloons. 
Guide the beginning exchanges. 

Choose a new balloon-man when the 
balloons are sold. 

PI: How many ( red) balloons do 
you have? 

P2: I have two ( red) balloons. 

PI: Give me two ( red) balloons. 

(he is given the balloons) 

Thank you. 

P2: You're welcome. 
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LINGUISTIC FOCUS: REVIEW 
Yes, (I, we, they, you) do. 

No, (I, we, they, you) don't. 
Give ( AT , me ) ( two toys) . 

Thank you. You* re welcome. 

LINGUISTIC FOCUS: NEW 
Do (you, they, we) have ( a top) ? 
Please give (us, them) ( a top) , 
top 



MATERIALS 

A small ball, a big ball 
A top 

A blindfold 



GIVE THE BALL AWAY 

Have the class form a circle. 

Give a small ball to a pupil and 
ask him if he has the ball. After 
he answers, guide the pupil to 
give the ball to anyone in the 
circle and question him. 

PI: Do you have the ball? 

P2: Yes, I do. 



YES, I DO. 

Blindfold a pupil to stand in the 
center of a circle as the class 
passes a small top around behind 
their backs. When the leader 
yells, "Stop I," he takes off the 
blindfold, and asks three pupils 
if they have the top. If one 
of them does, he becomes the next 
leader. 

PI: (removing the blindfold and 

pointing) 

Do you have the top? 

P2: No, I don't. 

PI: (pointing) 

Do you have the top? 

P3: Yes, I do. 

Vary the game by having pairs of 
pupils pass the top, with both 
single pupils and pairs repeating 
the question, using 1 or we , 
then answering it. 



PLEASE 

Discuss the meaning and the use 
of the word please . Divide the 
class into two groups, with an 
open space between them. Using 
a big ball, guide the leader of 
one group to ask the other group 
for the ball, using either Please 
give us the ball , or Give us the 
ball . The ball should be bounced 
to the group only if the leader 
said, “Please." The leaders may 
also cross to the other team, 
point back to their own team, 
and say, " (Please) give them the 
ball_," When the ball has been 
exchanged, the old leaders tap 
new leaders. 



I AM A TOP 

Show the class a top, telling 
them what it is, and making it 
spin. Then have the pupils say 
the following fingerplay with 
you, performing the appropriate 
motions. 

I am a top all wound up tight; 

(clasp hands tightly together) 

I whirl and whirl with all my 

might; 

(make hands whirl around each 
other fast) 

And now the whirls are out of me. 
So I will rest as still as can be. 
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LINGUISTIC FOCUS: REVIEW 
Do (they, you, we) have ( a top) ? 
Please give (us, then) ( the top) . 

LINGUISTIC FOCUS: NEW 
Yes, (he) does. No, (he) doesn’t, 
plnwheel, point, pointed 



MATERIALS 

The hand puppet. Flick 
Familiar objects 
Six-Inch squares of drawing 
paper, pins, pencils 
Duplicate picture cards 
of familiar objects 



YES, HE DOES. 

Have Flick hold various familiar 
objects. Ask the class questions 
about what Flick has and guide 
them to answer, first as a class, 
then as groups and individuals. 

T: Does he have the (top)? 

C: Yes, he does. 

T: Does he have the ( ball) ? 

C: No, he doesn't. 

Continue choosing pupils to hold 
objects and guiding answers using 
both he and she. 



POINTS 

Indicate various objects in the 
room, such as pencils, scissors, 
blocks, etc., asking, "Does it 
have points?" Guide the class 
to answer, touching the points 
if there are any. 

T: (indicating a book) 

Does it have points? 
(indicating the points) 

C: Yes, it does. 

Guide the class, groups and indi- 
viduals to add after affirmative 
answers, as reference is made to 
each point, "It's pointed." 

DO YOU HAVE THE APPLE? 

Divide the class into two groups. 
Shuffle the pack of duplicate 
picture cards and give each group 



half. Each group looks at their 
cards, separating the matched pairs 
(two pictures of a kind) into a 
pile. Each leader holds his groups' 
unmatched cards. The leader of 
one group must ask the other group 
for a card he needs to make a pair. 
The other group repeats the ques- 
tion using we, then the first group 
asks for the card, and is given 
it, making a pair. The leader of 
the other team continues. 

PI: Do you have the apple? 

G2: Do we have the apple? 

Gl: Please give us the apple. 



PINWHEELS 

Guide the class to make pinwheels 
from a square of paper they have 
colored. Fold it diagonally in 
half, then in half again. Unfold 
and cut along the fold lines with 
in an inch of the center. Fold 
every other point into the center 
and staple. Attach the pinwheel 
to a pencil by pushing a pin 
through the center. Guide pupils 
to ask each other about their 
pinwheels. 

PI: How many colors does your 
pinwheel have? 

P2: My pinwheel has two colors. 

It's red and blue. 

P3: How many points does your 
pinwheel have? 

P4: It has four points. 
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LINGUISTIC FOCUS: REVIEW 
Yes, ( he) does. No, ( he) doesn't, 
plnwheel, point, pointed 

LINGUISTIC FOCUS: NEW 
(Does) (he) have ( a ball) ? 

(I) (have, has) (a, the) (bird) 
and (a, the) ( cage) , 
jack-in-the-box 



MATERIALS 

Familiar objects and toys 
Pictures of animals and objects 
A jack-in-the-box 
A large box 



DOES HE HAVE A BALL? 

As the class close their eyes, ask 
a pupil to put a familiar object 
behind his back. Hold up pictures 
of objects, one at a time, to help 
the class ask questions about the 
hidden object. Have a "spy" look 
at the hidden object and answer. 
Continue with groups and Individ- 
uals also questioning. 

T: (showing a picture of a ball) 

C: Does he have a ball? 

PI: No, he doesn't. 

T: (showing a picture of a top) 

C: Does he have a top? 

PI: Yes, he does. 



GO TOGETHER 

(lave a pupil put two things that 
go together," such as a pencil 
and paper, pictures of a bird and 
a cage, behind his back while the 
class close their eyes. The pupil 
must tell one thing he has, then 
guide groups and individuals to 
guess what else he has, and add 
the second object to the sentence. 
Guide the pupil to show and tell 
what he has. 

PI: I have a bird. 

C: You have a bird and a cage. 
PI: (showing the pictures and 
with the teacher's help) 

I have a bird and a cage. 



JACK-IN-THE-BOX 

After showing and demonstrating a 
jack-in-the-box, teach the class 
the following rhyme. Release 
"jack" on the last line. 

Jack-in-the-box 
Sits so still; 

Will you come out? 

Yes, I will! 

Call on a volunteer to crouch In a 
large box while the class says the 
first three lines, substituting 
the volunteer's name for "jack" 
(Joe-in-the-box). The volunteer 
then jumps up, throws his arms 
out, saying the last line. 

JACK-IN-THE-BOX STORE 
Have a pupil take several toys 
Into a large box with him and 
pretend to be a jack-in-the-box 
storekeeper. Choose small groups 
and individuals to be shoppers. 
Guide various exchanges. 

PI : Do you have tops? 

P2: Yes, I do. 

P3: Do they have points? 

P2: Yes, they do. They're 
pointed. 

P4: Please give us a top. 

P2: (gives them a top) 

P4: Thank you. 

P2: You're welcome. 
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LINGUISTIC FOCUS: REVIEW 
questions with How many with 
do plus have 

LINGUISTIC FOCUS: NEW 
corner; straight, crooked 



MATERIALS 

Four felt strips, each 6” long 
and 1" wide 

Pictures or sketches of a 
"crooked" house, cat, mouse, 
man 



LIN ES AND CORNERS 
Cut out four felt strips of equal 
length ( 6 ") and width ( 1 ")* Ar- 
range the strips or "lines" on 
the flannel board, making a square. 
Call on a volunteer to name the 
shape, then count the number of 
"lines" it has. 

T: (pointing to the square) 

What's this? 

PI: It's a square. 

C: How many lines does it have? 
PI: (pointing and counting) 

One, two, three, fou*\ 

It has four lines. 

Count the corners with the class. 
Guide the boys to ask the girls 
how many corners the square has. 

G1 : How many corners does the 
square have? 

G2: The square has four corners. 

Take the square apart. Ask a pu- 
pii to put it together again and 
tell a story about it. Follow 
the same procedure with a triangle. 

PI: (arranging the square) 

This is a square. 

It has four lines. 

It has four corners. 

STRAIGHT - CROOKED 
As you draw a square on the board, 
elicit that each line is straight. 
Guide one group to ask another how 



many straight lines the square 
has. Repeat, alternating group 
exchanges . 

T: (pointing to each line) 

That is a straight line. 

C: That is a straight line. 

Gl: How many straight lines does 

the square' have? 

G2: The square has four straight 
lines. 

Draw other squares, each time with 
one line askew. Guide the class 
to describe the lines. 

T: (indicating a straight line) 

Is this a straight line? 

PI: Yes, it is. 

T: (indicating a crooked line) 

Is this a straight line? 

P2: No, it's not. 

(with the teacher's help) 

It's a crooked line. 

THERE WAS A CROOKED MAW 
Develop the idea of "crooked" fur- 
ther with pictures or drawings of 
a crooked house, cat, etc. Guide 
the class to say the rhyme below. 

There was a crooked man, 
and he went a crooked mile, 

He found a crooked sixpence 
against a crooked stile; 

He bought a crooked cat, which 
caught a crooked mouse, 

And they all lived together 
in a little crooked house. 




LINGUISTIC FOCUS: NEW 
CL !!§.) ( play) s every ( day) . 
day, morning, afternoon, night 
A.M., P.M.; says; class(es) 



(I, HE ) (PLAY)s EVERY ( dAV^ 
Display a day and a night picture, 
and nearby place face down a pile 
of familiar action pictures, in- 
cluding a few of sleeping. Choose 
a pair of pupils. Ask one at a 
time to take and show a picture 
to the class. Guide him to say 
that he performs that action every 
(day) and that his partner does 
also. As he responds, point to 
the appropriate day or night pic- 
ture. After both pupils have had 
a turn, they tap two new players. 

PI: (showing a picture of play 

and with the teacher's help) 

I play every day. 

T: (pointing to the day picture) 

PI: (referring to his partner) 

(He) plays every day too. 

morning - Afternoon 

Elicit from the class, groups and 
individuals that there are two 
kindergarten classes, a morning 
and an afternoon one. 

T: How many kindergarten classes 
do we have? 

C: (with the teacher's help) 

We have two kindergarten 
classes. We have a morning 
kindergarten class and an 
afternoon kindergarten class. 

Then guide groups and Individuals 
to ask each other which kindergar- 
ten class they are in. Also ask 



MATERIALS 

Familiar action pictures of 
work, play, eating (A-4), etc. 
Two roll call books, A.M. 
printed on one, P.M. on the 
other 



about pupils in the other class. 

Gl: Which kindergarten class are 
you in? 

G2: We're in the ( morning) kin- 
dergarten class. 

T: ( Barbara Smith) . 

Gl: Which kindergarten class is 
( Barbara Smith) in? 

PI: (She )'s in the (afternoon ) 

kindergarten class. 

A.M. - P.M. 

Discuss the use of initials on a 
hanky, a shirt, etc. Guide the 
class to read the word kindergar- 
ten . Print kdg . and help elicit 
what it means. Then explain that 
another way to say morning is A.M . 
Write A.M . on the board and have 
the class repeat it after you. 

Show the A.M. roll call book with 
A.M. written on it, eliciting what 
it says and means. Develop P.M . 
in the same manner. Elicit from 
the class, groups and individuals 
what class they and others are in. 

T: (pointing to A.M. on the 

roll call book) 

What does this say? 

C: (with the teacher's help) 

It says A.M. 

T: What does A.M. mean? 

C: A.M. means morning. 

T: Which kindergarten class are 
you in? 

C: We're in the morning kindergar- 
ten class. 
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LINGUISTIC FOCUS: REVIEW 
(I* He) ( play) s every (day), 
day, morning, afternoon ; night 

LINGUISTIC FOCUS: NEW 
( Joe) (eat)s ( breakfast) every 
( morning) . 

breakfast, lunch, dinner; meal 



MATERIALS 

A picture of day and a picture 
of night 

Activity pictures of drawing, 
eating (A-4), sleeping (A-43), 
walking (A-48), etc. 

Pictures of breakfast, lunch, 
dinner 



EVERY DAY - EVERY NIGHT 
Refer to a day picture if needed 
as you show a child eating. Say, 
"(He) eats every day." Then point 
to one pupil at a time and guide 
the class, groups and Individuals 
to say that he eats every day. 

T: (pointing to a child eating) 

C: (with the teacher's help) 

(He)'s eating. 

( He ) eats every day, 

T: ( Jerry ). 

C: ( Jerry) eats every day. 

In the same manner, elicit state- 
ments, such as (He) 's sleeping , 

(He) sleeps every night , and~ TAl) 
sleeps every night . Then give one 
group at a time an activity picture, 
guiding them to use the pronouns 
We and They in statements about 
themselves and another group. 

BREAKFAST - LUNCH - DINNER 
Show pictures of breakfast, lunch 
and dinner. Guide the pupils to 
say that we eat three meals a day. 
Also help them name the meals. 

T: (referring to the pictures) 

We eat +hree meals a day. 

How many meals do we eat a day? 
C: We eat three meals a day. 

T: (pointing to each picture) 

Breakfast, lunch and dinner. 

C: Breakfast, lunch and dinner. 



(HE) EATS (LUNCH) EVERY (DAYT. 

Near a morning sketch, show a pic- 
ture of a child eating breakfast. 
Say that he does every morning. 
Guide the class, groups and indi- 
viduals to make similar statements 
about the picture, themselves and 
each other. 

T: (pointing to a picture of a 

child eating breakfast) 

C: (He) 's eating breakfast. 

T: What does ( he) do every 
morning? 

Gl: (with the teacher's help) 

( He) eats breakfast every 
morning. 

Then as one pupil at a time holds 
up a picture of a meal, have the 
class say he is eating that meal 
and that he does every ( day) . 
Continue, asking individuals If 
they play ball, house, store or 

tan. nr hiiim rnnn pvorv (HavV e 



FUH WITH FINGERS 

Teach the following finger play. 

This little boy Is ready for bed 
(lay forefinger in palm of hand) 
Down on the pillow (he? lays (his) 
head, (thumb acts as pillow) 

(He) covers (him)self with a blan- 
ket tight (wrap fingers around boy) 
And this Is the way ( he) sleeps 
all night, (close eyes) 
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LINGUISTIC FOCUS: REVIEW 

( Joe ) (eat)s ( lunch) every ( day) , 
breakfast, lunch, dinner; meal 

LINGUISflC FOCUS: NEH 

What (does, do) ( Joe , you) do 
every ( morning) ? 
get up, get dressed, wash 



MATERIALS 

Pictures of getting up, getting 
dressed (A-3), washing (A-49), 
eating breakfast, lunch, and 
dinner 



MORNING ACTIVITIES 
Show pictures of a child getting 
up, washing, getting dressed and 
eating breakfast. Guide the class 
to describe his actions and say 
thit he does each every morning. 

Help groups alternate guestion- 
answer exchanges about the pictures. 

T: (pointing to a picture) 

What's ( he ) doing? 

C : (He ) * s ( getting up) . 

(He) ( gets up ) every morning. 

G1 : What does (he) do every morning? 
G2: (He) ( gets up ). 

As a pupil selects a picture, help 
Group 1 ask him what he does every 
morning. Then Group 2 elicits 
from Group 1 what the pupil does. 

PI: (showing a breakfast picture) 

Gl: What do you do every morning? 

PI: I eat breakfast. 

G2: What does ( Matthew) do every 
morning? 

Gl: (He) eats breakfast. 



BREAKFAST - LUNCH - DINNER .. 
Have the class identify breakfast, 
lunch and dinner. Seat three 
leaders side by side and give each 
a picture of a meal . Guide the 
class to elicit from one pupil at 
a time the name of one of the meals 
he eats daily. After naming that 
meal, he sits behind the appropri- 



ate leader. Finally, elicit how 
many meals we eat a day. 

C: What do you do every day, (Al_)? 
PI : I eat ( lunch) every day. 

(sits behind the lunch leader) 
C: We eat three meals a day. 
Breakfast, lunch and dinner. 

FIND THE ACTIVITY 

As two pupils stand by pictures of 
morning activities and meals, the 
clas>$ asks Pupil 1 what he does 
every day. He replies that he per- 
forms one of the actions shown. 

Pupil 2 finds the picture referred 
to and repeats what Pupil 1 does. 

C: (Ap, what do you do every day? 

PI : r Twash) every day. 

P2: (finding the wash picture) 

( A! ) washes every day. 

MORE FUU WITH FINGERS 
Review the finger play in Lesson 
93*. Then teach the next verse, 
using appropriate gestures. 

Morning comes and ( he) opens ( his) 
eyes, 

(He) throws back the covers and 
up (he) flies, (open fingers) 

(He) dresses (hlm)self from ( his) 
head to ( hisT Toes, 

Then out to the kitchen with (his) 
mother ( he) goes, (fingers 
"walk" along opposite arm) 



